LET'S READ ABOUT OUR OWN COFFEE LAND

LET’S READ ABOUT OUR OWN COFFEE LAND

Jennyfer Labbao Ramirez

Master’s program in Teaching of English as a Foreign Language

ICESI University



LET'S READ ABOUT OUR OWN COFFEE LAND

INDEX

ABSTRACT

1 INTRODUCTION

2 RESEARCH QUESTION

3 JUSTIFICATION

4 OBJECTIVES
4.1 MAIN OBJECTIVE
4.2 SUBSIDIARY OBJECTIVES

5. LITERATURE REVIEW
5.1 How Vocabulary is Learned
5.2 Readings as a tool for learning vocabulary
5.3 To Build Vocabulary through Reading
5.4 Retention of New Words

6. METHODOLOGY

7. TIME TABLE

8. DATA ANALYSIS

9. FINDINGS

10. CONCLUSIONS

11. REFERENCES

12. APPENDICES

13

11

14

14

14

15

15

17

19

23

26

35

36

49

53

57

59



LET'S READ ABOUT OUR OWN COFFEE LAND

APPENDICES LIST

Appendix A. Photos of the Google Form Student Survey
Appendix B. Initial Test
Appendix C. Didactic Sequence 1.
Appendix D. Photo of Students Watching the video which put them in context.
Appendix E. Photos of Students drawing Coffee Cultural Landscape Logo
Appendix F. Reading Comprehension Activity Sheet.
Appendix G. Focus on Vocabulary Activity Sheet.
Appendix H. Photos of Students drawing the Coffee Cultural Landscape Elements on
the board.
Appendix I. Video of Students expressing the meaning of the Elements of the Coffee
Cultural Landscape. https://youtu.be/G8jPDOgf3WO0
Appendix J. Photos of the Digital Infographics About Coffee Cultural Landscape Logo
Made by Students.

Appendix K. Photos of the Posters about the Elements of Coffee Cultural Landscape
Logo made by the Students.
Appendix L. Photos of a student putting the posters on some of the school walls.
Appendix M. Didactic Sequence 2.
Appendix N. Addresses of the Videos taken from You Tube in order to Students find
similarities and Differences between the Coffee Production Process in our and other
countries.
Appendix O. Photo of the Reading about the Coffee Production Process
Appendix P. Photos of the Reading Comprehension Activity Sheet about the Coffee

Production Process.

60

61

62

67

68

69

70

71

72

73

74

75

76

80

81

82



LET'S READ ABOUT OUR OWN COFFEE LAND
Appendix Q. Photos of some texts written by the students about the Coffee Production
Process. 83
Appendix R. Photos of the students’ posters and sharing the information with the School
community. 84
Appendix S. Didactic Sequence 3. 85

Appendix T. Photo and video of the students Watching the video taken from YouTube

We Don'’t talk about Bruno from the Disney Movie “Encanto”. 90
Appendix U. Reading Activity Sheet about Coffee Region A Movie Destination. 91
Appendix V. Photos of the Word Banks made by the students in their notebooks. 92
Appendix W. Reading Comprehension Activity Sheet. 93
Appendix X. Photos of some Leaflets made by the Students. 94

Appendix Y. Photos of the Birds found in the Reading and paste by the students in their
notebooks. 95

Appendix Z. Final Test. 96



LET'S READ ABOUT OUR OWN COFFEE LAND

FIGURES INDEX

Figure 1. Percentage of the students' gender

...................................................................................................................................... 36
Figure 2 Percentages of the students ages.
.................................................................................................................................... 36
Figure 3 Percentage of answer to question number one
.................................................................................................................................... 37
Figure 4 Percentages of answer to question number two.
...................................................................................................................................... 38
Figure 5 Percentages of answer to question number three
.................................................................................................................................... 38
Figure 6 Percentage of answer to question number four.
.................................................................................................................................... 39
Figure 7 Percentage of answer to question number five ... 40
Figure 8 Percentage of answers to question number six.
.................................................................................................................................... 40
Figure 9 Percentage of the answer to question number seven. .........ccccoocvviiiiiiiiiiiiiiiiiiiiennnn, 41
Figure 10 The average number of correct answers from initial test.
...................................................................................................................................... 42
Figure 11 The average number of correct answers in final test.
...................................................................................................................................... 45



LET'S READ ABOUT OUR OWN COFFEE LAND

CHARTS INDEX

Table 1 Sentences Correctly Completed in the Initial Test

Table 2 Sentences Correctly Completed in the Final Test



LET'S READ ABOUT OUR OWN COFFEE LAND

ABSTRACT

This project shows the incidence of the use of Coffee Culture readings in the vocabulary
level of students. This leads students to learn more about their own culture. It also lets students
to be aware of their natural wealth and the biodiversity that surrounds them. The research
guestion that guided this project was what the incidence of vocabulary acquisition from foreign
language readings related to the students’ own context is? The research project used classroom
observations and individual students’ work, together with a conscientious analysis of relevant
research about reading as a tool for improving vocabulary. | could conclude that readings about
students’ real context enhance their interest in the class and make them feel self-confident,
motivated and proud of their culture, leading us to results that demonstrate that it is possible to

improve students' English lexicon through these kinds of readings.
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1 INTRODUCTION
Carlos Eduardo Vasco Uribe school, is a public urban school in Pereira city, with a
population of 1058 students who study in 3 venues, Esperanza Planes, Perla del Sur and the
main venue located in San Marcos Neighborhood in Cuba district. This school offers the
programs of Pre-school, Basic Primary, Basic Secondary on weekdays and Basic Education for

Adults on Saturdays.

The families of our community belong to a low socioeconomic stratum, most of the
parents are working in informal commerce, agricultural activities and a small portion of them
work in the formal sector of services and production. In this institution, the migration
phenomenon is presented, too. There are students from Venezuela. This is due to the political
and economic conflict that this nation lives in. It is also an “inclusive” institution because there
are more than 50 students with special education needs. And there are displaced students for
the armed conflict in our country, these students are from Caqueta, Tolima, Huila, Valle, and

Caldas departments.

Due to the social conditions of the community, the school has decided to focus its PEI
(Institutional Educational Project) on a humanist philosophy with a developmental pedagogical
model whose fundamental axis is learning by doing. In this way, students are active subjects
therefore significant learning takes place. The learners selected for this project live in different
neighborhoods and rural zones near the school. They were 30 students form 10" grade, none

of them with any official report of special educational needs.

The selected class is formed by 30 students, 15 boys and 15 girls, aged from 13 to 16
years old. These students do not have good economic conditions after the past Covid-19

pandemic, but they have had the strength and the availability to face this strong change in their
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lives, maintaining their joy, their willingness to learn and still seeing in education an opportunity
for improvement. They agreed to carry out this project. They are interested in improving the
amount of their lexicon in English, and they really liked the idea that it is reading about their own

coffee culture.

Taking into account that the students of tenth grade from Carlos Eduardo Vasco Uribe
School in Pereira city have a low level of vocabulary in English, and that in the current curricula
and textbooks there is no cultural information about the Coffee Region, thus evidencing that
English language is distant and disconnected from the students’ real context. | decided to make
this project waiting that the students improve their lexicon amount. Readings about the Coffee

region which is the students’ real context were used.

Taking advantage of the fact that the coffee region of Colombia is not only visited by
national tourist but also international ones, and that in the future our students could have
contact with English-speaking visitors, it is important that the students have a sufficient level of
vocabulary to be able to have an understandable communication with them, and also relevant

information about the region as its cultural richness.

As a teacher-researcher, | not only win to the extent that the students pay more attention
to the class and acquire a culturally relevant vocabulary, but the whole process contributes to
my work as a teacher to be situated in the real context of which both students and the entire
community are developed. This would end up increasing motivation and strengthening the

cultural identity of all those involved.

Finally, carried out this project strengthened my confidence as a public school teacher. |
could demonstrate to my colleagues that it is possible to take advantage of the cultural riches
that we possess not only in Risaralda but throughout Colombia. Adapting the existing

information into readings we can take them to the English class, and let to our students know
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the wealth of biodiversity and culture that each of the regions of our country has. Readings
about students’ own contexts are an excellent tool to improve vocabulary levels in English

wherever and whenever necessary.

