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1. Abstract 

This master's report was based on the implementation of a 

contextualization book focused on vocabulary from the rural mountainous 

area of Valle del Cauca.  This material was designed directly for fifth grade 

students at the San Francisco school in the town of Santa Lucia Valle.  The 

school in question is located far from the main headquarters of San Juan de 

Barragan.  This research was generated through the need of elementary school 

teachers in rural schools, since most of them do not have the resources and 

methodologies for the teaching of English as a foreign language. Following 

Ramos and Aguirre (2015), the community was an important aspect in the 

implementation of the didactic material since it was necessary to take into 

account cultural, social and economic dynamics students were used to. The 

workbook used six units and each one of these contains, consecutively, six 

sections in which the contextualized vocabulary was worked on.  In this 

project, vocabulary was considered as the central basis of learning English as 

a foreign language since how it is mentioned by Ab Dollah and Shah (2016) 

“language learners with abundant vocabulary are inclined to improve other 

skills including thinking capabilities.” To carry out this implementation, 

instruments such as a journal were used for the observation and analysis of 

perception of both the students and the homeroom teacher, pre-test and post-

test, which served to give a diagnosis and a result of the intervention, for this 

case, the participation of a control group was necessary in order to attest to 

the aspects to be highlighted after the workbook implementation.  In addition, 

a survey was carried out on the homeroom teacher to recognize their 

perception about the workbook. Finally, positive results were obtained after 

the implementation of the workbook and the execution of the instruments.  It 

was concluded that the students easily found use for the vocabulary seen in 

the workbook and it was shown that in this elementary rural school, teachers 

find a lot of support in materials designed for their population. 
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2. Introduction  

The use of English as a foreign language in rural schools is a major challenge in 

the educational environment. The teaching and learning of English in Colombia are 

subjects which have been included in discussions for many years, and the Ministry of 

Education has promoted exercises for its better development, such as the Suggested 

English Curriculum and the various projects which have been implemented around the 

country. As a main point, rural schools differ from urban schools in regards of the 

context, which includes, the customs, traditions, economy and social life. These factors 

directly affect the connection between the resources and materials created for English 

teaching in the country and the schools’ context and teachers’ methodologies.  

There is a disconnection between what is planned to be taught and the reality in 

the rural schools. Communities in the rural areas generally do not see the relevance of 

learning more than basic reading, writing and math. The learning of English through 

materials which are far removed from the context is  also influenced by the attitudes of 

the community which in most cases are not interested in learning a foreign language. 

Rural communities in Colombia do not see the relevance of English in their environment 

because they have never had seen the language as something they can use to connect 

with other speakers and environments. English is seen as an unnecessary tool which is 

far away from their reality, and in general people do not require a foreign language to 

continue working and progressing in the agricultural sector.  

One important aspect to highlight is that rural communities do not think English 

is useless in other scenarios due to the “lack the opportunities that result from 
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accessibility to universities and colleges in foreign contexts. Likewise, museums and 

libraries are not easily accessible to rural students” (Rahmat & Akbar,2019).   the 

problem is when English is included in rural life, it is as a paradigm of what is seen 

abroad, which does not belong to the local way of life. Rural communities therefore 

need to be aware that English, as a language spoken in many other countries, brings 

many possibilities of progress for the population in the rural areas. English offers the 

opportunities to develop technology, deepen and go further with the knowledge in the 

productive industry. The future professionals from the rural regions will face 

information and research in English which will be a pivotal tool to obtain technical 

knowledge with the purpose of improving the mechanisms and functions in agriculture 

and commerce.  

In relation to the English relevance in a rural community and its education, 

English benefits not only the capacity to get academic and professional information in 

the production industry; learning English also allows people to have a connection with 

others, to communicate about experiences, about facts, wishes, plans and many other 

aspects in order to meet new people and cultures. English learning does not necessarily 

have to be something that is far away from the real life in a rural environment, but 

students in this rural elementary school are used to seeing unknown vocabulary in 

English that they do not even recognize in their first language, and this causes a 

disconnection in their learning processes. It is this disconnection that is the focus of this 

research after observing the learners’ response when they were in English class. 

When learning a foreign language in a context where it is not used at all, it makes 

the acquisition of expressions and interaction in that language difficult, so English 
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teachers in rural schools are responsible for students learning language in a way that 

they can actually use. To establish this point, schools and English teachers need to focus 

on vocabulary students will be seeing not only in an English class, but in the different 

aspects of their real lives. This ‘vocabulary in context’ is the crucial basis for students 

for learning another language, they need to be familiar with the objects and notions that 

the words refer to. Teachers, having this responsibility need to have the necessary 

resources to approach English in terms of the current words that students will be using. 

These words refer for example to the chores and jobs in which their family circle and the 

community are involved.  

Notwithstanding, teachers in elementary school use materials designed for other 

purposes, such as English for tests, along with vocabulary that is out of context and at 

too high a level. Trying to bring vocabulary and the learning of English into the 

classroom, teachers miss the relevance students can give to English in their life out of 

the school. Thus, I suggest that vocabulary centered on students’ needs is the connection 

they need to be able to see the relevance of English and begin to use it in their lives. 
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3. Objective  

Explore the development of day-to-day vocabulary with 5th grade students in the 

English school program through a context-oriented workbook   

 

3.2.Specific objectives 

● Measure the extent to which the use of vocabulary in context through a context-

oriented workbook improves fifth grade students’ engagement with English as the 

language in use. 

● Assess the value of a structured workbook as didactic material to help teachers 

develop the English class of fifth grade students. 

 

4. Theme 

Context-oriented workbook for the development of the rural vocabulary in 

students of fifth grade. 
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5. Rationale 

Since the last two decades, Colombia has been involved in worrying educational 

situations. As a first aspect, the country has presented low scores in different national 

and international tests as Pruebas Saber and PISA in subjects as math, English and other 

related to humanities and arts. Another aspect, is the conception of English as a foreign 

language that has been given in the educational system in the country. The schools do 

not include the use of a foreign language as the possibility to communicate even in other 

scenarios such as the background and academic spaces. Enclosing, the environment has 

triggered strategies promoted by the secretariats of education, specifically in Valle del 

Cauca. 

Education in Colombia, has been worried about these problems and instability 

along the general educational environment,  the national and departmental education 

secretariats have been trying with processes and applied programs somehow; but, there 

is a current factor, which is taken as a problem due to different reasons and variations 

related to the context and the inequality, the disconnection between the suggested 

English curriculum to the reality in the rural areas of the country. This has become a 

serious lack of sense for the learners based on the communication skills in a foreign 

language.  

Rural environment in Colombia is conceived in the same way Da Silva (2004) 

means, rural teaching and learning are terms connected to talk about factors of deficient 

population which can more clearly be understood from a geographical perspective. In 

this line, the educational system in Colombia has been centered by giving support to the 
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urban areas’ needs. However, the understanding of the rural socio-economic reality is far 

from the main objective regarding the actions taken, not only by the educational 

Colombian system, but also the responsibility of every school member and participants. 

According to the earlier mentioned, the creation of tools and pedagogical 

resources has great basis on the educational Colombian system; the Suggested English 

Curriculum shows the many ways to be applied and it is opened to get modifications, but 

the materials related to the content generates breakups in the aims of the classes for 

teachers from other subjects, in other words: elementary school teachers, who are 

supposed to teach all the subjects and topics in one grade (first to fifth) Ramos and 

Aguirre  (2015) also hold realities, teachers from rural schools, face daily: “isolation in 

both, a social and a professional context, cultural adaptation to the rural environment, in 

terms of daily routines and the culture of the community and the students (Barley and 

Briham, 2005) and Some families do not see the relevance of learning more than basic 

reading, writing and math.” 

