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ABSTRACT 

The purpose of this study is to examine the effects of collaborative learning to write opinion 

paragraphs. The sample consisted of 21 students (11 male and 10 female) from a private 

university in Cali, Colombia, who in groups, had to write, revise and correct writing 

paragraph collaboratively.  Data was collected from 3 sources: A survey, a questionnaire 

and comments registered from the wiki’s comment feature. The research found out that 

students were highly motivated and produced better quality paragraphs because of the 

collaborative learning task that took place in the Wiki platform.  

 

Key Words : Collaborative Learning, Wikis, online environments 

  



 

1. INTRODUCTION 

Nowadays, there is a new paradigm in teaching. Teachers have to be aware of the use of 

new technology trends. The web 2.0 has changed pedagogy in the sense that teachers 

should be involved with the use of Web 2.0 tools to support and encourage students’ 

learning. The implementation of the wiki platform provides vast opportunities for students’ 

engagement, communicative, active and self-directed learning. Besides, it promotes 

collaborative learning (Dede, 2008; McLoughlin & Lee, 2010, Glossman & Kang 2010). 

At this private university where the researcher requires students to write 4 opinion 

paragraphs, it has been noticed that students have low motivation towards writing, 

because they have difficulties to write, as result of the lack of emphasis on writing in 

previous levels. For many students in this university it is the first time they are actually 

faced with writing a paragraph. The process of writing an opinion paragraph becomes a 

very challenging task to accomplish among them. Besides, students are not motivated to 

write because they find that the activities are boring and repetitive. They complain about 

the course because they believe that they have to do too many writing tasks. This process 

of writing is not engaging for the majority of the students. 

In this study, I plan to implement collaborative tasks using a wiki to study the effects on 

students’ writing skills and motivation towards writing. Besides, it generates a different 

alternative for students to develop writing skills. Additionally, it provides the teacher with a 

different didactic tool to teach writing where students are going to feel highly motivated. 

  



 

2. RESEARCH PROBLEM 

 

2.1 CONTEXT 

This research took place at a private university in Colombia.  At this university, students 

have to take five levels of English as a requirement to graduate.  The methodology 

adopted by the language at the University is the communicative approach and it is focused 

on developing the four skills. The competence for level 4 is aligned with the Common 

European Framework of Reference and corresponds to an A2 level1:  

2.2   PROBLEM STATEMENT 

 

In level 4 as part of the syllabus, paragraph writing is one of the most important aims 

during the semester. Students are told to write 4 opinion paragraphs during the semester. 

Students write paragraphs in a traditional way. Students are asked to write a paragraph 

individually following a model (a sample of a paragraph). Also, no technological tool is 

used when writing paragraphs. 

The process of writing an “opinion paragraph” becomes a very challenging task to 

accomplish among students. Besides, students are not motivated to write because they 

find the activities boring and repetitive. They complain about the course because they 

believe that they have to entail too many writing tasks. This process of writing is not 

engaging for the majority of the students.  

According to this, the problem stated in this study is the following: What can we do to 

trigger students’ motivation to write opinions paragraphs?  

                                                

1 “Can understand sentences and frequently used expressions related to areas of most immediate 

relevance (e.g. very basic personal and family information, shopping, local geography, 

employment). Can communicate in simple and routine tasks requiring a simple and direct exchange 

of information on familiar and routine matters. Can describe in simple terms aspects of his/her 

background, immediate environment and matters in areas of immediate need” CEFR (Cambridge, 

2011). 



 

2.3   RESEARCH QUESTIONS  

 

2.3.1. Does the use of the wiki task promote collaborative writing?    

If so, 

2.3.2. Does the implementation of the collaborative writing task promote any improvement 

in students’ motivation to write opinion paragraphs? 

 

  



 

3. OBJECTIVES 

 

3.1 GENERAL OBJECTIVE 

 

 To establish if the implementation of a writing task, using a wiki enhances 

collaborative writing in EFL beginner students. 

 

     3.2  SPECIFIC OBJECTIVES 

 

 To describe the characteristics of the wiki which enhance collaborative writing. 

 To identify if there is any improvement of students’ motivation to write paragraph 

after applying the collaborative task in the wiki.  