10
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2 JUSTIFICATION

This work was developed for improving vocabulary through reading comprehension
activities, working topics of general interest, related to Paisaje Cultural Cafetero (PCC) in
Risaralda. Taking into account that vocabulary knowledge is key to comprehension and
expression and realizing the lack of vocabulary in the selected group from tenth grade, the

present work stimulated student interests in reading in order to improve their vocabulary.

As teacher-researcher, | hoped that the use of readings about the coffee culture could
help the students identify their strengths as important actors of the Coffee Cultural Landscape
(PPC) in Risaralda, and in the same way they could be conscious of the preservation of their
environment and of course to promote with the rest of their community information about the

Coffee Cultural Landscape (PPC) in an understandable way.

To support the teaching of words some of the strategies proposed by Cox (2017) were
implemented. Those word learning strategies promoted in students the strategic use of
vocabulary tools. Sought with these strategies to catch students' interest in the new vocabulary
presented. As “reading is the main pathway for word acquisition” Cox (2017), this activity

enabled students to see words in different contexts, therefore deepening their knowledge.

It required students to find new words as they encountered them in their daily reading,
using strategies like word detectives, semantic maps which researchers have identified as a
great way to increase students’ grasp of vocabulary and can be used as a pre reading activity to
active prior knowledge, or to introduce key words, or the jigsaw learning technique that is a
quick and effective way for students to work with their peers while learning key vocabulary

words.
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To Implement a variety of approaches helped preventing student’s boredom, so we
could experiment with different strategies like the concept cube that is a great strategy to
employ word parts and Word connect where we can use a Venn diagram that is a great way for
students to compare similarities and differences within words and it also provides students with
new exposures to words, which helps them solidify what they have learned. The use of a variety

of strategies helped to determine which ones work the best for students.

This project showed us the incidence of the use of the Coffee Culture readings in the
vocabulary level of the students. This could make students learn more about their own culture.
Students could be aware of their natural wealth and the biodiversity that surrounds them. In the
same way, students could be conscious of the importance of the preservation of their culture.
Finally, students could be able to promote the information learned about PCC with the

communities they belong to.



13
LET'S READ ABOUT OUR OWN COFFEE LAND

3 RESEARCH QUESTION

Risaralda has 14 municipalities; it is located in the center of the Paisaje Cultural
Cafetero which is the focus of commercial and industrial development of western Colombia. The
Municipalities which make part of the Paisaje Cultural Cafetero (PCC) are Apia, Balboa, Belén
de Umbria, Dosquebradas Guética, La Celia, Marsella, Mistrato, Quinchia, Santa Rosa de

Cabal, Santuario, and Pereira, the city where | work.

The hospitality of the people of which the students of our school and their families are
part, can be felt from their Andean mountains full of forests, coffee and green banana
plantations till the valley with its guadua and cane fields. This hospitality added to a good level
of vocabulary in the English language, would provide both our students and future foreing
visitors with more understandable communication. Risaralda is the only Department of
Colombia internationally recognized as “model forest”, a title awarded by the Ibero-American
Network of Models Forests —RIABM, thanks to the excellent community management of the
areas declared as reserves. Because of the numerous natural parks, and the institutional
commitment for taking care of the environment, the biodiversity and all the natural wealth

around it, Risaralda is called the Green Department.

All this information about PCC is a topic of general interest. Taking into account that
PCC is part of our real context, | thought it could call the attention of my students. | knew that
students in10th grade from Carlos Eduardo Vasco Uribe (C.E.V.U) public school do not have a
high amount of vocabulary in their English lexicon. Thus, the research question that was
posited is: What is the incidence in the acquisition of vocabulary from readings in foreign

language (English) related to the students’ own context?
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4 OBJECTIVES

4.1 MAIN OBJECTIVE
To improve vocabulary through reading comprehension by activities working topics of

general interest about Paisaje Cultural Cafetero (PCC) in Risaralda

4.2 SUBSIDIARY OBJECTIVES
-To identify the strengths students have in reading and vocabulary in the use of English

language as important actors of PCC in Risaralda.

-To be conscious of the preservation of their own culture.

-To promote with the rest of the community information about Paisaje Cultural Cafetero.
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5. LITERATURE REVIEW

This project showed us the incidence of the use of readings about the Coffee Culture in
the vocabulary level of the students. This could make students learn more about their own culture.
Students could be aware of their natural wealth and the biodiversity that surrounds them. In the
same way students could be conscious of the importance of the preservation of their culture.
Finally, students could be able to promote the information learned about Paisaje Cultural Cafetero

with the communities they belong to.

Relying on concepts from Susanto (2017) in The Teaching of Vocabulary: A Perspective,
where he posited that “The learning of vocabulary is an important part in foreign language
learning, and learning vocabulary is considered as central in language teaching, and is of
paramount importance to a language learner, considering that vocabulary is basic for learning a
foreign language” (p.182); and taking into account the roles of the students and the teacher
mentioned by Webb and Nation (2017) in his book How Vocabulary is learned, whose title has
been selected to name the first aspect of the four that conformed this work. This project tried to
see the incidence of teaching vocabulary through readings about students’ real context. The other
important aspect that supported this project was how teachers use readings as a tool to build

vocabulary through readings and the retention of new words.

5.1 How Vocabulary is Learned
The difficulty of learning a word in a foreign language can come from a variety of
sources, the linguistic system of the second language, the linguistic system of the first language,

the similarities between the first and second language, the way in which the word is taught and
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the learner’s experience of the world (Webb and Nation, 2017). Those important sources have to
be taken into account for teachers when they make the decision of focusing on teaching

vocabulary.

According to Webb and Nation (2017) vocabulary occurs because certain conditions
are established for facilitating learning, some of them are repetition, noticing, retrieval, varied
encounters, varied use and elaboration. These conditions of learning are supported in two main

factors:

1. The number of encounters of each word (repetition).

2. The quality of the attention of each encounter.

In this way, Webb and Nation (2017) remarked that those conditions established in the

process of learning vocabulary may be appropriate for better results.

The role of the teacher according to Webb and Nation (2017) is to ensure that the
students spend time learning the words that are most useful to them, and that they engage in a
range of activities that will help them learn vocabulary both deliberately and incidentally. Teachers
also need to have clear goals for vocabulary learning during the course and need to make their
students aware of these goals. It is also important for teachers to use an approach that will help
their learners develop comprehensive knowledge of the target words, and to measure vocabulary

learning in the course.

Learners may be able to list and count the words that they have recently learned. The
value that the learners place on vocabulary can be seen in their notes, with new words often being
copied down as they are taught and encountered. Webb and Nation (2017) also stated that the
guantifiable character of learning vocabulary could generate the progress of the improvement of
lexical in a proportionately and precise way. This could also motivate students to learn even more

about their real context, in this case, the coffee cultural landscape.



17
LET'S READ ABOUT OUR OWN COFFEE LAND

5.2 Readings as atool for learning vocabulary

The importance of vocabulary in second language (L2) teaching has long been recognized
as an essential element of the process. Ardati and Wallen (2020) stated that the close relationship
between vocabulary acquisition and reading has also been recognized and studied. Ardati and
Wallen’s findings illustrate that reading facilitates vocabulary acquisition to a great extent, with
few exceptions. In addition, they also stated that the attempt to determine whether vocabulary is
best learned by explicit instruction or extensive reading (ER), further points to ER as a substantial

source to acquire vocabulary.

According to Sheridan (2017) The more L2 vocabulary a learner knows, the more likely
they will be able to understand the target language. However, understanding all of the 20,000-
25,000 words a native English speaker recognizes is not an acceptable objective for most L2
pupils, especially with restricted time and resources. There are many strategies for learning and
reviewing vocabulary like word detective, semantic maps, word wizard, concept cube and word
connect proposed by Cox (2017), from extensive reading to rote memorization drills. Sheridan
(2017) centered on a specific and adequate approach which focuses on improving the frequency
of vocabulary learning through vocabulary cards and cooperative learning strategies in class.
Vocabulary cards are exceptionally useful instruments when they are elaborated by the students

and when they include crucial components of the target word.