On the other hand, the situation presented for the students is not better, students 

from rural schools also find it difficult to access English as a foreign language. Lack of 

motivation plays an important role where the families and the communities do not have 

the “need” to use a foreign language because of the social environment, the economic 

and social dynamic do not have relation with the language. Even with touristic regions, 

the people need to improve their language skills with further studies if they want to be 

part of the tourist work environment.  
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The situation which poses the vocabulary development is that, it absolutely 

creates a different outlook in the teaching and learning of English as a foreign language, 

because in the final grade of elementary school, students need to be aware of their 

performance in the target language, that is to say, learners need to create connections 

with their reality before setting out further contexts in high school, indeed, those 

processes are supposed to be carried out in high school according to basic standards of 

competence in Colombia (2006), nevertheless  according to the "default argument" for 

learning from context rests on the large and otherwise unexplained volume of 

vocabulary learning that goes on during a child's school years (Jenkins, Stein, Wysocki 

et al., 1894). Young learners are always going to be exposed to new knowledge and as 

they learn things outside the classroom, it is possible to condition the new knowledge to 

their nature. When the learners get the purpose of using words and expressions in their 

context, they will have choices to do it, better than practicing something they would not 

give relevance in a near future, the goal in learning vocabulary and working with it for 

the context, is to use the target language with the emotions and action they normally 

practice in the academic, social and personal aspects. 

Ramos and Aguirre (2015) suggest “the planning must be done with community 

participation; it is very important to take into account what the expectations of families 

and students are, so that they do not feel that their academic programs are being 

designed by urban centers without their participation.” For this reason, designing a 

didactic and learner-centered material can align the objectives of a teacher as a guide of 

the vocabulary mastery development for the learner, is pivotal to generate the 
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introduction to the community to be included in the process which English as a foreign 

language needs the recognition as a communication tool. 

For this Master’s Report, context- oriented vocabulary is one of the bases to 

boost the language competence in a foreign language. According to Susanto (2017) 

when learning a foreign language, vocabulary development is often considered as a 

critical aspect for learners because it triggers the possibilities for successful 

communication. Here is when the vocabulary supports the process of developing 

communicative competences due to the use of words and context belongingness. 

Likewise, Schmitt (2000) Exposes that having great knowledge of vocabulary is central 

to communicative competence in the learning process of a foreign language, what 

represents the vocabulary as component of communicative competences even where the 

target language is not used.  For this, the research pretends to show the extent to which 

he use of vocabulary in context improves fifth grade students’ engagement with English 

as the language in use. 

From the above it is clear communicative interaction provides more use of 

vocabulary when this has certain meaning for the learners, Nation (2001) introduces the 

linkage between “vocabulary knowledge and language practice.” Then, not only having, but 

also choosing a proper vocabulary is essential for successful foreign language use, in this 

case, in scenarios where English is not seen as a communication tool. Alqahtani (2015), 

besides, mentioned that the vocabulary adequacy is crucial for a successful foreign 

language use. Due to the context-oriented vocabulary, students determine its use through 

their nature interactions as social and cultural dynamics, and a the same time it is possible 
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to determine how a didactic material helps the teacher develop the English class of the rural 

school. 
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6. Concept Framework Review  

 

Understanding the reality of the rural context of the elementary school addressed in 

relation to learning English as a foreign language, the need that both teacher and student 

have in relation to contextualized and located English vocabulary in their environment is 

recognized. This section brings the theoretical basis that relates to the development of the 

Contextualization Workbook for the Development of the Rural Environment Vocabulary in 

Students of Fifth Grade, which resulted from the need observed when seeing the English 

classes of a rural educational institution, in which the teacher does not have didactic 

resources contextualized to the reality of her students, making English a subject not 

common for them and of little relevance to their community.  

In discussion, vocabulary development in context, rural schools and vocabulary 

development, teachers' awareness of English as a foreign language, strategies found to 

counter difficulties in vocabulary development, rural school teachers' responsibility in 

students' vocabulary development and context-oriented material design for ELT in rural 

schools,  are submitted in order to recognize the use of vocabulary in context for fifth grade 

students’ engagement with English as the target language and  Assess the value of a 

structured workbook as didactic material to help the teacher develop the English class o 

through the context-oriented vocabulary.  This framework is supported by authors as 

Ramos and Aguirre (2015), Ab Dollah and Shah (2016), and Azano (2011) among others, 

who present the concepts of EFL in a rural context for elementary schools.  
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6.1.  Development of vocabulary in context 

 

In order to understand the purpose of the present project, it will be necessary to 

simplify the meaning of vocabulary and context, according to Ibrahim (2015) Vocabulary 

addresses single lexical items—words with specific meaning(s)—but it also includes lexical 

phrases or chunks.” When learning a foreign language, the vocabulary is the basis to adapt 

the knowledge to the use learners give to that language.  

On the other hand, the context refers to the setting in which communication takes 

place. Yamin-Ali (2010) mentions that, when learning a foreign language students need to 

relate to what they are being taught and understand it, but when the relevance of the context 

is not presented “education for them is merely a drill and response”. Here is where the 

concept of context has a powerful connection with the vocabulary. In foreign language 

context, learners do not have real life needs to learn an interact with it and teachers pushed 

to find methodologies to develop the language skills.   

 

6.2.Rural schools and vocabulary development 

As seen, vocabulary development is strongly connected to the context and it is 

crucial to give relevance to the use of vocabulary more than just memorizing words from a 

specific topic. Ab Dollah and Shah (2016) expose that “language learners with abundant 

vocabulary are inclined to improve other skills including thinking capabilities.” In urban 

schools, students are more exposed to the various strategies compared to the rural school 

students. The constantly updating of internet and social media, has made urban students 

more exposed to a foreign language as English they can find in international marketing and 
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products. In a contrary way, in the rural context in Colombia, communities do not have 

English exposure as it could happen in cities or bigger towns, that is why English learning 

will pass through challenges in the development the target language.  

 Rural communities do not straightly think English is useless in other scenarios, the 

problem is when English is included in the rural life, the paradigm of what is seen abroad, 

do not belong to the local coexistence. Rural communities need to be aware English as a 

language spoken in many other countries, brings many possibilities to the progress for the 

population in the rural areas. English offers the opportunities to technify, deepen and go 

further with the knowledge in the productive industry. The future professionals from the 

rural regions will face information and researches in English which will be a pivotal tool to 

obtain that knowledge with the purpose of improving the mechanisms and functions in the 

agriculture and commerce.  

In relation to the English relevance in a rural community and its education, English 

benefits not only the capacity to get academic and professional information in the 

production industry; learning English allows people to have a connection with others, to 

communicate about experiences, about facts, wishes, plans and many other aspects in order 

to meet new people and cultures. However, English learning is not something that is 

separated  from the real life in a rural environment, but students in rural elementary school 

are used to see unknown vocabulary in English that they do not even recognize in their first 

language, and this makes the disconnection in their learning processes.  

The first contact learners have is their closest environment, meaning that the 

surroundings become their reality and how they conceive the world. By using a different 

code, learners need to have a stimulus that allows them to use what they learn in the 
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English class. Vocabulary development must be coherent with the suggested content, 

teacher knowledge and class environment.    

Vocabulary development is understood as an exercise of adaptation in the 

environment, how can vocabulary growth be generated in a rural environment when the 

material is not created for the aforementioned context? According to Ab Dollah and Shah 

(2016) vocabulary “refers to knowledge of words and it can consist of more than a single 

word. It also refers to the total number of words known and can be used by a learner in 

speaking and writing.” Learners will develop the progress of vocabulary regarding to the 

environment they are involve, that is to say, when learning English, it is not only about the 

language proficiency, it is more complex than just leaning words.  

Vocabulary development is strongly connected to the context and it is crucial to 

give relevance to the use of vocabulary more than just memorizing words from a specific 

topic. Ab Dollah and Shah (2016) exposes that “language learners with abundant 

vocabulary are inclined to improve other skills including thinking capabilities.” 

Consequently, the progress with the vocabulary development goes further. Learners 

also have other humanistic skills to be developed (the activities related to their community, 

and their role in the economic and social relations. In the case of rural schools, students 

have such a different context compared to urban or private schools. An important factor to 

determine the differences between these environments for learners is presented by Ab 

Dollah and Shah (2016) who pointed that, in the urban schools, students are more exposed 

to the various strategies compared to the rural school students. 

Rural and urban education has been divided by different social, geographic and 

economic features. Students have faced the same academic situations as the state test "test 
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knowing." Thanks to these realities experienced by the two sectors, there is inequality in 

opportunities. Furthermore, clearly, the tradition, customs and behavior of a community 

influence the education that schools offer.  