 

  



 

4. JUSTIFICATION 

 

In this study, the implementation of collaborative tasks using a wiki seeks to study the 

effects on students writing skills as well as their motivation to write. Additionally, as Web 

2.0 tools can provide teachers with different didactic tools to teach, writing tasks can make 

students highly motivated. 

Among the diversity of Web 2.0 tools the wiki emerges as a powerful learning tool that 

provides a learning environment which is aligned to the social-constructivist approach (Su 

& Beaumont 2010). 

Collaborative learning implies that students work together to reach a common goal. The 

wiki as a web 2.0 tool is provided with features that allow students to work as a team. 

Students have been writing in an individual way and there should be a shift towards 

learning as a community where students can share their ideas among others. 

Literature about the advantages and disadvantages of implementing a wiki as a 

collaborative tool for writing purposes will be addressed in the next section. 

This study will show if the wiki is a useful tool to allow collaborative learning among EFL 

students. 

  

  



 

5.  LITERATURE REVIEW 

5.1 Language learning from a social constructivist perspective 

 

From my view as a teacher, I have been aware of the importance of creating a social 

environment in the classrooms, as mentioned by Wenger, (1998) who establishes that 

knowledge among students is constructed and shaped by their social interaction. 

Language is a social instrument from a constructivist perspective in which the learning 

process takes place. People elaborate their knowledge based on previous experience and 

interactions with their environment; Collaboration is influenced by language and culture in 

human communication. From the constructivist perspective, we can understand that 

learning a new language is easier for students to learn new things when they have 

opportunity to share their knowledge with others. In this area (Vygotsky, 1978, p.86) has 

defined Zone of Proximal Development "the distance between the actual developmental 

level as determined by independent problem solving and the level of potential 

development as determined through problem solving under adult guidance, or in 

collaboration with more capable peers" . 

 

 

Figure 1. Zone of proximal development 

Image taken from: http://www.simplypsychology.org/Zone-of-Proximal-Development.htm 

 

 

http://www.simplypsychology.org/Zone-of-Proximal-Development.htm


 

From this point of view, weaker students will take advantage of the more advanced 

students and collaborative learning will take place. In many situations, this support from 

the more knowledgeable peers will be temporary; this temporary support known as 

scaffolding will encourage students to achieve a particular task. 

 

5.2 Learning in online Environments 

 

ICT tools and Web 2.0 provide learners with tools to transform, create, and edit their work. 

Wikis foster academic writing and collaborative processes examining what changes are 

made by whom and how often. I decided to use a wiki with the aim to allow students to 

write in a different setting while fostering social interaction among peers. Teachers 

nowadays are attracted to ICT tools in virtual and traditional classrooms (Byron, 2005;   

Parker & Chao, 2007; Trentin, 2008). 

Latest studies in Foreign Language education have proposed that wikis provide students 

with a collaborative environment (Arnold et al., 2009), students participate in content 

development (Kessler, 2009; Elola & Oskoz, 2010). In contrast with individual writing, 

where learners tend to focus on local aspects such as grammar, collaborative writing via 

wikis allows them to focus more strongly on structure and organization (Elola & Oskoz, 

2010).  

Additional research done by  (Buzetto-More, 2010; Koohang, Riley,& Smith, 2009) 

establish   that student’s learning in an online collaborative environment should  be 

evaluated  not only in what they can learn on their own through the use of Web 2.0 tools,  

but to be consider the way in which they can learn in collaboration with other students. 

It was established by Kessler that during the writing process students do not pay close 

attention to mistakes, as long as these mistakes do not obscure meaning. On the other 

hand Lee (2010) mentions that “learners did collectively address language errors at the 

sentence or word level in meaning-driven activities”.  There is no doubt that technology 

used appropriately can benefit social interaction and collaborative learning in an EFL 

classroom (Ortega, 2009).  



 

5.3 Advantages of using wikis 

 

The term 'wiki' is derived from the Hawaiian phrase, wiki-wiki, which means quick. A wiki is 

a collaborative web site whose content can be edited by visitors to the site, allowing users 

to easily create and edit web pages collaboratively (Chao, 2007). 