Other strategies or vocabulary activities with reading texts proposed by Nation (2001)

which could be used were:

* Matching definitions to words in the texts: This activity involves finding words in the text

which match definitions given after the texts. Often the definitions are listed in the same order as
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the words occur in the text. This activity has a denotation objective: Joining the meaning with the
form. This activity is appropriate for working in an individual way, and can be adapted without

effort to students who have a broad spectrum of competence levels.

* Collocational matching: Students receive two lists of words that they have joined in order
to give as result a pack of collocations. The Objective of this activity is the use of collocations.
When this activity is done as group work, students with different mother tongues make good use
of it, because the students can use many parallels from their mother tongue in order to predict

English collocations.

* Answering questions after reading the text: Students develop reading comprehension
activities in order to improve the use of the selected vocabulary. The learning objective is to
enhance the connection between the form and the meaning. Most of the time answers require
that students use in a creative way the information from the given texts. The conditions of learning
become also productive. When the answers are shared between the students there is a good

use of the competence in different levels in the same classroom.

It is important to now that Feng and Webb (2020) established that many researchers
have declared that reading is the most essential source in the acquisition of the L1 vocabulary
(e.g., Jenkins, Stein, & Wysocki, 1984; Nagy, Anderson, & Herman, 1987; Nagy et al., 1985).
Even though the profits in vocabulary indicated in reading studies in L1 are not so big, L1 students
evidence a fast and meaningful vocabulary growth during their time at school because of the large
amount of written input that they received there. (Elley,1989; Nagy et al., 1987). Students can
obtain a lot of knowledge from written form while reading, also collocation and part of speech, and

improve some knowledge of the word's meaning in the context.

Knowledge of encountered words may accumulate as they meet the words in various

contexts. For that reason, in order to improve the potential for incidental vocabulary learning
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through reading, students need a large amount of written input through extensive readings. This
can be one solution for increasing the amount of written input. The language learning approach

called extensive reading, involves students reading a large quantity of materials for pleasure.

According to Ramadani (2015), vocabulary is very important for us to master, because
without it we cannot do anything in a language, especially English which reading is one of the
skills that not only the students but also the teachers learn, by reading we can increase the amount
of our vocabulary. Thus, the more we read in English, the faster we master the vocabulary. Some
of the troubles found for learning vocabulary through reading in Ramadani’s work (2017) were
that almost all of the students had difficulties in pronouncing the words. They couldn't understand

the meaning of some words, and they lack motivation to learn English.

Another aspect stated by Ramadani (2017) was that students found difficulties in
choosing the appropriate meaning of the words. Also, they still confuse using the word based on
the context. Students are also still confused when they find words or expressions that are
idiomatic. The teacher does not use English as the language in teaching and learning too, the
students have low motivation to read English text and lack of English exposure. Students have to
work harder in reading in order to get more vocabulary. Finally, Ramadani (2017) also stated that
knowing a word involves much more than knowing its dictionary definition. To have a dictionary

is not enough because idioms need more knowledge to understand the meaning of a word.

5.3 To Build Vocabulary through Reading

Today, there are many problems in education. Katemba and Parilia (2020) consider that
the problems occur not only in terms of the government’s limited funds to provide adequate
facilities for the school and students, but also from what might be considered important by most
people, that is, students’ interest in reading, especially reading when the text is written or printed

in English. This problem actually will have a considerable impact on the continuity of education.
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According to Katemba (2020) one way to build vocabulary is to get the students
interested in reading. One good medium for students to read is the newspaper, either the printed
or online newspapers on the internet or what we now call e-Paper or electronic newspapers. This
is one of the reasons | chose readings about the coffee cultural landscape in order to improve the

vocabulary in tenth grade students.

Katemba (2020) said that we can use the language written by experts in the
newspapers to teach and improve language, specifically to improve students’ vocabulary. Most
of the time the newspapers are more updated than textbooks, so they can be an excellent
beginning point for reading activities or lessons. Newspapers also reframe different kinds of
languages (advertisements, reports, stories, problem page letters, reviews, horoscopes, weather
forecasting, etc.). For those reasons, the newspaper can have more advantages compared to

course books, because the newspaper will give more updated references.

Recommendations to improve vocabulary by encouraging wide reading, teaching words
and word learning strategies, and promoting active learning and interest in words are not new.
The purpose of Dalton and Grisham (2011) is to encourage teachers to apply research-based
recommendations in new ways, using digital tools, media, and the Internet-that is, to deploy
technology in service of vocabulary learning through 10 strategies of teaching vocabulary and

helping students become independent word learners.

1. Students learn by watching the words and the relationship between them within the text.
2. Students take a trip through the digital vocabulary field.

3. Students do online vocabulary activities connecting fun and learning.

4. Students use media in order to express their vocabulary knowledge.

5. Students and teachers take advantage of online word reference tools.
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6. Teachers and learners support reading activities and word learning using just in time
vocabulary reference support.

7. Students can use language translators to give just in time help for ELLs.

©

Reading digital texts, students could increase the quantity of readings.

9. Students increase the quantity of readings by listening to digital texts with a text to speech
tool and audio books.

10. Learners combine vocabulary learning and social service.

The latter 10 strategies use technology to support wide reading, direct instruction, active
learning, and interest in words that we know are essential to vocabulary development. They can
be adapted in an easy way to the students' learning process. These strategies can be put into
practice in classrooms connected to the web. In a digital world, knowing how to use the tools and

resources available online is part of becoming a strategic learner.

Laufer and Rozoyski-Roitblat (2015) stated that three “task type” conditions affect the
learning of new words in a second language. These conditions are reading only, reading with a
dictionary and reading and word focused exercises. Three “number of encounters" conditions and
their combinations, also affect this process. According to Laufer and Rozoyski-Roitblat (2015) it
is important to understand that reading with word focused exercises achieved better results aside
from the number of encounters with the target words and the type of word knowledge. It is
paramount to take into account that the number of encounters had different effects in different
task conditions as well as work with different activities for enhancing the numbers of encounters.

As a teacher | hoped that my students would reinforce the vocabulary through each encounter.

Task was defined in Richards, et al (1985, p.289) and Laufer and Hulstijn (2001) as an
activity or action performed as the outcome of understanding or processing a language.

Skehan,(1998, in Laufer, 2015) considered this definition encloses artificial non communicative
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tasks, such as unconnected sentences with given words or filling the gaps. The definition in the
task-based approach is more general. Here the task received a more specific meaning, it is
handled like an activity with some communication problem to solve. Laufer (2015) claimed that in
most experimental analysis of vocabulary acquisition through reading, comparatively short texts
(up to 7000 words) were used and the vocabulary obtained was studied instantly after reading.

However, students selected words from reading, the results were really low: 1-7 words per text.

According to Asyiah (2017) there are some studies on perceptions toward vocabulary
teaching and vocabulary learning that showed that vocabulary teaching and learning have not
been taken into consideration by the practitioners in teaching English as a foreign language.
Kebiel, 2012 cited in Asyiah 2017 investigated teachers and students’ perceptions in vocabulary
learning strategies. It was found from the study that most of the teachers and learners do not have
appropriate knowledge about strategies of learning and vocabulary learning strategies. Teachers

are not aware of the importance of vocabulary and vocabulary learning strategies.

The perception of vocabulary teaching and vocabulary learning and strategies in
teaching and learning vocabulary play a crucial role for the improvement of vocabulary instruction
and students’ vocabulary mastery. Asyiah (2017) stated that very few extensive researches have
tackled both vocabulary teaching and vocabulary learning in the Indonesian context, particularly
on perceptions towards vocabulary teaching and vocabulary learning, as well as the strategies.
Asyiah (2017) also found slightly similar to the teacher's perception, students also perceived that
vocabulary teaching and vocabulary learning has an influential impact on their cognitive, affective

and behavior skills.