According to Moulton (2001) presents in its paper Guidance for rural development 

specialists:  

Rural areas are less densely populated than urban areas, rural schools are farther 

apart, requiring many children to walk long distances or pay for transportation, 

which causes them to lose valuable time in walking that could otherwise be spent 

helping at home. Some families are unwilling to send their small children down 

long roads alone. Long distances, poor quality roads, and inadequate shipping 

vehicles make it difficult to get building materials, furniture, equipment, and 

textbooks to remote rural schools. Stores that sell textbooks and other school 

supplies are few and far between in rural areas (p, 9). 

 

This is one of the most remarkable characteristics that rural communities face in a 

social and productive environment, which makes even displacement and daily activities 

change completely. Besides, this is when even the way of presenting material for this rural 

area must be very different from the virtual options or those dependent on inputs such as 

energy, which can be carried out in the urban area. 

Rural students normally handle a tradition, customs and in general, a culture 

different from teachers’ background, materials as textbooks or didactic resources and 

obviously schools. They are not taken advantage of their background as family ties, their 
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knowledge of silent languages, their experiences and “natural heritage” that characterize the 

community rural.  

Patiño et al. (2011) in their case study of a rural school in Caldas, Colombia:  

None of it is important or valid from the urban pedagogical discourse, on the 

contrary, curricula must be imposed precisely designed for urban schools, 

uniformed values and break the feelings of belonging to a territory despised from 

the big cities (p, 80) 

Focusing on the rural areas, it is pivotal to understand the reality nor only learners, 

but the community in general are involved. In the country side of the cities, children are 

surrounded by many other features than children in urbanity do not just have and vice 

versa. Along the learning process, the purpose is to adapt students to different contexts, but 

when referring to a basis, the first contact learners have is their closest environment. “Place 

in the English curriculum may increase curricular relevance for rural students and the 

occasion for their teachers to promote critical literacy skills, as well as complicate their 

thinking about its meaning” Azano (2011). 

Azano  (2011) also discusses about the connection in the English class content and 

the learners’ environment by articulating their own understandings of place and its meaning 

in their lives. So that, learners understand the place being the context within which they 

“identify the features of place, as well as an opportunity to problematize the use of place by 

challenging local assumptions and biases”. 
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6.3.Teachers’ Awareness in English as a Foreign Language 

Colombia is a country which needs to create an enormous awareness in the 

educational environment, but, how to bring a foreign language and turn it into a tool spliced 

with the cultural and daily life routines?  

Understanding that English as a foreign language, it is not seen as a priority neither 

rural schools nor the communities around those, teacher have to face more challenges. An 

important aspect is the perception from teachers when referring to the importance that is 

given to English subject, teachers’ awareness about the English as a language developed in 

international scenarios presents a question about the use of the standard English in 

textbooks and materials, how can teachers adapt the unknown scenarios to the children who 

are mostly isolated?  

The use of the language due to the approach to Anglophone countries, and the 

English as a Lingua Franca (ELF) in a EFL environment as the Colombian context. Macías 

(2010) presents in the Colombian context, the ELF is an alternative “as a way to avoid the 

resistance Inner Circle varieties sometimes face in settings like Colombia and to provide 

learners and teachers with more opportunities to understand the transformations that 

English has gone through due to its global expansion.” Conceived as a foreign language, in 

Colombia the learning of English faces barriers as the lack of interaction and use of it.  That 

is why teachers can provide the English class with the contextualization of subjects that can 

be found in the curriculum. Teachers need to be aware of the topics adaptation if the 

purpose is improving the communicative competences in English.  
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Elementary school teachers present difficulties that hinder the foreign language 

development. Sari and Wardani (2019) describe the difficulties encountered in teaching 

vocabulary. 

Due to the reality of a foreign language in a rural context in Colombia, the 

community and the schools do not have a use and a purpose for any word in English, so 

that, Students have a limited knowledge of the meaning of words and pronunciation and it 

would be daring to endeavor and approach a different language with strange definitions of 

known words in L1 and even more difficult, to bring words that are out of the context. 

The lack of knowledge in the meaning of words is linked to the lack of oral speech.    

The speaking skill is really affected in a context where listening to a person talking with a 

different code could be discriminated as something unusual. This phenomenon is created 

from the communities’ paradigm that also involves teachers’ perception about English 

language in use. 

  Other important aspect is the meaningfulness the class can give to the vocabulary 

seen in English. Focusing on materials, some English classes show a content centering the 

topic in a scenario distant from the learner’s experience, and this hinders the approaching to 

the target language.  Here, students will not present a continuity in the utilization of the 

vocabulary seen in class. As Shen mentions (2003) cited in Sari and Wardani  (2019), 

“memorization is important for vocabulary learning: if words cannot be remembered. Few 

are likely to be produced properly.”  Thus, memorization plays an important role in the 

development of vocabulary accompanied with the competences to be developed in the 

learner’s educational process of a foreign language. In this line, this difficulty is adhered to 
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the motivation students may present, Astika (2015) mentions that contexts, where learners 

cannot use the target language vocabulary, triggers a decline in motivation.  

One important challenge is how to tackle the precise vocabulary to have in class. 

Elementary school teachers being mostly no English speakers, do not know the vocabulary 

for every class. In this situation, teachers are supposed to have a planning based on the 

curricular designed suggested by the school. Nevertheless, teachers from this environment 

are not drafted for ELT approaches, methods and methodologies, and the ones that are 

proposed by the suggested English curriculum, offer a close chance for rural contexts.  

In addition to these challenges that are described in English class in elementary rural 

schools, it can be found that, the time distribution for English classes depends on the given 

relevance in the schools’ administration. According to the Ministry of Education, the 

English class in all the nation is invested about one or two hours per week for elementary 

schools, which implies a minimum of time for English class. This means that in addition to 

the little interaction with English by primary school teachers in the rural sector, the 

administrators in general do not create strategies to promote the learning of English, thus 

triggering little investment in material and resources for the teaching and learning of this 

language. 

 

6.4.Some Strategies Found to Counter the Vocabulary Development Difficulties 

On the other hand, there can be some strategies to these difficulties regarding to the 

development of vocabulary. Sari and Wardani (2019) also find in their study, ways to 

overcome difficulties in teaching vocabulary. These following tactics are proposed to help 

teachers in tough situations in English classroom when facing vocabulary development.  
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Teachers can take a group of words and specify the topics they are going to woek 

with, for the day or for the week. Buckland (2008) as cited in Sari and Wardani (2019), 

stated, “by encouraging word of the day, you and the pupils identify a new word each day 

and attempt to use it in context as many times as possible.” This refers to the meaning 

teachers will show to the learners, the relevance of a word in a foreign language to be used 

in the own context.  

The significance of a word carries the motivation until the end of the class, week or 

unit, teachers need to make sure if students have the vocabulary clear, and this refers to all 

the grades for primary schools and high school. Students can demonstrate though feedback 

what is relevance of the vocabulary for their life. Here, the translation cannot be forbidden, 

the reality of a foreign language in a rural place frames the need to use the mother tongue.   

Among many strategies, teachers can be creative and use provide learners with 

different tactics and exercises to carry out in the English class. But when teachers are not 

familiar to the English didactics or the activities to learn words, it turns the language 

teaching in rural scenario, a quite difficult challenge. Also, when teachers have the 

perception of English as a subject in their job role, the English loses all the relevance it has 

for the globalization referring to opportunities as professional and academic development in 

international scenarios. 

 

6.5.Rural School Teachers' Responsibility in Students' Vocabulary 

Development 

As well as teachers need to present progress in their professional exercise, Holguín 

and Morales (2016) point out that, “rural teachers are overwhelmed with the number of 
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tasks they are required to fulfill.” This is a variable which cannot be avoided, rural teachers 

need support from curricular designers who may think about all the realities rural teachers 

need to face. This makes a huge relation to the English teaching due to the loads of time 

they have to invest in order to research information and ideas to settle an English class.  

Until now it is understandable that reality in a rural school is often not exposed as it 

really is; however, going further, teachers in elementary rural schools hold a huge 

responsibility, even though there are some times lack of interest to develop the 

communicative competence in a foreign language, teachers need to give the class and assist 

the students in the curricular processes. Then, it is necessary to find strategies in the 

curriculum to improve the basis of English as vocabulary development.  