As a teacher of English as a foreign language, I have used ICT tools and Web 2.0 

technologies in the teaching of English.  Many scholars have found benefits from this web 

2.0 tool. According to Lund (2008) the asynchronous online collaboration function in the 

wiki, allows teachers to combine grammatical accuracy, appropriate use of grammatical 

forms in different contexts, audience awareness, and multiple drafting and revising. 

Additionally, Elola & Oskoz (2010); Mak & Coniam (2008) highlight that students felt very 

comfortable about the collaborative environment   provided by the wikis. The scholars also 

pointed out that the quality of the texts were better when they were  done in pairs. Also, 

students wrote more complex texts when they were in groups than those students who 

wrote texts individually. 

In this study, I will use formative feedback where I will be more concerned about the 

process than the result. Therefore when evaluating the paragraph writing I will focus more 

on meaning and not as much in form, in other words, grammar mistakes are not going to 

be taken into account if they do not interfere with the meaning.  

 

5.4 Disadvantages of using wikis 

 

When using the wiki as a collaborative tool there are studies that show negative results. In 

a study by Lund & Smordal (2006), students only focused in their own wiki page. They 

were not interested in collaborative learning. They did not give peer feedback. Students 

were not interested in helping others.  

Other researchers, (Lund & Smordal, p.41) established that students did not like others to 

change what they had written and expressed anger when “somebody messed with 

someone else‟s material”   



 

Furthermore, a study by Grant (2006) evidenced that students were not interested in 

sharing their written work. In this study students were expected to use the wikis features to 

foster collaborative learning. The results showed that students were reluctant to accept 

help from others. They even deleted the comments and additions made by others on their 

page. As Grant (2006) states, “There was no sense of the group pushing the boundaries of 

their knowledge. The knowledge content produced during this project appears to be limited 

to each individual’s research, rather than shared ideas as a group” (p.8) 

Moreover, Gokcearslan, & Ozcani (2011) mentioned that the wiki as a web 2.0 tool 

encountered the following problems: “ All content is modifiable by any user, all content is 

open to everybody, and simultaneous edits are allowed”. (p.483). 

 

5.5 TPACK Model  

 

A TPACK model was used as a theoretical framework to structure this study. Expert 

teachers are those that are able to combine content knowledge with the best way to teach 

this knowledge. The fusion of this knowledge is known as Pedagogical Content Knowledge 

(PCK). Nowadays is a must to incorporate technology in our classes. This new way of 

incorporating technology in the class brings together three concepts: Content Knowledge 

(what is going to be taught), Pedagogical Knowledge (how is it going to be taught) and 

Technological Knowledge ( the best technological resources available ). This is known as 

the term TPACK coined by Koehler & Mishra (2009). In this model, knowledge about 

content (C) pedagogy (P) and technology (T) is central for developing good teaching. In 

this study, I designed an activity guideline aligned with the TPACK model. 

 

  



 

6. RESEARCH METHODOLOGY 

6.1    Student Characterization 

 

Students participated in a Pilot Study. They had the opportunity to implement collaborative 

learning using a web 2.0 tool. It is a level IV group, A2 according to the Common 

European Framework (CEF). Students background come from different social strata. 21 

students composed the group (11 male and 10 female). The age range goes from 18 to 35 

years old. The group was a mixed ability class. Even though, most of them had taken the 

previous levels at the Languages Institute you could find big differences in their levels of 

proficiency in English. Furthermore, 5 students had not taken English for a long time and 

their low performance during the course was noticeable among the rest.  

6.2    English Program Characterization 

 

The Languages Institute at this private University has a 5 level English program. The 

program description claims that it leads students from a A1 proficiency level to a B1 

proficiency level, according to the CEF. Each level has 2 sessions of 1.5 hours per week. 

The program lasts 16 weeks for a total of 48 hours during the semester. Implementation of 

the writing skill among the courses can be seen as follows: 

      Level 2: “Students become familiar with the structure of a descriptive paragraph and 

the vocabulary for chores and activities, sports, exercise and leisure activities each student 

usually does in a special place during the summer time (vacation) in order to write 

examples about descriptive paragraphs”.  