In relation to the cognitive aspect, Asyiah (2017) said that students believed that
vocabulary teaching will positively help them in the level of understanding, in this case in
understanding English vocabularies easier and in understanding English texts easier. Students’

perception dealing with behavior asserted that vocabulary teaching and vocabulary learning will
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be very helpful for them in making English monologues, putting English words together to make
a text or a dialogue, and it is also able to ease them in making English conversation. This indicates
that students mostly believed that vocabulary teaching and vocabulary learning is important in

helping them communicate using English.

With regard to affective aspects, students perceived that vocabulary teaching and
vocabulary learning is mostly able to help them in solving their problems when finding unfamiliar
words, increasing students’ motivation in learning and using English and in triggering them to test
their own vocabulary mastery. Besides, according to Asyiah (2017) students also believed that
vocabulary teaching and vocabulary learning are important to make them enjoy learning and using

English.

5.4 Retention of New Words

Vocabulary acquisition is a challenge for most English as a foreign language (EFL)
learners. Teng (2019) argued that incidental vocabulary acquisition is defined as a ‘byproduct’
that occurs when learning activities do not include a specific focus on lexical acquisition. It is
evident that the acquisition of incidental vocabulary is less effective than the acquisition of
intentional vocabulary. This is based on the explicit teaching of decontextualized lexical words
items (de la Fuente 2006; Laufer 2005; Nation 2013; Sonbul and Schmitt 2010, 2013; Teng 2015).
Nevertheless, because of the limited time available in the classroom for explicit word teaching
(Schmitt 2008), investigators have gone in agreement that the acquisition of incidental vocabulary
is necessary and should be included into teaching and learning (Pellicer-Sanchez and Schmitt
2010; Teng 2014). Introducing incidental vocabulary about the coffee cultural landscape could
improve the lexicon in English of tenth grade students from Carlos Eduardo Vasco Uribe School

in Pereira — Risaralda.

Successful incidental vocabulary acquisition depends on the frequency with which

words are encountered by the learners (Webb & Chang 2015). The situation in which learners
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face words plays an important role in their word learning. The words that are engaged in an easy
and fine context with pertinent clues to the word meanings are more likely to be learned. The
surroundings of a word give an important understanding of appropriate information and should

allow students to achieve extensive vocabulary knowledge.

Increasing the number of exposures for target words has a positive effect on incidental
vocabulary acquisition (Heidari-Shahreza & Tavakoli, 2016). The results for the acquisition of
meaning vary according to the context type (Teng, 2019). Fortunate incidental vocabulary
acquisition builds upon the frequency with which each word is encountered by the student (Webb
& Chang, 2015). Diverse studies (e.g Horst, Cobb & Meara 1998; Pigada and Schmitt 2006, Rott,
2007) have shown the effective outcomes of word exposure frequency on incidental word
acquisition. According to Schmitt (2008), the consideration for this conclusive consequence is that
repeated encounters with target words promote acquisition by submitting new words in minor

increases.

As reported by Teng (2019), an increase in encounters in a more informative context
leads to an important enhancement in word meaning acquisition. Although, when the words are
set in a less informative context, the minor increments in exposure are less efficient for generating
acquisition of word meaning. So, students got better results in the acquisition of word meaning

when they were exposed to repetition in a more informative context than the less ones.

Repetition was crucial, although it was not easy to regulate the amount of encounters
necessary for an outstanding incidental vocabulary acquisition. This happened because there
were many variables interacting with repetition. The significant influence that the context type had
in the amount of repetitions needed to achieve the knowledge of a word, especially meaning. To
activate good enough incidental vocabulary acquisition, Teng’s (2019) study suggested that

students need to encounter new words at least ten times in each largely informative context.
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Teng (2019) stated that even though students can acquire word knowledge in an
incidental way, some available research about incidental vocabulary acquisition have shown that
it is unclear the amount of encounters a student needs to acquire an unknown word (Waring &
Takaki, 2003). Laufer (2009) and Schmitt (2010) also admitted that this way of acquisition of word
knowledge can be partial. Through this project, students will have many encounters with unknown

words. Students were expected to achieve a good level in retention of new words.

Finally, Laufer (2015) stated that learning new vocabulary in a foreign language
environment is determined by two main factors: the number of encounters with the new words in
the language input and what learners do with them, and the opportunities for vocabulary learning
through extensive readings which a well-balanced course needs to include. To apply this project,
students will be exposed to readings of general interest, and through them, they can appropriate

and use words representative for this region, unknown before for them.

There are many research projects about teaching vocabulary through reading. | selected
the ones that | considered necessary to support the development of this project. Many of them
were carried out into socio economic contexts similar to my students’. The implementation of
these studies guided the application of this project. It also allowed us to see the incidence in the

vocabulary level of tenth grade students through readings about the coffee culture landscape.

The Coffee Cultural Landscape (Paisaje Cultural Cafetero) is the name given to a
territory in the center of Colombia. This territory was declared World Heritage by UNESCO on
June 25™, 2011. This is the most touristic region in the Center of Colombia. This region is visited
by thousands of national and international tourists. This situation has prompted people in the
region to begin to learn and write important information about the region in English in order to
offer a better service to the English-speaking tourists. Thus, it was decided to bring to the
classroom readings about our own coffee culture, in order to improve and increase the vocabulary

of the students.
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6. METHODOLOGY
The purpose of this project was to improve vocabulary through reading comprehension
activities, working topics of general interest, which concern the Paisaje Cultural Cafetero (PCC)
in Risaralda. Students learned more about their land and added more vocabulary to their lexicon
and the teachers could be able to establish the incidence of the vocabulary acquisition from

foreign language readings related to the students’ own context.

The students’ population to be impacted were aged between 14 and 16 years old.
They were tenth graders who belong to a low socio-economic stratum and attend Carlos
Eduardo Vasco Uribe public school located in the urban zone of Pereira City. Due to the low
amount of lexical entries, they manage nowadays. It could be positive to expose students to

topics of general interest such as those related to their real context.

The method used in the application of the present project was the Thinking Based
Learning, whose objective is to teach students to contextualize, analyze, relate, argue, convert
information into knowledge and develop thinking skills beyond memorization. Taking this into
account, it is considered to be the most indicated method since it will allow the student not only
to memorize vocabulary but also to analyze, relate and contextualize it in their environment,

which could facilitate the achievement of the objective of this project.

This research project was based on a mix method, using basically the qualitative method
but also the quantitative one in some estimations done. The procedure consisted in four
moments: the diagnosis of the students’ interest and knowledge about the topic, through a
google form survey, the implementations of the didactics sequences, the comparisons of the
results of the initial and final test and finally the findings and conclusions from the

implementation of the didactic sequences.
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For starting this process, a survey was designed in order to know if the students
would be interested in learning about their own coffee culture. It was applied in Spanish so that
students could better understand. At the beginning of the year, there were 32 students, but two
of them were withdrawn from the school. Their families moved to other neighborhoods. The
results of the survey were positive. It let me begin with the project. The survey was sent to the

students throughout a google form (see appendix A).

In addition to personal information of the students like age and gender, the survey had
guestions of knowledge such as: Do you know what the coffee axis is? Do you know what the
coffee triangle is? Do you know what the Coffee Cultural Landscape is? And Do you know that
the Department of Risaralda is part of the Coffee Cultural Landscape? The survey also had
expectation questions like Would you like to know more about the Coffee Cultural Landscape?
Would you like to work on texts related to the Coffee Cultural Landscape in your English class?
And Would you like to discover how words related to our Coffee Culture are said and written in

English? The seven questions only have two options of answers (yes/no).

The following step was an initial test with ten sentences that students completed with
vocabulary related to the coffee region. It showed a sample of the amount of the vocabulary
related to the topic the students will work on. The results of the initial test were in some way
positive because they did not know the vocabulary proposed in the test and this vocabulary
would be worked on in the next classes (see Appendix B). The teacher waited that for the final
test, the result could be really positive, showing that students did increase their lexicon by
learning these and other words related to their real context. It was presented in a multiple

choice format and physically like a worksheet.