For improving the development of vocabulary in class, as Patiño et al. (2011) 

express, teachers should allow children to express their knowledge of the sidewalk, the 

farm, their environment. This generates feelings of trust in them, allowing students use the 

language with a purpose, conceiving English as another way to have and give information 

about any topic clearly related to their surroundings. 

The rural context in Colombia contains an inevitable reality about the teachers’ 

background and knowledge field. Most of the teachers are professionals in different 

subjects; however, English teaching is not the most common profession seen. Most of the 

teachers’ studies are based on different subjects apart from English, this implies the lack of 

knowledge in pedagogy and didactics for ELT. 

As the Suggested English Curriculum is an important factor to help the lack of 

standardization of ELT in these areas, is really crucial to generate awareness in the design 

of materials and use of resources to the EFL class.  Howard and Major (2004) mention: “A 
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key criticism of commercial materials, particularly those produced for the world-wide EFL 

market is that they are necessarily generic and not aimed at any specific group of learners 

or any particular cultural or educational context.” Although the Ministry of Education has 

provided excellent materials for the teaching of English in the Colombian context, the 

appropriation and adaptation of these didactic resources for the rural sector, which is 

extremely different from the urban sector, has not been easy. 

Teachers could just as easily be invested in creating and designing materials for a 

specific population Holguín & Morales (2016). By understanding the environment and 

student’s needs, teachers have a wide outlook to start creating or adapting materials they 

may have. This approaches the students to comprehend that the use of English can be close 

to their surroundings. As shown in Kruidenier and Clément (1986) vocabulary development 

of a foreign language in rural students is attached to two important factors; the degree to 

which the learner will use the language in every-day life, and the prestige accorded the 

language being learned. That is why the responsibility rests with the designers of the 

English curriculum for these certain places, they have to think about the elementary school 

teachers who do not have the tools and the resources to bring the competences required in 

the Suggested English Curriculum. 

 

6.6.Context-Oriented Material Design for ELT in rural schools 

According to Núñez and Téllez (2009), ELT materials could be considered effective 

if they facilitate the learning of a language by increasing learners' knowledge, experience 

and understanding of it and, simultaneously, helping learners learn what they want and 

need to learn.  And there is when the disconnection appears; when teachers receive 
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materials from the projects for the teaching of English, these pedagogical resources are not 

created for the contextual reality where the cultural and traditional varieties affect the 

purpose of the target language. This does not mean English cannot be used in rural context, 

but the use must be different in the development of vocabulary and the situations presented 

in the environment.   

According to Núñez and Téllez (2009) “language learning materials constitute a key 

factor in creating effective teaching and learning environment.” That is why the rural areas 

urgently need the design of ELT materials for the development of the contextualized 

classes with children. Citing Tomlinson (1998) mention that “these materials could be 

considered effective if they facilitate the learning of a language by increasing learners' 

knowledge, experience and understanding of it and, simultaneously, helping learners learn 

what they want and need to learn” Núñez Pardo and Téllez (2009). 

According to Graves (1997) cited in Núñez and Téllez (2009) there is a structure 

and components that belong to the design of materials. These components are related to the 

teacher’s possible needs in the class. This structure contains 7 sequential features to 

generate a solid and stable material for the English class development.  

A. Needs assessment  

Through the alignment and recognition of the needs, an evaluation route is 

established so that coherence can be evidenced in each objective of the material. 

B. Setting goals and objectives. 

being extremely important, the setting of goals and objectives after recognizing the 

national and local purpose, the material to be designed must show solidity in its objectives.  

C. Conceptualizing content/designing a syllabus. 
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To specify, all schools in Colombia have the opportunity to use the Suggested 

English Curriculum and it can clearly be designed from it. For the conceptualization of the 

content and the creation of the syllabus, it is entirely useful to take as a basis the national 

document, which allows to publicize pedagogical orientations and thematic axes for the 

integration of different contents. 

D. Selecting and Developing Materials and Activities 

The teacher's participation in this component is almost complete, the teacher can be 

guided by the suggested English curriculum and the suggested topics and contents are taken 

from this. In this case, for rural areas, the contents will vary depending on the pedagogical 

model of the institution, the reality regarding the social and economic aspects of the 

community and finally the position of the region. 

E. Organization of Content and Activities 

“Although tables and webs are excellent tools to organise content, any graphic 

representation or illustration can be useful. Teachers' creativity can easily represent content 

and activities through a rainbow, a racing route, a landscape, etc.” Núñez and Téllez 

(2009). When referring to the professional performance teachers have is that, the materials 

for elementary graders (5 grade) need to be centered as nearer as possible to their reality. 

F. Evaluation 

Focused on objectives, the assessment will be determined by the progress of the 

learners. the assessment is more seen as a guide of conduct for the teacher and that this can 

give an accompaniment through the material. 

G. Resources and Constraints. 
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As Graves (1997) proposes, resources can be determined and based on similar 

contexts by seeking for them though the creativity. Nevertheless, the purpose of this paper 

is to bring to the teachers all the contextual and pedagogical resources to the students 

though a material which can support them.  

All these features presented above, were the guide for the creation of the context-

oriented vocabulary workbook.  Each of these components served as a clear source to align 

the objectives based on the Suggested English Curriculum, with the specific needs of the 

target group.  

6.7.Conclusion 

ElT in Colombian minorities as the rural schools, has been a topic isolated from the 

materials design which has always been centered in creating based on the context from the 

big cities, using vocabulary that elementary school students cannot even describe in their 

first language, and the distinction between other subjects is that the teachers’ awareness in 

relation to the English as foreign language, does not allow them to reinforce the 

communicative competencies.  

The vocabulary development in rural schools will require materials adapted to the 

context. By adapting and using a proper vocabulary, learners would develop a motivation to 

use the language in the context and in this way, start enhancing and promoting the 

competences presented in a well-structured curriculum as is presented by the suggested 

English curriculum. The objective is to explore the closest vocabulary that the young 

students of the rural elementary school can see on a daily basis and can interact with others 

in the class and their environment. 
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7. Methods  

7.1. Socio academic context 

 The San Francisco educational institution is located in the township of Santa Lucía 

Valle.  In this scenario, the research was carried out where the fifth-grade students were 

part of the experimental group with the accompaniment of the homeroom teacher. It should 

be mentioned that this group was led by the same teacher in all areas.  The teacher was in 

charge of teaching all the subjects, so English is one of the subjects that is her academic 

responsibility; however, the teacher does not have extra studies related to teaching English. 

7.2. Participants  

To carry out the research process, an experimental group and a control group were 

used. The experimental group with a total of 11 students from San Francisco school in 

Santa Lucia Valle, and the other one with a total of 10 students is the same grade in the 

most similar context to the target group. This control group are ten fifth grades from San 

Juan de Barragán school, which is located in the headquarter of the educational institution 

(Including San Francisco).  

 

7.3. Methodology  

The presented project sought for the development of a didactic recourse expressed 

as a context-oriented workbook. The implementation was divided into 9 interventions, first 

three were focused on the teacher-researcher and students’ recognition and adaptation. The 

teacher researcher was part of some classes so that students could familiarize with his 

presence.  
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Before the implementation, the teacher researcher introduced the Diagnostic 

vocabulary test Piloting in a class with the same characteristics (from the neighboring 

town). After the analysis the group received the Diagnostic vocabulary test Piloting in a 

class with the same characteristics. 

The workbook implementation was divided into three modules with two units each 

one. Every unit is a 2-hour class. This workbook was created taking into account the 

Suggested English Curriculum and the rural contexts, as the economic and social customs. 

It was designed with the standards and basic learning rights.  

In the end of the implementation with the students, the teacher researcher assigned 

an Outgoing Vocabulary test based on the diagnosis made in the beginning. The goal here 

was to create a comparison between the process after having six weeks of implementation.   

7.4. Instruments  

Diary: the constant use of this tool during the intervention, made the researching 

strong, recording the minimum characteristics in the field, researcher had the opportunity to 

analyze the perceptions and answers accompanied with many physical expressions.  