     Level 3:  “Students have the goal of writing a topic, supporting and concluding 

sentences in a complete paragraph in order to practice this structure along with the 

grammar structures covered in class”.  

     Level 4    “ Students write as fluently as possible, carefully following the instructions for 

writing their opinion paragraph as well as answering the listening, reading and use of 

language points of the diagnostic test”.  



 

     Level 5: “Students deliver points of view about the importance and impact of his/her 

proposal.  Writes a collaborative writing taking into account the contribution of his/her 

major with the product.  Reads other impact examples to write his/her own”.   (Taken and 

adapted from the pacing of the private University).          

Besides, the Languages Institute provides resources such as: Computer Laboratories, 

Rosetta Stone as the Lab Software and it also has a learning platform (Moodle) 

6.3 Procedure 

 

Students participated in a wiki collaborative writing task, which lasted eight sessions. The 

task consisted of writing an opinion paragraph 90 -120 words, which was coherent and 

well structured. Before starting the task, students were informed of the stages and 

activities of the task. It was important to define exactly the rubric in order to guide students’ 

individual contributions.  

The purpose of this study is the use of a wiki to carry out collaborative language activities, 

with the following goals (see Appendix 1. For the complete description of procedures.) 

• To elaborate an opinion paragraph to strengthen the writing skills among EFL 

students. 

• To encourage group work using collaborative writing by mediation of a “wiki”. 

• To develop the ability to self-correct by correcting both your own mistakes and 

other students’ mistakes with the supervision of the teacher. 

• To promote the use of ICT, self-learning and social interaction.  

 

6.4 Instruments to gather information 

Questionnaire (see Appendix 3):    

The researcher designed an on line questionnaire for the data gathering process to get 

qualitative data. This instrument used six open questions. The primary aim of the 

questionnaire was to find out student’s opinion about the use of the wiki as a collaborative 

tool.  



 

 

Survey (see Appendix 5):  

The survey was designed using the Likert scale with a five-point response scale. Students 

were given five response choices. These options served as the quantification of the 

participants' agreement or disagreement on each question item. Below are the designated 

quantifications used in the survey: 

 

5           Strongly  Agree 

4 Agree 

3 Neither agree or disagree 

2 Disagree 

1 Strongly Disagree 

 

This instrument used 17 questions following the Likert scale. Students were asked about 

their reactions to the collaborative task used during the study.  

 

Comment Feature:  

The wikispaces platform was provided with a comment feature that allowed students to 

make comments and give peer feedback about their paragraphs.  

  



 

7. FINDINGS AND RESULTS 

The analysis of the data gathered through the interview, survey and the wiki revealed the 

following findings:  

 

Research Question 1: Do the use of the wiki task enhance collaborative writing?    

Definitely, the wiki task promoted collaborative writing, which can be evidenced by the 

following findings:  

 

Finding 1. The wiki task allowed interaction and co-construction of the opinion paragraph. 

More than 90% (see Appendix 6) of the students commented that at the end of the 

semester (4 weeks calendar) they had found that the wiki had helped them to write a 

better opinion paragraph. This perception about the effects of the task can be explained by 

the interactivity facilitated by the way the activities of the task were organized as well as for 

the tools students could use when writing the paragraph. In conclusion, the techno-

pedagogical design based on the TPACK model favored students’ performance in the 

aspects that characterize collaborative work, such as: 

a. Interaction and interactivity to give peer feedback: There is clear evidence of students 

giving formative feedback and participating in discussion. Also, it can be highlighted 

that the majority of the students (90 %) were engaged with the wiki task. ( see 

Appendix 6)   

The most important aspect here, according to students is the visibility of the 

comments in the wiki and the possibility to post their comments as they were reading 

the paragraphs. This allowed interactivity with the content and interaction with peers. 

Therefore, students were able to give their feedback and follow students’ comments 

on their written production.  This can be noticed in some of the comments provided by 

students: (see Appendix 4) 

“I liked writing in a collaborative way while writing my opinion paragraph” 

“What I like the best was the collaborative learning. Here all the students 

contributed with ideas”. 