A didactic sequence was designed for exposing students to the topic. It was called
Coffee Cultural Landscape. The teacher centered objective was that students read and write

short texts about the Coffee Cultural Landscape, identifying the main features of the Coffee
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Cultural Landscape through new vocabulary about it and giving opinions about the importance

of maintaining the environment of the region.

This didactic sequence had as a communicative center objective that students will
make an infographic about Coffee Cultural Landscape, CCL, logo and will be aware of the
natural richness of the coffee region (see appendix C). According to Webb & Nation (2017), we
as teachers have to take into account the similarities between L1 and L2 and the way in which
the word is taught and the learner’s experience of the world, students were exposed to a video
in Spanish taken from YouTube about the Colombian Coffee Cultural Landscape (see appendix

D).

Another important activity was that some students drew in their notebooks the logo
symbol of the Coffee Cultural Landscape and others in a piece of paper in order to familiarize
with it and for recognizing each one of the elements which conform the logo as important
elements of our region (see appendix E). Then, they read the first text about CCL and taking
into account some strategies or vocabulary activities with reading texts proposed by Nation
(2001) like answering questions after reading the text where students develop reading
comprehension activities in order to improve the use of the selected vocabulary, learners were

exposed to a reading comprehension worksheet (see appendix F).

As students were able to list and count the words that they have recently learned, they
created a word bank with the new vocabulary for them. Then students completed a written
exercise based on the previous vocabulary. It was a worksheet called focus on vocabulary (see
appendix G). Students compared their answers with another pair and the teacher provided

feedback when it was necessary.

In the practice, the teacher encouraged students to pass to the board for drawing the

elements which made the logo of the Coffee Cultural Landscape (see appendix H). The teacher
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motivated students to express in their own words the importance of these elements for the
coffee region. In this activity students could reflect on their real context. They did it in an
enthusiastic way. Most of the students just memorized the information given about the CCL

elements. They were recorded in short videos (see appendix I)

Finally, as homework, half of the students made a digital infographic about the
elements which formed the logo of the Colombian Coffee Cultural Landscape and the other half
did a poster using their creativity (see appendixes J and K). Through the homework students
developed their initiative and independent work. They also acquired good habits, self- discipline
and a good sense of personal responsibility. The posters were shared with our school
community posting them in some walls of our school. (see appendix L). Students were
motivated by the teacher to share with their families at home the information worked during

those classes.

The second phase was accompanied by another didactic sequence named Coffee
Production Process (see appendix M). The teacher centered-objective was that students read
and write texts about the coffee production process, identifying the steps of the process through
new vocabulary about it. Students also will give opinions about the importance of this activity in
the economic life of the region. The communicative student centered objective was that
students will write a text about the coffee production process taking into account the steps of the

process.

The teacher introduced the topic “Coffee Production Process” , writing it as a title on the
board and asked the students to express their ideas about what they know about this. After
that, students watched some short videos taken from YouTube about the coffee production
process in different countries including ours (see appendix N). They identified the differences
and similarities of those processes by comparing them with ours. Students took notes while

watching the videos.
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Following one of the two main factors that Laufer (2015) stated which determined
learning new vocabulary in a foreign language environment, in this case the factor is the
opportunity for vocabulary learning through extensive readings which a well-balanced course
needs to include, the teacher gave students an extensive text about the topic (see appendix O).
Learners drew in their notebooks each one of the steps of the coffee production process in
order to learn or remember them. The information was taken from the website
colfreshcoffee.com and adapted by the teacher. It was translated into English and some

sentences were changed into present perfect.

According to Teng (2019), an increment in encounters in a more informative context
leads to an important enhancement in word meaning acquisition. The teacher drove students to
read the text and to underline in red the words easy to identify or understand for them and in

yellow the new ones. The new words found, fed the word-bank they did in their notebooks.

Taking into account Webb and Nation (2017) perception about the role of the teacher,
who has to ensure that the students spend time learning the words, the teacher delivers a
reading comprehension worksheet (see appendix P). Students did the reading comprehension
activity based on the previous reading. They improved the vocabulary by completing a written
exercise based on the previous vocabulary. Then, students compared their answers with

another classmate. The teacher will check the answers and provide feedback.

The word bank helped students have an easier understanding of the text and linked this
vocabulary to the reading comprehension activity. It also helped students do in a better way the
practice which consisted in writing a short text about the steps of the Coffee Production Process

and the information they can remember from the watched videos (see appendix Q).

Finally, as homework, the teacher motivated students to make in their houses with the

help of their parents, a poster with the ten steps of the coffee production process, using their
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creativity, and ask students to share with their families the information they received in class about
it. The posters also were shared in our schools putting them in the walls of the corridor where the

classroom is located (appendix R).

For the third and last phase, a didactic sequence called Movie Destination was designed
(see appendix S). This sequence has as the teacher centered objective that the students read
texts about the coffee region, identifying important facts which make it an adventure movie
destination, finding new vocabulary in them and giving opinions about the importance of these
activities for the economy of the region. The communicative student-centered objective is that

students make a leaflet promoting the coffee region as an adventure movie destination.

The teacher introduced the topic writing on the board as a title the words movie
destination. Then in an oral way, the teacher asked students what they thought about the
Disney movie “Encanto”. The teacher also asked students if they considered the movie a
positive influence for the coffee region. Students watched a video taken from YouTube with the
song “We don’t talk about Bruno” by the American singer composer Linmanuel Miranda (see
appendix T). In this video students identified some facts which characterize our own coffee

culture and our landscapes.

Taking into account that one way to build vocabulary is to get students interested in
reading and that most of the time the newspapers are more updated than textbooks and that
they can be an excellent beginning point for reading activities (Katemba, 2020), the teacher
gave students a text called Coffee —growing region a movie destination (see appendix U). It
contains information about different aspects of the coffee region. This information was taken
from the Magazine “Destino Café”. The magazine has an English version of some of its articles

in both physical and digital versions (https://www.destinocafe.com/?p=4943). The teacher

made some adaptations taking into account the grammar structures planned for the school

term.


https://www.destinocafe.com/?p=4943
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Adopting the purpose of Dalton and Grisham (2012) that is to encourage teachers to
apply research-based recommendations in new ways, using digital tools, media and the
internet, the teacher completed the worksheet with information taken from the blog “ The Best
Birding experiences in Colombia Coffee Region

(https://www.uncovercolombia.com/blog/birding-experiences-in-colombia-coffee-reqgion/) from

the website uncovercolombia.com. The teacher also adapted the information found in the blog.

This information would also help students to collect information for doing the leaflet.

In the given text, students could identify different aspects which make our region an
adventure movie destination, and they selected the information they considered could be used
for promoting the region as an adventure movie destination. Students read the text and they
underlined the new vocabulary they found in the reading for feeding the word-bank. It was
created in their English notebook. The word-bank facilitated them a better understanding and
looked up the meaning into Spanish of those new words (see appendix V). According to Laufer
and Rozoyski-Roitblat (2015) it is important to understand that reading with word focused
exercises achieved better results aside from the number of encounters with the target words
and the type of word knowledge. The word bank helps them have an easier understanding of

the text and link this vocabulary to the reading comprehension activity.

Then students did a reading comprehension activity based on the previous reading in
order to improve the vocabulary (see appendix W). Students completed a written exercise based
on the previous vocabulary. Students did the reading comprehension in pairs. This activity will
let the students build and reinforce positive relationships creating learning and social skills.
Students also compared their answers with another pair of students. Teacher checked the

answers and provided feedback when it was necessary.

The teacher asked the students to make the initial design of the leaflet. Students had to

take into account the features and places which make the coffee region a movie destination.


https://www.uncovercolombia.com/blog/birding-experiences-in-colombia-coffee-region/
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Students used all the information given in the texts worked in class for promoting the region as a

movie destination. Students put into practice the new vocabulary found in the texts.

The teacher divided the board in eight sections, the number of sides the leaflet will contain
and she showed students how to bend the paper for obtaining the 8 sides and the different styles
they can use in the leaflets. After the teacher asked the students what information they would use
for the leaflet, they encouraged students to participate in the board in order to put that information
on the board. Students expressed in their own words why they selected it. In this activity,
students shared what they knew or already learnt about their real context (Coffee region) and the

teacher just encouraged students to participate actively in the class.