English vocabulary test:  It offered an estimate of the vocabulary level through 25 

questions divided into 5 sections, which were presented as matching, completing, choosing 

and unscrambling questions. This test was designed by the teacher-researcher who took into 

account the topics addressed in the English Suggested Curriculum.  
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Context-Oriented Vocabulary Workbook:  This was a compilation of didactic 

exercises adapted to the rural area. The aspects to be taken into account were: Suggested 

English Curriculum, social background, economic activity)  

This workbook presented six sections in every unit, which included a context topic 

so that vocabulary could be developed. These sections represented an important function 

during the unit development. Teacher and learners took each one of them to relate the 

vocabulary to their reality.  

1. Warm up: According to Karpushyna (2019) Warm-up “proves to be 

just-in-time activity that gives students the awakening push and enables them to 

enjoy being enveloped in foreign language surroundings.” That is why, this section 

was crucial factor for the development of the workbook in class. Students needed to 

be conscious of the impact ahead, so that it was necessary to have the first approach 

through an introductory activity. 

2. Vocabulary: For this research, the words students would use to relate 

the context with English language were the most important input. Taking into 

account every word in relation to the learners’ context was a painstaking task due to 

the concepts’ meaning of words only used in the rural context and that in the 

English contexts, they have different connotations. 

3. Association: Through the use of a written speech (dialogues, stories, 

poems, etc.), the association is the connection between the proposed vocabulary 

with real context situations. This allowed students to relate their reality to different 

ways to name things. 
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4. Exercise:  This section represented the dynamic of recognizing new 

words and the association as part of the learning process, learners were able to see 

mixed letters, cards, crossword, mixed sentences, word search, gap fill sentences, 

matching and completing exercises to know the language use in context. 

5. Practice: This section was implemented through activities in order to 

put in practice the real-life content (Buying supplies, transportation, health, school, 

recipes, selling products, negotiation). After knowing a vocabulary, having an 

association and recognizing the meaning and use of them, learners put in practice on 

their real-life experiences.  

6. Feedback: as cited in Çelik, S. (2020) Ur (1996) mentions that 

feedback is the part of the process learning when a teacher gives information to the 

learner about a task. Through answering questions, students present insights and 

conclusions about the learning sessions. 

Through this workbook, EST had the opportunity to have a guideline not only with 

the topics students are supposed to find in the suggested curriculum, but also to have 

contextualized topics to find relevant to the English class.  

Understanding the context and the target population who were not only students 

from fifth grade, but also EST, the workbook was presented totally bilingual. Every 

instruction and vocabulary were carried out in two languages, English and Spanish. To 

understand this part of the methodology, it was necessary to understand the social reality 

seen in rural educational institutions around Valle del Cauca. Teachers are not into English 
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teaching methodologies and they are not interested in integrating English in their contents. 

Due this phenomenon, the workbook was designed to make them the English teaching 

easier in a way they could associate their chair with English language vocabulary.  

Survey: Titular teacher was immersed in a group of questions, so that teacher 

researcher could collect data related to the satisfaction from the implementation. 

● How long did each of the units take? 

● What do you think about the vocabulary seen in the workbook? Is it suitable for 5th 

graders? Does it fit the context of the community in which the school is located? 

● Are both the vocabulary and the grammar present in the workbook related to the 

Suggested English Curriculum and to the area plan for the English subject? What 

extent? 

● How did you perceive the acceptance of the workbook by the students? 

● How do you think the execution, order and design of this workbook could be 

improved? 

● Do you consider that this type of contextualized material is useful for elementary 

school teachers who are responsible for teaching English? Why? 

 

7.5. Ethical considerations  

Before carrying out the research, there was communication with the principal of the 

San Juan de Barragán educational institution, which is the main headquarters of the San 

Francisco quarter.  Next, the homeroom teacher was informed and agreed to have the 
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participation of the material for her classes, followed by the consent of the parents who 

positively accepted that the implementation be carried out in the fifth grade of the quarter 

mentioned.  For all the description and analysis of results, the name of the teacher or the 

students was not mentioned due to the nature of the research. As it is shown in the graphs 

and charts, students are represented by letters, which in any case affect or unbalance the 

results and the analysis.  
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8. Results 

This section presents the results obtained after six weeks implementing the 

workbook. Each one of the instruments was crucial to discuss the information presented in 

the following paragraphs. The context-oriented workbook as the didactic tool was carried 

out by implementing the included exercises in each unit for each week. Then, the journal 

was synchronously carried out in order to gather the insights and perceptions from students 

and homeroom teacher.  Moreover, the pre- and post- tests were the basis and the guide that 

served to demonstrate the cognitive impact of the workbook, and thus be able to compare it 

with a similar reality to that of students in the experimental group.  Finally, the survey 

made for the homeroom teacher is postulated as a reliable source to access the perception 

and recognition of the contextualized material by this type of teachers who are not licensed 

in the teaching of English as a foreign language. 

 

8.1.9.1. Pre-test  

Having established the target population with an experimental group and a control 

group, it was necessary to take into account a piloting group of students from fourth grade 

of a private school in Tuluá Valle. This group was asked about each one of the instructions 

presented in the test. The piloting group agreed on the clarity, reliability, and validity of 

each question.  they assumed that the unknown vocabulary did not affect the understanding 

of the instruction. 

Students were explained about the pre-test to be carried out, highlighting to each 

one of them how they should conscientiously answer it by reading and interpreting. Then, 

the percentage of the questions was explained to them by indicating the equivalence of each 
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one of these. Also, students were explained that the test instructions were in Spanish for 

greater clarity and understanding.  

After the explanation of the criteria, the test started. Students asked several 

questions at the beginning about vocabulary. During the test they were ordered. In the 

experimental group, a student asked about question number four, because he was not clear 

about it, the homeroom teacher read each of the statements of each question for greater 

clarity. Another student identified the first word of question number four, said it to his 

classmates and they were reminded of the rules of the test, which was not to say the 

answers to his classmates and to avoid talking during class about the same test.  

For this moment, the results of this first evaluative exercise are found, where the 

students of both groups validated their mastery of the vocabulary of their environment.  

Next, the description of the results is made, based on the level at which each of the two 

groups is located. 

In this first assessment with the students of the two similar groups, a notorious 

difference between them could be found.  The control group counted with 10 students of 

fifth grade. This group comes from the school’s headquarter in the neighbor town, which is 

the same environment where experimental group is located; both rural and with the same 

socio-economic activities in the region.  This group was evaluated on a scale from one to 

five, taking into account the criteria of the 25 questions presented in the diagnosis where 

each question was equivalent to 0.1. Here, only four out of ten tested students, obtained a 

score over 3.0. This means that a 60%  (six students) of the fifth-grade students in this 

school presented a low performance in the use of contextual vocabulary.  
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Contrasting, it was possible have the experimental group with a total of 11 students 

to be tested. In this case, the reality about the contextual vocabulary management was not 

better. Here, the 100 % of the fifth-grade students were located according to the diagnosis, 

in a low performance in the vocabulary knowledge. The grades varied among 0.2 being the 

minimum and 1.8 the highest score. 

 

After having these results, there are two aspects to discuss about the two groups. On 

the one hand, the control group could obtain more students over 3.0 than experimental 

group. According to the performance presented, this group is part of the school’s 

headquarter, and this is due to the population, which has more access to important tools as 

internet and stakeholders’ participation (this school counts with the principal and 

coordination office). On the other hand, students in both groups did not obtain a better 

score than 3.6, referring to the kind of vocabulary they see in classes. For this aspect it is 

relevant to highlight the workbooks they have been using, and the reality is that for 

elementary school they have not been provided with teaching materials or didactic 

sequences besides the ones provided in the Suggested English Curriculum. 



 

 

 

 

34 

 

 

             

 

 

8.2.Context-Oriented Vocabulary Workbook’s Implementation  

In this section, all the observations taken from the journal are evidenced.  After 

observing each implemented session, the description of each moment that the students and 

the homeroom teacher maintained using and working on the workbook was made. It is 

important to clarify that the research teacher was only observing the dynamic and the class 

interaction between homeroom teacher and students so as not to bias the atmosphere of the 

class.  

Throughout the six sessions implemented, the students had favorable perceptions 

according to their response and reception as worked with the context- oriented vocabulary 

workbook. 
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As the first aspect in this implementation, the importance of the organization in 

sequence of the exercises of each unit was evidenced.  The organization of content and 

activities mentioned by  Nuñez and Téllez (2009) were relevant because of the students and 

homeroom teacher’s understandability. It was easy for them to recognize the six stages in 

every unit. After two units, the class took an harmonious rhythm; students asked question 

referent to vocabulary but not about the didactic material use.  