 

 “The collaborative task helped me to write in an easier and faster way rather 

than writing individually” 

“The Wikispaces platform helped me to write an opinion paragraph because I 

was able to see the comments posted by my classmates” 

 

Finding 2: The features provided by the wiki allowed students to write their paragraph in a 

faster and more effective way. 

To perform the wiki task students followed some procedures (Appendix 1), using some of 

the functions of the wiki program. Students found some of these functions or tools useful to 

write their paragraph because it allowed interaction and use of visual resources to improve 

their paragraphs. Some of those functions and its effects are:   

a. The “discussion” feature at the Wiki was considered by students and the teacher as 

a very powerful tool to construct the opinion paragraphs. Here students and the 

teacher were able to express freely their ideas.  

“ It was easier for me to write a paragraph because I had the chance 

to read my classmates’ paragraphs and this allowed me to see how 

these paragraphs were structured, the number of words in the 

paragraph and the quality of the paragraph” (Appendix 4) 

Most of the students contributed with constructive comments, even though other 

researchers have mentioned that this is one of the disadvantages of this tool. 

(Storch, 2005; Lund & Smordal, 2006; Grant, 2006 ;  Gokcearslan, & 

Ozcani ,2011). 

b. There were other functions such as edit, delete, discussion, upload videos and 

pictures that allowed students to work together for a common goal: At the 

beginning of the course, students were told to write an opinion paragraph (see 

Appendix1). As part of the instructions, they had to upload a video and some 

pictures related with their opinion paragraph. 92% of the students mentioned that 

the use of the different functions found in the wiki, contributed in such a way that 

the construction of the opinion paragraph was done in an easier and more efficient 

way (see Appendix 6).  



 

“it was a useful tool. I felt more comfortable writing the paragraph 

because our errors were corrected by all of us”. 

 

 

       Figure 2. Students' opinions about wikis' features 

 

Even though the majority of the students answered that the wiki features are user friendly, 

one student complained about not being able to use the features correctly.  

Besides, some comments made by some students show that being able to use these 

features triggered students motivation to be eager to write an opinion paragraph. (See 

Appendix 4) 

“it was a really nice way of writing a paragraph, I felt more relaxed than the 

traditional way of writing a paragraph. I really liked the way we could 

complement the paragraph uploading pictures and videos related to the 

paragraph”  
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Some of the characteristics students highlighted about using the wiki to work 

collaboratively are described in the following graphics:  

 

 

Figure 3. The Interface and the wiki features 

 

The graphic shows that the majority of the students felt very comfortable with the use of 

the wiki features. None of them complained about the features being difficult to use. 

Besides, many students strongly agreed that the use of the task done in the wiki had an 

important influence in their writing performance. They were able to see their peer’s 

paragraphs, and using the comment feature, they could give feedback to their peers about 

the quality of the paragraph.   
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Figure 4. Virtual vs Traditional 

 

The graphic shows that students are willing to use virtual environments. They feel 

encouraged to use web 2.0 tools. From the teacher’s perspective, it allows him to innovate 

in his pedagogy. He has to play a new role in Education. Teachers will do less teaching 

and students will be more responsible about their learning. We need students to become 

autonomous learners. 

 

Research Question 2: Does the implementation of the collaborative writing task 

promote any improvement in students’ motivation to write opinion paragraphs?    

   

To answer this question this study analyzed students’ writing records in which it can be 

observed the steps and procedures students followed to write the paragraph in groups. 

(Appendix 1). Besides, students’ opinions about the task gathered in the survey and 

questionnaire allowed to understand their performance in the task and how this allowed 

students to improve their paragraph writing. 

Based on this analysis the following findings were discovered: 
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Finding 1. Students’ paragraph writing improved because of the formative and corrective 

feedback provided by their peers in the wiki.  

The aim of this study was to create a collaborative environment. Students showed a lot of 

interest in giving peer feedback and had the opportunity to look at other classmate’s 

paragraphs. This allowed them to write a better paragraph. 

One of the most important steps in the task was to provide feedback among students. In 

the wiki, it is observed that 90 % of students actually posted several comments on their 

peers’ paragraph during the writing process. (See Appendix 6) This feedback shows that in 

the process, students focused on the importance of organizing the paragraph following 

structures as a way to present an effective argument in a paragraph.  