As homework, the teacher motivated students to make, in their houses with the help of
their parents, a leaflet with the information they considered important for promoting our coffee
region as an adventure movie destination. The teacher lets students use their creativity. The
teacher asked students to share with their families the information they received in class about it.
The purpose of the homework assignment was that students developed their initiative and
independent work, acquiring good habits, self- discipline and a good sense of personal
responsibility to learn and share the information worked in class with their families and together

create a leaflet (see appendix X).

According to Webb and Chang (2015), the surroundings of a word give an important
understanding of appropriate information and should allow students to achieve extensive
vocabulary knowledge, and the incidental vocabulary acquisition builds upon the frequency which
each word is encountered by the student, an extra activity was proposed by the teacher. The
activity consisted in looking for the images of the names of some birds found in the reading and
pasting them in the students’ notebooks (see appendix Y). Those birds make part of the fauna of

the region. The region is popular for the bird watching activity too.
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Finally, the teacher applied the final vocabulary test (See appendix Z), in order to analyze
the results and find the incidence of vocabulary acquisition from foreign language readings related

to the Coffee Cultural Landscape.
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8. DATA ANALYSIS
In order to know if tenth grade students from Carlos Eduardo Vasco Uribe school were
interested in learning about their own coffee culture, a survey was applied through google form
and in Spanish for a better students’ understanding. In the data collection 32 students
participated. 59.4 % were female and 40.6 % were male. The students are aged between 14
and 20 years old. Fifteen of them (43.7 %) were 14 years old, nine of them (28.1 %) were 15
years old, six of them (18.7 %) were 16 years old, two of them (6.3 %) were 17 years old and

only one of them (3.1 %) was 20 years old. (see figures 1 and 2).

Figure 1.

Percentage of the Students' Gender

DATOS GENERALES

1. Sexo:

32 respuestas

@ Femenino.
@ Masculino.

In this figure we can see that most of the participants are female (59.4%) and the 40.6%
are male.

Figure 2

Percentages of the Students Ages.
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Edad Ll:l Copiar

32 respuestas

15

10

14 14 afios 15 16 16 17 20

This figure shows that most of the participants are fourteen years old.

The survey consisted of seven questions. The first question was Do you know what the

Coffee axis is? It was answered in a 100% yes. (see figure 3).

Figure 3

Percentage of Answer to Question Number One

PREGUNTAS.

1. iSabes gue es el eje cafetero?

32 respuestas

@ Si
@ Mo

This figure shows that all the students know what is the coffee axis.

In the second question, Do you know what the Coffee Triangle is? 59.4 % answered

yes, but surprisingly almost half of the students (40.6 %) did not know about it. (see figure 4).
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Figure 4

Percentages of Answer to Question Number Two.

2. ;Sabes que es el Triangulo del cafe?

32 respuestas

95
® No

This figure shows that most of the students know what is the coffee triangle.

The third question was, Do you know what the Coffee Cultural Landscape is? 93.8 % of
the students answered yes, and only a minimum of 6.2 % gave a negative answer. (see figure

5).

Figure 5

Percentages of Answer to Question Number Three
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3. ;Sabes que es el Paisaje Cultural cafetero?

32 respuestas

@ Si
® No

_—

In this figure we can find that most of the participants know what is the Coffee Cultural

Landscape.

The four question, which places the Coffee Cultural Landscape as part of our
department, asked students if they know that Risaralda Department is part of the Coffee

Cultural Landscape? Most of the students (96.9 %) answered positively. (see figure 6).

Figure 6

Percentage of Answer to Question Number Four.

4. ;Sabes que el departamento de Risaralda hace parte de Paisaje Cultural
Cafetero?

32 respuestas

®Si
® No

This figure shows that most of the participants know that Risaralda Department makes
part of the Coffee Cultural Landscape.

39
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The Fifth question asked the students if they would like to know more about the Coffee

Cultural Landscape, and the majority of them (93.8 %) gave a yes as answer. (see figure 7).

Figure 7

Percentage of Answer to Question Number Five.

5. iTe gustaria saber mas del Paisaje Cultural Cafetero?

32 respuestas

@ Si
@ nNo

_—

This figure shows that most of the participants would like to know more about the Coffee
Cultural Landscape.

The sixth question was related to the English class, students were asked if they would
like to work in this class on texts related to the Cultural Coffee Landscape and 96.9 % of them

answered yes. (see figure 8).

Figure 8

Percentage of Answers to Question Number Six.
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6. ;Te gustaria que en la clase de inglés se trabajen textos respecto al Paisaje
Cultural Cafetero?

32 respuestas

®Ssi
® MNo

This figure shows that most of the students would like to work in class with texts related
to the Coffee Cultural Lansdacape.

Finally, the last question was related to the vocabulary belonging to our own Coffee
Culture. If they, as students, would like to know how to write and pronounce in English some
words related to the Coffee Cultural Landscape, and all the students (100 %) answered yes.

(see figure 9).

Figure 9
Percentage of the Answer to Question Number Seven.

7. Te gustaria descubrir como se dicen y se escriben en inglés palabras
relacionadas con nuestra cultura cafetera?

32 respuestas

@ Si
® No
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This figure shows that all the students would like to discover how are said and written in

English some words relating to our coffee culture.

Taking into account the answers given by the 30 students, | could assume that even if
they had some previous knowledge about our own coffee culture, it was possible to improve
their vocabulary through texts about this topic and their respective reading comprehension
activities. Word banks made by students will be also important for their productions about the
coffee cultural region. Through these activities and productions, | could see the incidence of the

reading in the vocabulary improvement.

Before starting the application of this project, a pretest was delivered by the teacher to
the students. It had ten utterances related to the Coffee Cultural Landscape. Students had to fill
in the gap selecting the correct word. It had four options for answering it in the correct way. The
thirty students took the pre- test. One of the students got six correct answers, one student had
five correct answers, five students obtained four correct answers, ten students had 3 correct
answers, nine students got two correct answers, two students got just one correct answer and
two of the students did not have any correct answer. The average number of correct answers

was 27 %. (see figure 10).

Figure 10

The Average Number of Correct Answers from Initial Test.

Pretest contra Numero de estudiante
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This figure shows that in the initial test the average number of correct answers was just
27 %.

The next chart illustrates the number of statements each student correctly completed in
the initial test. In this way, we can identify which statement was the most correctly completed.
The numbers from 1 to 10 correspond to the utterances completed by the students. All thirty
boxes belong to the students. The Xs only represent the correct answers marked by the

students.

According to the table, the best completed utterance by the largest number of students,
23 from 30 was number 8. Statement number 9 was completed correctly by 22 students. Both
statements 4 and 6 were each completed correctly by 10 students. Utterances 1 and 10 were
each correctly completed by four students. Statements 3 and 7 were each completed correctly
by three students, and utterances 2 and 5 were each completed correctly by one student. (see

tablel).

Table 1

Sentences Correctly Completed in the Initial Test.

Student | Sent. | Sent. | Sent. | Sent. | Sent. | Sent. | Sent. | Sent. | Sent. | S.
S 1 2 3 4 5 6 7 8 9 10
1 X X X

2 X X X X
3

4 X X

5 X X X X X X
6 X X X

7 X X X
8 X X X

9 X X X
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10

X

11

12

13

X| X| X| X

14

15

16

17

18

19

20

X| X| X| X| X| X| X

21
22
23

24

25

26

27
28
29

X X| X| X| X| X X X| X

X X| X| X| X| X X

30

Total

10

23

22

identify the incidence of the readings about our own coffee land in the improvement of the

At the end of the project implementation, a post-test was applied to students in order to

vocabulary. Students face a test again with 10 utterances related to our coffee region. Students

had to fill in the gap selecting the correct word. It had four options for answering it in the correct

way. The thirty students took the post- test.
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The post-test had small changes like the order of the utterances and two of them were
replaced by very similar ones. From the 30 students, two obtained 10 over 10 correct answers.
Seven students got nine correct answers. Six students correctly completed eight statements.
Eight students obtained seven correct answers. Four students got six statements correctly
completed. Two students had 5 correct answers and just one student got four correct answers.
number of The average correct answers was 74.3 % as you can see in the next graphic. (see

figure 11).