According to Graves (1997) the creativity played an important role in. the class 

development. Here the workbook was centered on the class as a resource and a tool for the 

teacher to have the class. The teacher had the workbook before to study and understand 

each section. This allowed her to create the whole class based on the workbook.  When she 

was explaining students did not use the workbook, she was creating the class herself with a 

didactic tool. 

In order for the students to start working with the book, the warm-up was always the 

responsibility of the teacher, who even added her own activities in several moments 

because she recognized that thanks to the context of her students, they could use it in other 

activities. In learning a foreign language, Karpushyna (2019) highlights the importance of 

the warm-up as the entrance for students to awake and engage the target language. 

Furthermore, another important insight found in the second section of every unit, 

was the list of vocabulary, which was part of the whole sections of exercises. Alqahtani 

(2015) relates the vocabulary as a component, which needs to be thoughtful adequate due to 

the use students gave to it. It was seen in the implementation that students used the 

vocabulary even out of the class, and that was because of the content linking with the 
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context. By understanding the meaning in Spanish, it was entertaining for them to replace 

those words for the English ones learned in class.  

In addition, Yamin-Ali (2010) presents the need of students when learning a foreign 

language. Basically, the relation with the environment is what allows learners understand 

the purpose of learning a language, which is not used in their community. As seen in the 

implementation, when students spoke about their social dynamic, they said some words that 

were included in the material. This motivated them to learn the words to start replacing 

them among their classmates.  

On the other hand, the value of having adapted exercises in a way students and 

homeroom teacher could understand, left a great precedent for didactic material designers. 

In the case of this elementary school teacher, it was known that thanks to the “isolation in 

both, social and cultural adaptation,” she could not connect more information than isolated 

vocabulary in English; however, with the context-oriented vocabulary workbook, she had a 

tool, which worked as a guide for the class. In this case, the greatest insight was that 

through the time, the homeroom teacher appropriated with more confidence to the English 

class, and she started to propose more dynamics (not included in the material) for her 

English class.  

In the end, the implementation of the context-oriented vocabulary workbook 

highlights what is said by Howard and Major (2004), EFL markets in this region, has not 

been focused on creating or designing specific material for such a different environment as 

this rural school. This implementation demonstrated that working with oriented-context 

material brings successful experiences to students and the teacher in charge of English 

subject. All this proved by the vocabulary learned and used by the students, who 
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demonstrated more attention and motivation to the class by having more interactions among 

them Ab Dollah and Shah (2016) 

 

8.3. Post-Test 

After having observed and described in the six weeks of implementation, both the 

behavior and the response of working with the workbook by the students and the 

homeroom teacher, the execution of the post-test was carried out, which is the outgoing test 

that served to determine the effectiveness and reception of the contextualization workbook. 

This implementation was then ready to be evaluated. When performing the outgoing 

test, the students in the experimental group already knew a large part of the vocabulary. for 

this moment they asked that each of the points be explained orally. afterwards, they were 

silent and from time to time they raised their hands, immediately, the teacher approached to 

answer the concerns. According to the homeroom teacher, these questions were more 

technical than academic. Finally, the students delivered their answers. By this time, they 

generally commented that the quiz had been easier to understand than the last time they saw 

it in class. 

On the other hand, considering the same time, the control group also performed the 

outgoing test. These students from the neighboring town would be working their normal 

classes without running the workbook. According to the suggested English curriculum, they 

should be working with what was proposed in the learning grids of module four for the 5th 

grade.  

Having the results, in the two following figures, we can determine how succesful 

was implementing a contextualization workbook for vocabulary development. Just as in the 
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two groups we found similar realities, we also found teachers who are not licensed in 

English teaching. However, they had to be subject to the curriculum given by the Ministry 

of National Education without material to relate the contents.  

During the six weeks of implementation, the experimental group had the 

opportunity to work with the workbook, which was to their liking.  According to what was 

obtained with the journal and each of the observations, students found themselves with 

more opportunities for interaction.  Although the predominant language was Spanish, 

English became the target for naming things, people and familiar situations for them. 

 

According to the post-test, after six weeks, the experimental group went from 

having 100% of students is a low level (less than 3.0) to high levels, where 70%  (7 

students) of the intervened population had a score above of 4.2. Although it didn’t have two 

out of 11 students involved in the implementation because they withdrew due to the change 

of place they used to live, this significant result allows us to infer an improvement in the 

vocabulary development. Here, that development becomes the basis students need for 

following learning processes, that is to say English language learners who experience more 

vocabulary development are more able to comprehend texts and reading comprehension 

activities, which will be the scenarios they will face after elementary school August et al. 

(2005).  
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On the other hand, we can see in the chart number 2 the control group’s results after 

presenting the post-test. This group did not have the workbook implementation, however, 

during the six weeks of experimental group implementation, they were supposed to be 

taught the English contents included in the Suggested English Curriculum with the 

planning suggested by the school and the teacher’s resources and materials.  
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Students presented the following insights after comparing to the pre-test. For this 

time, it was evidenced that the 50% (five students) of the population not only did not obtain 

improvement in the test’s results, but also, the marks worsened.  These results could vary 

due to the type of contents and the vocabulary seen performed during the implementation in 

classes. The workbook was designed with different kinds of vocabulary exercises; however, 

it is intended to be a part of the class as a teacher’s tool and support. Then, teachers’ role 

cannot be replaced by any kind of material or resource, and in this implementation, teachers 

needed to continue with the English classes as they were organized along the school year. 

Students of this control group then, had the same workload of the English class as the 

experimental group, however, the highest grade was 3.4 even having known the pre-test. 

 

 

8.4.Survey  

The journal implementation was a crucial tool to for important information collected 

about the workbook adaptation to the experimental group. Nevertheless, in the end of the 
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implementation, it was necessary to know the homeroom teacher’s perception about the 

workbook. A survey was created to know more about her insights in order to have 

highlights to analyze and discuss. The following questions were sent to the titular teacher 

taking into account the two months of implementation.  

 

 

 

In this section, it shows how the perception was on the part of the homeroom 

teacher and how the workbook impacted her work as a teacher responsible for teaching 

English. 
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As Borg (2006) mentioned, when teachers have English in the subjects to be taught, 

they face a challenge “experiencing more than teachers of other subjects’ feelings of 

isolation resulting from the absence of colleagues teaching the same subject”. This means 

that in the target context, elementary school teachers in rural regions, not only face the lack 

of knowledge in ELT methodologies, but they also do not have the help of colleagues who 

could give advice or guide processes from a support network. 

According to the homeroom teacher’s insights, the students’ motivation helped her 

to connect the class with current topics. Once students were engaged through vocabulary, 

the homeroom teacher could connect the English class to other subjects thanks to the 

curricular scopes (modules, which include suggested content-based tasks and cross 

curricular projects) held in the Suggested English Curriculum. For this moment, the 

relevance of landing the workbook to the curriculum that is proposed by the Ministry of 

National Education was demonstrated.  

As has been mentioned, students associated directly the topics seen in the workbook 

with their own context. This encouraged them even if the language was not significant in 

their community Dörnyei, Z. (1998).  Then, according to this insight, the design and 

printing started to not only be striking, but also crucial. Feeling part of the involvement, the 

students took a great interest in the class in general, thus giving more questions and more 

interaction even in the target language. 

9. Analysis 

After collecting the results and the information given by the journal, the test and the 

survey, the discussion of these was opened through four sections. The relations established 
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between the teacher with the materials and the students with the materials, which describe 

the adaptation promoted in the workbook implementation  and how these relations 

highlight the need for tools when teaching a foreign language in a rural school in a region 

of Colombia.  

Another section is the reality seen in the target population, which points out how the 

suggested content seen in the English curriculum influences the reality for students without 

some basic tools as internet and EFL teaching materials. And then, the rural reality that was 

the distinctive characteristic from the beginning and where the need was found. 

 

9.1. Relation teacher-materials  

This implementation raised interest in the titular teacher of the experimental group. 