 

 

Figure 5. Peer feedback 

 

Students expressed their agreement on how helpful it was for them to count on their peers’ 

feedback.    

The following are the kind of feedback provided by students and the effects students 

considered they have on their writing performance:  
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a. Coherence and structure of the paragraph: Students focused on the way the 

paragraph was structured by their peers (see Appendix 6). The importance of this 

feedback in the wiki is that it allowed rewriting their paragraphs taking into 

consideration the problems they had to organize their ideas. This feedback shows that 

in the process students focused on the importance of organizing the paragraph 

following structures as a way to present an effective argument in a paragraph. In the 

survey and questionnaire students pointed that it was helpful this kind of feedback 

when correcting or improving their paragraph, also, the wiki allowed them to interact 

and easily post and see feedback giving by peers.  

 

b. Content of the paragraph: Students’ writing production was triggered by positive 

feedback given by their peers on their contents.  According to the analysis of feedback 

and its effect on students’ motivation and writing it is evident that formative and 

corrective feedback was observed. As suggested by (Bruno & Santos, 2010) written 

comments are more effective than grades, also peer feedback is more effective when 

it is done in the form of an editing suggestion in response to a task. (see Appendix 4). 

 

“I liked the idea that my classmates gave positive feedback, so everybody wanted to 

write a good paragraph” 

 

       Finding 2. It was evident that students were able to assign roles when elaborating the 

paragraph.  

 



 

 

Figure 6. Team working 

Students’ were able to choose their teams. They had the flexibility to decide with 

whom they wanted to work. When elaborating their paragraphs students assigned 

roles and they also divided their work. Each member had the opportunity to 

contribute to the elaboration of the paragraph. Besides, they corrected themselves 

and also had the opportunity to make comments on other paragraphs. They 

commented that it was very enriching to be able to see other paragraphs as a 

model to improve the quality of their own paragraphs. (Appendix 6 ) 

 

Finding 3.  The wiki task triggered motivation among students to write a 

paragraph.  

One student wrote: 

“There were two aspects that I would like to highlight: Being able to see other paragraphs 

as examples, and being able to share ideas and opinion about my classmates” 
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Figure 7. Sharing ideas 

The wiki offers many features. It allowed students to upload videos and pictures triggered 

them to wanting to write the paragraph. They really felt motivated. This benefited them and 

enriched their paragraphs. Besides, the collaborative tasks and the peer feedback allowed 

them to learn in an easier and more effective manner. 

The use of a wiki contributed positively to keep the interest of the course: 
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Figure 8. Promoting interest 

 

As part of the study it was said that students felt bored to write paragraphs in a 

traditional way. The graphic results evidence that students were highly motivated to 

write the paragraph due to the use of the wiki as a technological tool. 
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Figure 9. Self-evaluation 

 

Collaborative learning encourages students to work as a team. It also allows peer 

correction and self-evaluation. Here students can evaluate their own performance. They 

become independent learners and do not need the feedback from the teacher. 
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8. CONCLUSIONS 

 

This section will deal with the conclusions, limitations of the study, pedagogical 

implications and recommendations. 

According to the two research questions established previously: 

- Do the use of the wiki task promote collaborative writing? 

 
If so, 
 
-  Does the implementation of the collaborative writing task promote any improvement in 

students’ motivation to write opinion paragraphs? 

 

The following can be concluded: 

 

Firstly, wikis promote collaborative writing. Findings reveal that wiki features such as edit, 

delete, and mainly the “comment” feature permitted students to participate collaboratively 

in the co-construction of their paragraphs. 

 

Additionally, students had the opportunity to see other paragraphs and learned from 

others. In this sense, Vygotsky’s approach to learning, implementing ZPD and scaffolding 

was verified. 

 

One of the main concerns of the researcher was to find an alternative way of teaching. 

Students felt bored and had low motivation towards writing opinion paragraphs. The 

implementation of the wiki task, allowed students to upload videos and pictures that 

triggered their motivation to get involved with the writing tasks. 