Figure 11

The Average Number of Correct Answers in Final est.

Postest contra Numero de estudiante
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Fostest
-
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Mumero de estudiante

This figure shows that in the final test the average of correct answers was 74.3 %
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In the next graphic we can see the contrast between the pre-test, the bars colored in
blue and the post-test, the bars colored in red. There is a considerable variation between them.

(see figure 12).

Figure 12

Contrast Between Pre-Test and Final Test.
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This figure shows a considerable variation between the initial (blue bars) and the final
test (red bars).

The chart below shows the number of statements each student correctly completed. In
this way, we can identify which statement was the most correctly completed. The numbers from
1 to 10 correspond to the utterances completed by the students. All thirty boxes belong to the

students. The asterisks only represent the correct answers marked by the students.

According to this chart, the best completed utterances by all the students were numbers
one and two. Statement number 9 was correctly completed by 29 students. Statement six was
correctly completed by 28 students. 25 students correctly completed utterance number 3.
Twenty students correctly completed statement number four. Utterance number ten was

correctly completed by 19 students. Sixteen students correctly completed statement number
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five. Twelve students correctly completed statement number 8 and finally, eight students

correctly completed the utterance number seven. (see table 2).

Table 2

Sentences Correctly Completed in the Final Test.

Studen

¢ Stcl Stc2 Stc3 Stc4 Ste5 Stc6 Stc7 Stc8 Stc9 Stcl0
1 X X X X X X X X X X
2 X X X X X X X X X
3 X X X X X X X X X
4 X X X X X X X X X

5 X X X X X X X X
6 X X X X X

7 X X X X X X X X
8 X X X X X X X X

9 X X X X X X X X X
10 X X X X X X X X X
11 X X X X X X X
12 X X X X X X
13 X X X X X X X
14 X X X X X X X

15 X X X X X X
16 X X X X X X X X
17 X X X X
18 X X X X X X X

19 X X X X X X X
20 X X X X X X X X X X
21 X X X X X X

22 X X X X X X X
23 X X X X X X
24 X X X X X X X X X
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25 X X X X X X X X
26 X X X X X X X X
27 X X X X X X X X
28 X X X X X X

29 X X X X X

30 X X X X X

Total 30 30 25 20 16 28 12 29 19
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9. FINDINGS
This project was very close to Feng and Webb (2020) statement that the knowledge of
encountered words may compile as the students meet the words in various contexts. Students
from this project met words related with the coffee region in different texts placed in different
contexts but correlated with their real context. Feng and Webb (2020) also declared that in order
to improve the potential for incidental vocabulary learning through reading, students need a
large amount of written input through extensive readings like students from this project received

during the implementation of the project.

The readings were delivered in photocopies. Each reading comprised two letter-sized
sheets of paper filled with information and some graphics related to the coffee region. Even
though they seemed a lot information, the students did not complain for that in any moment. The
students worked actively with the material given. They underlined the unknown words for
constructing their word banks and identified on it the grammar structured proposed for the

worked period since the beginning of the year when | planned the program of the subject.

This research project agreed with Ramadani (2015) who expressed that reading is one
of the English skills that not only students but the teachers need to learn because by reading we
can increase the amount of our vocabulary. He Also expressed that the more we read in
English, the faster we master the vocabulary. This was notorious in the tenth grade students as
we progressed in the reading of texts about the coffee culture. To identify words found in the

previous texts, facilitated the understanding of the new text.

Many similarities were found between Asyiah’s (2017) findings on how students believed
that vocabulary teaching would help them positively in the level of understanding English
vocabularies and texts; and what the tenth grade students from Carlos Eduardo Vasco Uribe

school thought about it. They actively participated in the proposed activities to implement the
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project. Most of them not only thought but felt that they could understand what the readings said

about their own culture.

Most of the time the students wanted to participate reading the texts even if they
committed mistakes in the pronunciation, surprisingly they also tried to translate at the same
time while read. The students also demonstrated interest in the topics proposed in the didactic
sequences specially that related to the Coffee Production Process. | think that may be, it was
easier for them because some of them live in small farmers near the school or some of their

parents work in the agricultural sector, where the process is developed.

Also, according to Asyiah (2017), students believed that vocabulary teaching and
vocabulary learning are important to make students feel happy in learning and using English,
during the development of this project, the selected students were happy elaborating digital or
physical infographics, posters which contributed to their vocabulary learning. Some of them
make a comparison expressing that learning vocabulary in context is better than memorizing a

word list.

The infographics and the posters activities were successful. They allowed the students
to show their creativity and the use of materials according to their economic condition. Some
students took the graphics from old magazines, other students printed them from internet and
other students drew them freehand. Even they transcribed the texts in their posters, they also
felt proud of their works when they were shared with our school community, putting them on the

walls of the corridors of our school.

As the number of exposures for target words was increasing, the positive effect on
incidental vocabulary acquisition was enhancing as Heidari-Shahreza &Tavakoli (2016) said.
Students felt excited when they recognized that they could identify words from the texts worked

on in class as they increased in length. It also facilitated a better reading comprehension and
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translation into their mother tongue. This motivated the students to share with their families what

they were learning in the class.

In the comparison between the initial and the final test | was able to observe that there
was a positive incidence in the level of the students’ vocabulary. The initial test showed an
average of 27% correct answers. The final test showed an average of 74.3% correct answers.
This gave me the satisfaction that the implementation of readings about one’s own culture is
something that | could continue implementing in my classes in order to improve my students’

lexicon level.

It was also important for me to understand, as Teng (2019) expressed, that the results
for the acquisition of meaning vary according to the context type. | consider that it was a
success to work with readings about the Coffee Region, which is the one that represents the
cultural context of my students. Through these readings some of them discovered important
facts that they do not know about their own context. They were amazed to know that Otun
Quimbaya Fauna and Flora Sanctuary is one of the one thousand green points on the Earth

planet, and that they are part of it.

All the readings worked in classes had information related to the Coffee Cultural
Landscape. As Teng (2019) reported, the increments in encounters in a more informative
context, allowed students to receive and process the information informally and this led to an
important improvement in word meaning acquisition. The results of this project showed that it
was possible and that the students increased their lexicon level by almost 50 % (see figure 12

on page 46). Most of the texts were informative and updated.

It was very nice to see the students passing to the board voluntarily, for drawing,
completing sentences, matching or ordering sequences, even allowing me to record them on

video while they told me what the elements of the logo symbol of the coffee Culture Landscape
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were and what their meaning was. That showed me that they changed their shyness for

courage and that they felt very capable and confident during their participation in class.

Finally, it was found, as Asyiah (2017) said, that the perception of vocabulary teaching
and vocabulary learning and strategies in teaching and learning vocabulary play a crucial role
for the improvement of vocabulary instruction and students’ vocabulary mastery. It was very
satisfying for me to design this strategy. It helped my students to improve their vocabulary. It
also allowed me to give myself the opportunity to get out of the traditional class scheme.

Through this project | gave my students a different learning environment.
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10. CONCLUSIONS
This project was conducted to see the incidence readings about the Coffee Cultural
Landscape would have in the improvement of the vocabulary learning in the tenth grade
students from Carlos Eduardo Vasco Uribe School. The tenth grade students of this school
have a low level of vocabulary in the English Language. The topic was selected taking into
account this school is located in Pereira City. Pereira is the Capital city of the Department of
Risaralda which belongs to the Coffee Cultural Landscape with another 7 municipalities and 411

Villages from the Departments of Caldas, Quindio, Risaralda and Valle del Cauca.

The Colombian Coffee Cultural Landscape was inscribed on the UNESCO World
Heritage List on June 25, 2011 because it has the following attributes that allow it to express

exceptional and universal values. These attributes are:

1. Mountain Coffee.

2. Predominance of the Coffee.

3. Hillside cultivation.

4. Coffee growing age.

5. Natural Heritage.

6. Water availability.

7. Coffee institutions and related networks.
8. Architectural Heritage.

9. Archeological Heritage.

10. Concentrated settlement and fragmented ownership structure.
11. Influence of modernization.

12. Urban Heritage.

13. Historical tradition in Coffee Production.

14. Coffee smallholding as a system of land ownership.
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15. Multiple Crops.