This teacher had no relation to any English Teaching methodology and according to her 

there was not any kind of motivation nor interest towards teaching English. These questions 

belong to the complains against the Ministry of Education, highlighting why are the 

provided materials away from the reality and even from the rural school teacher’s needs? 

Or how could she get more materials like this workbook? When referring to rural teachers 

and more than that, rural elementary school teachers, the interest on the subject is the first 

step to raise awareness and a connection between learners and the target language.  

As seen in Blair, A. (2017) when teacher starts to have such interest in ELT, it 

triggers a type of disorder in the definition of the meaningful learning goals, and the issue 

persists when teacher feel uncapable of providing further knowledge besides suggested 

English curriculum, which is far away from the real context. For this result, the homeroom 

teacher who was not expert in the topic, found the context-oriented vocabulary workbook 
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as the link between students and the target language. That is to say that this didactic 

material was an integrating part not only for the student, but also for the teacher. In this 

way, the teacher felt safe in the process with greater understanding and companionship in 

the classroom. 

After implementing, this material started to play an important role since it is 

understandable that the teacher was not looking for language teaching improvement, but 

she had in her academic load the responsibility to teach English. The regional bilingual 

program and the secretary of education from Valle del Cauca has promoted projects of 

bilingualism since 2019. In these projects and strategies, the secretary of education has 

implemented strengthening of curricular and pedagogical practices that focus on the use of 

provided materials and resources and the construction of English curriculum by teachers to 

students. However, as observed at San Francisco school, the homeroom teacher did not 

have the tools to adapt the curriculum nor use material, which are not related to the 

environment.  Nevertheless, thanks to the opportunity to present an adapted material to the 

own context, the homeroom teacher could present the desire to support learners’ interaction 

with this material and not as is common to find in language classes, where the teacher used 

to be a filter and in some cases the goals were limited due to this disconnection. When the 

workbook was presented to the class, teacher saw it as a chance to unload the pressure and 

found not only a guideline but an association with the real context.  

Mishan, F. (2021) mentions that when teachers have heavy workload or those who 

feel uncomfortable teaching an unknown topic, “are happy able to avail themselves of 

ready-made materials from a trustworthy source.” For this case, this is not about the lack 

of trust towards the  teacher, however, knowing the reality, both students and teacher in the 



 

 

 

 

45 

 

experimental group,  needed help in terms of the resources that  could best fit their reality, a 

reality that had been marginalized in the creation of pedagogical material for learning 

English. 

Into the bargain, after the changes required during the pandemic of 2020, it is said 

the online education and the use of ICT and virtual tools boosted the adaptation and new 

ways to teach all the subjects, including English, demonstrating “tremendous capability of 

the education sector to mobilize and innovate” Mishan, F. (2021). On the other hand, the 

implementation of the workbook demonstrated an excellent acceptance by students and 

homeroom teacher, although the use of listening activities and the use of audiovisual tools 

is extremely relevant, as a basis the opening of the present context-oriented vocabulary 

workbook is taken, where the students of this rural school were able to create this 

adaptation to their environment in a foreign language. 

 

9.2. Relation student-materials 

Students from fifth grade of San Francisco school in Santa Lucia received for the 

first time a pedagogical material to learn vocabulary from their own context. By the 

introduction of a character performed by an animated typical animal from the region, 

students received six units, which includes a variety of subjects linked to the real situations 

and social behavior in the rural region of Valle del Cauca. 

At the time of wanting to know the perception of the students after the 

implementation of this workbook, it was thought of conducting an interview or some other 

data collection instrument, which would allow obtaining this information in a more specific 

way. However, when working with the journal, there was the opportunity to recognize the 
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perception of the students in a direct way through observation. These is the analysis made 

based on students’ insights. 

The first aspect is related directly to the adaptation of materials in the context. When 

referring to adaptation of the pedagogical materials, it means the process that requires to get 

some parts, distribute, or delete them according to the target class Nehal (2016). As 

previously mentioned, adapting materials is a process that most of the rural elementary 

school teachers cannot perform due to lack of time or workload, and the government has 

not paid much attention about this in the last decade. Notwithstanding, the first sight by the 

students was chocking and expecting. They have never seen a printed material in other 

language that exposed their reality.  

Taking as a basis their reality, then a channel to communicate besides their mother 

tongue, students assimilated the workbook as a unique material, as Zohoorian (2015) 

mentions, “authenticity is believed to have an array of advantages ranging from the 

integration of culture and development of communicative competence to the enhancement 

of motivation and achievement”. This motivation is the income teachers have to continue 

the class or to give introduction to a project. The workbook included basic vocabulary 

activities that with motivation, lead to the creation of macro tasks or projects of interest, 

thus giving a higher value to English as a communication tool. 

 

9.3. The suggested content and context connection 

In the light of Basic Learning Rights, for the realization of the workbook, these 

were taken into account, since it was considered necessary to have a sequence in addition to 

the relevance according to the competences, which are not detached from the learning 
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process that a fifth grader would have. Nevertheless, the applicability and association of 

basic learning rights and performance indicators with the classroom context topics were 

disengaged. Birch & Liyanage (2004) explains English as a foreign language can be 

involved from different outlooks according to the “context in which it uses,” referring to 

the adaptability English finds in different scenarios as the countryside in Colombia, for 

instance. Since the Suggested English Curriculum was the foundation to create the 

workbook, it could lead a possible material design strategies by schools due to its flexibility 

and adaptability.  

 

9.4. Rural reality  

As the main characteristic of the target population, rurality has carried different 

challenges to elementary school teachers who have to be foreign language teachers. Being 

teachers of many subjects holds a huge responsibility and it is almost impossible to become 

experts in each one. Borg (2006) mentions that the material is the tool to have the 

connection between the context and the suggested contents of language and taking into 

account the teacher’s proficiency, it can be challenging to adapt or not.  

After the workbook implementation and having compared the results of the pre and 

post-test, we can determine that materials need not only be a regular used tool in the class, 

but also, they have to be contextualized for the elementary school context. Students face 

challenges as the lack of use of a foreign language and the little contact with licensed 

language teachers.  
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10. Conclusions  

Several conclusions emerged from the previous analysis. As seen during this 

implementation, there were four scopes, which were aligned and then they confirmed the 

need for elementary school teachers in the rural public sector of Valle del Cauca. This six-

week contextualization workbook was a tool that helped both sides of the rural elementary 

school, teacher and students. Taking into account the evident needs presented by rural 

teachers as the lack of ELT methodologies and the low domain of the foreign language, 

bringing a tool directly related to the context, provided teachers the bridge between 

suggested contents with a certainly unknown language as English. 

In addition to this conclusion, learners could feel motivated due to the purpose of 

the workbook. Thanks to the execution of pre and post-test, it was demonstrated that 

working with vocabulary in context students from the intervened fifth grade improved the 

English engagement as a foreign language, which could easily be used in their real context. 

The evidence presented has shown that the development of day-to-day vocabulary 

with 5th grade students in the English school program through the workbook with didactic 

exercises worked not only to learn the vocabulary in a easer way, but also to connect and 

generate and introduction to cross curricular adaptations with other subjects.  

Taking as a reference what Ab Dollah and Shah (2016) mentioned, the vocabulary 

learning provides students more opportunities to practice the communicative interaction. 

After implementing the workbook, students started to use the words learned in the units in 

English instead of Spanish, the experimental group found useful the use of some 

expressions as “milk the cow” or “ride the horse”. This means that the workbook goals as 
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“ask and give personal information using simple sentences and basic vocabulary,” were 

reached as soon as students noticed the use of a foreign language in their local reality.  

In addition, as proposed by Astika (2015), the workbook being a connection 

between the context and the target language, it was found that the students appropriated 

their own vocabulary even in a foreign context. This leaves open to rural educational 

communities, proposals for the design of material for the teaching of a foreign language.  

By the same line of ideas, the creation of the material and its contents was not 

enough for the workbook design.  both the creative design and the printing material played 

a relevant role in the implementation and execution of the contextualized vocabulary.  The 

pleasure of the experimental group could be noted when they recognized that this 

workbook was created especially for them.  the relationship of the contents with their 

cultural and geographical context, made them have enough motivation to take advantage of 

what they have learned and use it in conversations within the class. 