 

 



 

Comparison of results with previous studies’ results 

 

In this study, it was evidenced that the wiki task promoted collaborative learning among 

the students. This finding supports previous research in which (Chao, 2007; Mak & 

Coniam,2008 and Elola & Oskoz 2010 ) evidenced that participants created and edited 

web pages collaboratively and students felt very comfortable about the collaborative 

environment. 

 

Limitations of the present study 

The limitations I encountered during the implementation of this research project were 

basically two:    

In terms of technical limitations, some students had problems enrolling in the wikispaces 

platform.  Some of them need more training with the use of a wiki.   

As for time constraints, the pacing offered in level 4 had many assignments, such as 

quizzes, tests, oral presentations which could not be modified. In consequence the time 

allocated to writing the opinion paragraphs was not enough. Besides, due to limitation of 

time, the researcher was not able to apply process writing where students could have had 

the chance to write more than one draft of each of their paragraphs. 

 

Pedagogical Implications 

Many of us are digital immigrants trying to implement traditional pedagogy to our digital 

native students who are learners that totally learn in a different way. The use of a wiki as a 

web 2.0 tool allows students to feel comfortable in their learning. Additionally, the role of 

the teacher shifts towards being a facilitator of the teaching-learning progress. Likewise, 

students adopt a new role. They become more autonomous, more independent learners. 

Besides, they also are capable of giving peer feedback and self-evaluate themselves.  

 

 



 

 

Recommendations 

 It would be interesting in the future to implement a control group to establish a 
comparison between a traditional class and a wiki mediated class. 

 The contribution of students using the “Comment” feature could be more guided to 
really foster collaborative learning. 

 The TPACK framework offers several possibilities for promoting research in teacher 

education. Also, it reminds the education community that technology should not be 

introduced as a completely separated construct. Teachers should be able to 

integrate technology pedagogy and content knowledge. 
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10. Appendixes 

Appendix 1: Wiki task description 

 

Stages of the writing task: 

Students participated in a series of activities during the semester, in order to gain writing 

skills. The activity had three stages: 

1- Stage 1: Identifying the main parts of an opinion paragraph. Explanations about an 

opinion paragraph and samples of opinion paragraphs were provided.  

2- Stage 2: Writing an opinion paragraph as a group (4 students per group): The class was 

divided in groups of four students.  

3- Stage 3: Revision Stage: Peer Correction. They were asked to write two opinion 

paragraph and classmates were encouraged to use formative feedback. Each group had 

the opportunity to revise other group’s paragraphs with the supervision of the teacher. 

Goals of the writing task 

a. Task definition: 

Students will participate in a wiki to foster collaborative writing which will last eight   

sessions. The task consists of writing an opinion paragraph 90 -120 words, which is 

coherent and well structured. 

This task has three differentiated stages: 

1. Stage 1: Identifying the main parts of an opinion paragraph. 

2. Stage 2: Writing an opinion paragraph as a group (4 students per group) 

3. Stage 3: Revision Stage: Peer Correction. Each group will have the opportunity to 

revise other group’s paragraphs with the supervision of the teacher. 

  c. The rubric: 

The rubric document is organized as a chart. The maximum score is 10 points. Gradation 

from good to fail. 



 

The purpose is to write an opinion paragraph through the use of collaborative writing in 

which coherence and cohesion, grammar, and vocabulary will be evaluated: 

Criteria Grade Points 

Coherence and cohesion:   

The paragraph follows the 

guidelines of an opinion 

paragraph. (Topic sentence, 

reasons, supporting 

sentences, connectors, 

concluding sentence). 

Good 5 points 

The paragraph follows 

partially the guidelines of an 

opinion paragraph 

Pass 4 points 

The paragraph does not 

follow the guidelines of an 

opinion paragraph. 

Fail 2 points 

Grammar: 

 

  

Use of appropriate 

structures. The paragraph is 

easy to understand 

Good 2 points 

Minor errors do not obscure 

the meaning 

Pass 1 points 

There are many errors and 

it's not understandable. 