This project’s implementation could determine the pertinence at applying the six 

stages in each unit included in the contextualization workbook.  Each exercise supported 

the learners to be guided and to associated the vocabulary with their real life. From the 

warm up to the feedback, students understood every class objective and they were able to 

discuss it even without using the workbook, which means by assimilating the content, the 

students were able to apply it to their context. 

It has been established that the implementation of a contextualization workbook 

works for the development of vocabulary centered on rural schools’ context. This project 

aimed to explore the significance of applying a material designed merely for the target 

population who were fifth graders from a rural school. Now, after having experienced, 
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evidenced and proved the extend of this implementation, many possibilities are opened to 

give more attention to the creation of material and resources for the teaching of English as a 

foreign language in remote places of the national territory, where the social and economic 

dynamic is totally different from the urban and centralized reality of the country. However, 

it is crucial to take into account the following recommendations. 

To apply any type of contextualized material in a specific place, it is very necessary 

to recognize the demographic and social aspects due to differentiating patterns such as 

customs and beliefs.  For this, a direct intervention must be made with people from the 

place; The material designer needs clear references that provide a basis for the construction 

of vocabulary activities based on the objective environment. 

Another important aspect is the layout of the material.  At the time of creating the 

workbook, the creation of the character, designs and colors had to be subject to the context 

in the same way that it had to be done with the contents.  In the sessions, it was 

demonstrated that the students enjoyed the presentation of the design because it was easy to 

adapt, as well as being guided by a character with typical characteristics of the region, such 

as Omar the donkey.  The latter was considered due to the familiarization of the animal in 

the region of the experimental population. 

Of equal importance is the coherence in the choice of instruments for the 

implementation of the material.  The purpose of using an instrument must be taken into 

account.  For the present project, the journal was the element that served as a collector of 

information that was the input for the analysis of results after the implementation.  In turn, 

the results had to be proven by a reliable source and that is why the pre- and post-test had to 



 

 

 

 

51 

 

ensure its validity and reliability through the control group as well as a test with a pilot 

group.  

Additionally, one of the objectives of this implementation was “assess the value of a 

structured workbook as pedagogical material to help teachers develop the communicative 

skills in English of fifth grade students through the contextualized vocabulary”. For this, it 

was always necessary to think that the population to be impacted was not only the students 

of the experimental group, but also the homeroom teacher, who was a path to recognize the 

impact of this workbook in her practice as teacher.  Then, taking into account the English 

proficiency of the teaching staff is one of the criteria to bear when designing and 

implementing specific material for the rural population.  
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12. Appendices  

12.1.  Pre-Test and Post-test  
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12.2. Workbook  
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12.3.  Implementations  

Pre-test  

 

First session 

 

Second session  
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Third session  

 

Fourth session  
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Fifth session  

 

 

Sixth session  
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Post-test  

 

12.4. Journal  

 

12.4.1. First session  

 

The first intervention began with the 5th grade students with a total of 11 students, 

the teacher proceeded to explain the guidelines to develop the workbook, explaining that 
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said instrument has six units which would be developed during their curricular classes, this 

In order to improve their level of English, the students were instructed that the workbook 

should not be scratched and they should develop it only in their English notebook, the 

students were very emotional when they had their work instrument, stating that their colors 

were quite striking and the drawings were very nice. 

A student asked from which page unit number one starts. The teacher reported that 

the booklet is in English and translated into Spanish. Another student asked what she 

should do on page number five, where the teacher proceeded to explain that there she 

should only read and analyze the vocabulary in order to develop page number six. A very 

excited student said that she loved that other people think of Santa Lucia and that her name 

is on the card. 

Most of the students proceeded to make page number six, stating that the workbook 

was very interesting because they did not have the need to look up unknown words in the 

dictionary. The same student commented that she was very clear about the activity. 

One of the students asked if on page number six they should complete with the 

article a/an because they have been working with the English teacher, the teacher proceeded 

to explain what they should answer taking into account the explanation that the workbook 

has in the top. 

All the students finished the activity very satisfied with unit number one, some of 

them wrote down the vocabulary from the workbook to keep it in their notebook and 

review it at home, on their own initiative. 
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12.4.2. Second session  

The second intervention began being the, the teacher made the explanation of unit 

number two, several of the students had understood the methodology of the workbook, and 

when they had any questions, another classmate answered. Inside the booklet everything is 

translated, they didn't even have to use the dictionary because everything is explained there. 

It was explained to the students about the interview which they had to ask the same 

questions to the 5 classmates they wanted. A student asked if they could copy the answers 

in Spanish, the teacher told the students that within unit 2 and 1 there was vocabulary that 

they could use to answer the questions. Another student asked if she could interview the 

teacher, to which the teacher answered in the affirmative. 

The activity of the interview with 5 colleagues generated a lot of emotion and they 

got into the role of interviewers, it was a very pleasant moment because they felt like 

television presenters and enjoyed it to the fullest. 

The next part of unit two is to draw the town and indicate each of the establishments 

within it. The students found the activity a bit complex since the town seems very large and 

has many things to draw. 

In this second session, the students were very motivated with the workbook because 

there, they found all the necessary vocabulary to finish unit number two and some wrote the 

vocabulary in the notebook to review it at home. Fifth grade students very excited finished 

unit number two, with vocabulary to review at home. 
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12.4.3. Third session 

Intervention number three began. The students were very willing to carry out the 

activity with the booklet, commenting before starting the activity that they spoke with their 

parents and reported that there was a booklet designed for the students of Santa Lucia. 

A student reported that the word date = date is not within the vocabulary of personal 

information in the workbook, however he said that the teacher had explained to him in 

previous classes that this meant date, and he himself was in charge of informing the 

classmates the meaning of the same word. 

As each intervention was carried out, the doubts of the fifth-grade students were less 

frequent and they always said that they loved the workout strategy because they found 

everything they needed there. 

Another student asked the teacher if she could do the first activity of unit three 

(where they must make a card with personal information) on half a sheet of paper to 

decorate it. The teacher took five sheets, divided them in half and gave each of the students 

to carry out the activity. 

The students showed great enthusiasm and joy when developing the activities, it 

was evidenced because they proposed various activities so that the answers of their 

workbook were well ordered and decorated. 

12.4.4. Fourth session  

 

In this intervention called tasty food, the 5th grade students were very excited about 

the development of this unit since it was about food vocabulary, seen in the classroom plan 

in the second period with their teacher, but they emphasize that this vocabulary to learn in 

this unit is different because it specifies the typical dishes of the region and their 
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ingredients. One of the students commented that he was going to write them all down in his 

notebook and develop a recipe that he would share with her family back home. 

Several students had unresolved doubts about food vocabulary, especially in the box 

where they had to select grains, vegetables and fruits. A student indicated that some words 

were not in the workbook as previously, so they were allowed to use the dictionary to 

complete the table. The students suggested making a recipe and bringing it to school, which 

the teacher proposed to make an exhibition of it taking into account the ingredients that are 

on page 15 and 16 for the next class. 

12.4.5. Fifth session  

 

Starting unit number five, the students were curious and willing to carry it out, they 

talked with their classmates within the institution about the implementation of the 

workbook and highlighted among themselves that they had learned a lot of vocabulary 

about the region. 

A student asked if he could copy the vocabulary of the garments in his notebook 

since he would like to teach it to his family at home. Each expressed their way of dressing 

when it is too cold. The students made an exhibition of a doll drawn in the notebook with 

garments for the cold, they exhibited each of the garments with its proper color. For the 

following day, the students made a small exhibition of a girl or boy from the region using 

the clothes for the cold. 

12.4.6. Sixth session  

 

The last intervention of the “omar the donkey” workbook began. During that week 

we worked with nine students, because two of them (sisters) moved from the city. The 

students were very excited about the completion of the last unit, and at the same time very 
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sad since they wanted to continue working on it. In this unit, the students did not need 

much help since, they all already knew the methodology, they were judicious and attentive, 

doing each of the proposed activities and copying the vocabulary that they thought was 

appropriate for their daily lives. 

With great nostalgia, the students said goodbye to the workbook, eager to continue 

learning and waiting for a second version. One student mentioned that the vocabulary 

learned was great, that he remembers many things and assimilates them into his daily life. 

In addition, another student mentioned that she was very interested in each class, 

and that each one who came with the illusion of working with the workbook. 
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