Fail 0,5 points 



 

Vocabulary:   

Sufficient range of words or 

phrases to communicate the 

message clearly 

Good 3 points 

Limited use of words or 

phrases 

Pass 1,5 points 

Inappropriate use of words Fail 0,5 points 

d.  Calendar of activities:  

The task consists of writing an opinion paragraph, coherent and well-structured, with an 

appropriate structure, coherent and consented/approved by all the class. Examples, have 

already been provided by the teacher. 

 

PARAGRAPH ONE: TECHNOLOGIES OR TRAVELING (instructions) 

 28-30 September: Firstly, ALL STUDENTS are responsible for writing an opinion 

paragraph about technologies or traveling: Instructions in Wikispaces-> “IN 

GROUPS OF FOUR (4) WRITE A  FIRST PARAGRAPH AROUND 90-120 

WORDS ADD A COMPLEMENTARY VIDEO AND IMAGE TO ENRICH YOUR 

PAGE. Use clear language and structures. You can use present, past or future verb 

tenses. Your originality, grammatical correctness and richness of vocabulary will be 

evaluated. At the end of your paragraph, write your complete names and the 

number of words”. 

 

 5 October: Secondly, THE TEACHER highlights the parts of the text that need to be 

corrected (parts of the paragraph, grammar, vocabulary, word order, spelling 

mistakes, etc.) AND LEAVES COMMENTS ON THE CHAT, YOU HAVE TO 

ANSWER TO THOSE COMMENTS ON THE SAME CHAT.(This is the evidence 

that you can use this tool) 

 



 

 

 12 October: Thirdly, ALL STUDENTS are responsible for correcting their own 

paragraph. Also, they must correct other students’ paragraphs. (write down the 

name of the correctors) 

 

 19 October: ALL STUDENTS send their vote for the best paragraph among all 

groups. Consider their originality and coherence with the text and select one. 

VOTE NOW  AND GIVE REASONS WHY YOU GAVE YOUR VOTE FOR THIS 

GROUP IN THE CHAT”. You can only vote once but you cannot vote for your own 

group!. The paragraph with more votes wins. An extra grade will be assigned for 

the group winner. 

 

PARAGRAPH TWO: FESTIVALS AND TRADITIONS AROUND THE WORLD. 

 

 26 October: ALL STUDENTS are responsible for writing an opinion paragraph 

about “Festivals and traditions around the world”: Instructions in Wikispaces-> “IN 

GROUPS OF FOUR (4) WRITE A  FIRST PARAGRAPH AROUND 90-120 

WORDS ADD A COMPLEMENTARY VIDEO AND IMAGE TO ENRICH YOUR 

PAGE. Use clear language and structures. You can use present, past or future verb 

tenses. Your originality, grammatical correctness and richness of vocabulary will be 

evaluated. At the end of your paragraph, write your complete names and the 

number of words”. 

 

 28 October: THE TEACHER highlights the parts of the text that need to be 

corrected (parts of the paragraph, grammar, vocabulary, word order, spelling 

mistakes, etc.) AND LEAVES COMMENTS ON THE CHAT, YOU HAVE TO 

ANSWER TO THOSE COMMENTS ON THE SAME CHAT.(This is the evidence 

that you can use this tool) 

 



 

 2 November: ALL STUDENTS are responsible for correcting their own paragraph. 

Also, they must correct other students’ paragraphs. (write down the name of the 

correctors) 

 

 4 November: ALL STUDENTS send their vote for the best paragraph among all 

groups. Consider their originality and coherence with the text and select one. 

VOTE NOW  AND GIVE REASONS WHY YOU GAVE YOUR VOTE FOR THIS 

GROUP IN THE CHAT”. You can only vote once but you cannot vote for your own 

group!. The paragraph with more votes wins. An extra grade will be assigned for 

the group winner. 

 

 

 

 

  



 

Appendix 2 :The best opinion paragraph 

 

 

 

 

 



 

Appendix 3: Questionnaire 

 



 

Appendix 4 : Answers to the Questionnaire 



 

 



 

Appendix 5: Survey 

 

 

 



 

 



 

 



 

 



 

 

  



 

Appendix 6:  Survey Results 

 

 

 

 

 

 

  



 

 

 

 

 



 

 

 

 

 