16. Technologies and sustainable forms of production in the coffee production chain.

Due to the low vocabulary level of tenth grade Carlos Eduardo Vasco Uribe school
students and supported in different authors who have made important research projects about
the improvement of vocabulary using readings as a tool, and who guided me during this
process, | decided to take advantage of everything the region had available for me as a teacher
and to my students as learners who needed to improve their English lexicon. | designed three
didactic sequences for the English class with informative texts. They had interesting information

about the Coffee Cultural Landscape.

All the texts had their respective reading comprehension activity. They were completed
with other activities like posters, infographics, short texts and a leaflet for promoting interesting
places of the region. It also promotes adventurous activities like Bird watching, mountain biking
and paragliding among others. These activities were designed taking into account not only the
guantity but the quality of the word encounters even though both of them are very important.
Most of the activities were made by themselves and some of them were shared with the school

community.

Before starting the implementation of the project the students answered a survey. It
helped the teacher to know if the students were willing to improve their level of vocabulary
knowing the natural and cultural riches of our region. The positive answer of the students
allowed the teacher to start the project. First, students presented an initial test which consisted
of filling in the gap. It had four options for a correct answer. It was related to vocabulary about

the Coffee Cultural Landscape.

The results of the initial test were not satisfactory. The average number of correct
answers was 27%. It allowed them to compare how much students improve in their

vocabulary level. During the implementation of the project there were pairs of work too, and the
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students received feedback each time it was necessary. The grammar structure worked during
this period was the ones planned at the beginning of the school year. Most of the texts worked

as worksheets and were adapted by the teacher.

At the end of the implementation, students took a final test. It was very similar to the
initial one. It had 10 sentences for completing vocabulary work in class. It suffered small
changes like the order of the sentences and just two new sentences. The new ones were also
related to the topic, the Coffee Cultural Landscape. This test compiled all the topics worked
through the readings. Those topics were the Coffee Production Process, the Logo of the Coffee
Cultural Landscape and the emotion of knowing that our region is a “Movie Destination” as it

was revealed in the Disney movie “Encanto”.

The results of the Final test were satisfactory. They represented all the effort made by
both the students and the teacher. It was demonstrated that it is possible to bring our own
context to the classroom and to learn a lot about it. The average number of correct answers
was 74.3%. Contrasting the two percentages we could see that readings about our own culture

were an excellent tool for improving the English lexicon of my students.

Retaking Laufer (2015) words, it is important to remember that a well- balanced course
needs to include extensive readings as a factor of opportunity to learn new vocabulary in a
foreign language environment. Those readings can be created or adapted by the teacher, taking
into account the natural or cultural riches of a region. It would be better if the chosen region
represented the students. It is important for me to see that the readings about the Coffee
Cultural Landscape had a positive incidence in the improvement of the English lexicon of my

tenth grade students.

As teacher- researcher it was very important for me to support myself in the productions

related to the teaching and learning of the vocabulary of the selected authors. They guided my
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path before, during and after this project. In their productions | found very valuable information
that helped me design the didactic sequences with its respective activities implemented in this
project. Those authors also contributed to my academic growth, improving and updating my

knowledge. Another important gain in my academic life was that | also learned more about the

Coffee Cultural Landscape.

As an English teacher, with this project | was able to enrich my practice in the classroom
through activities different from those traditionally used. Those activities provided my classroom
with a highly participatory, active teaching-learning environment. | could allow myself to think
that the topic appealed to my student that they were even more responsible with their
assignments, since they turned them in completely and on time. Thanks to this project my

teaching practice improved.

This research project also opens the door to further investigations in the area of English
mainly on improving vocabulary level through readings about our own culture. It is important to
take into account that this kind of topics of general interest can catch students attention and
interest easier. It is also important to work with up dated information and of course to make use

of the technology in the classroom.

Finally, this project had constraints such as the number of subjects who were the focus
of the intervention, some limitations like poor internet connection in the school, some students’
indisposition and the time availability which sometimes can be interrupted by other school

activities. Therefore, the results cannot be generalized.
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Appendix A. Photos of the Google Form Student Survey

Seccién 1 de 3

ENCUESTA PARA ESTUDIANTES. L

Estimado estudiante, |a presente encuesta tiene como objetivo reunir informacién acerca del conacimients e
interés que tienen |los estudiantes de grado noveno de |a |.E Carlos Eduardo Vasco Uribe de la ciudad de Pereira
acerca del Paisaje Cultural cafetero. Su respuesta es personal y confidencial, con el fin de que las estas sean lo
mds sinceras posibles.

Después de la seccion 1 Ir a la siguiente seccién -

Seccion 2 de 3

6. ¢Te gustaria que en la clase de inglés se trabajen textos respecto al Paisaje Cultural

DATOS GENERALES X Cafetero?

Descripeién (apcional) si
No
i Sexor *
Femenino.
Masculino.

7. Te gustaria descubrir coma se dicen y se escriben en inglés palabras relacionadas con

nuestra cultura cafetera?
Edad * .
8i

Texto de respuesta corta

No

Después de la seccion 2 Ir a la siguiente seccion -

PREGUNTAS. 2

Seleccione solo una opcién de respuesta de las preguntas realizadas a centinuacion

1. ;Sabes qué es el eje cafetero? *
si

No

2. (Sabes que es el Triangulo del café? *
si

No

L

:Sabes gue es el Paisaje Cultural cafetero? *
s

No

»

iSabes que el departamento de Risaralda hace parte de Paisaje Cultural Cafetero? *
Si

No

L

:Te gustaria saber mas del Paisaje Cultural Cafetero? *
s

No
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Appendix B. Initial Test

LET'S READ ABOUT OUR OWN COFFEE LAND

Name: Date:

Complete the next sentences, choose the correct option.

1. Butterfly and are the symbol of the wealth of fauna in the coffee region.
A. Dog. B.Hummingbird. C.Bird. D.Parrot.

2. The frog of the coffee symbolizes the purity of the environment of the
coffee region.
A. Mountains. B. Landscape. C. plantations. D. Valley.

3. Coffee recollect the coffee grain by hand.
A. Teachers. B. Growers. C. Farmers. D. Pilots.

4. The cherry coffee is peeled with a .
A. Scissors. B.Pencil. C. Drum Peeler. D. Knife.

5. Inthe coffee region the houses are famous for their
A. Gardens. B. Kitchens. C. Facade. D. Windows.

6. is a part of the coffee production process.
A. Party. B. Study. C. Coloration. D. Fermentation.

7. Inthe Coffee region the season happens twice a year.
A. Starving. B. Raining. C. Dancing. D. Eating.

8. Otun Quimbaya is a natural near Pereira city.
A. School. B. House. C.Reserve. D. University.

9. Coffee Cultural of Colombia is conformed by the departments of Caldas,
Quindio, Risaralda and Valle.
A. Landscape. B. Nation. C.People. D. Cars.

10. Coffee Region is popular for activity.
A. Birdwatching. B. Hunting. C. Writing. D. Reading.
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Appendix C. Didactic Sequence 1.

Name of unit of learning: Coffee Cultural landscape.

Public school tenth grade students aged

Target audience: between 14 and 17 years old.

Students will make an infographic about the
Coffee Cultural Landscape logo and will be aware
about the natural richness of the coffee region.

Communicative student-centered
objective(s):

Students read and write short texts about
Coffee Cultural Landscape, identifying the main
features of the Coffee Cultural Landscape through
new vocabulary about it and giving opinions about
the importance of maintaining the environment of
the region.

Teacher-centered objective:

Class 1 Coffee cultural landscape logo symbol

Your
pedagogical
Description of activities: justification

for the
activities

Teache
r includes this
introduction
activity in order
to the students
select and

2) INTRODUCTION: express their
Students will share their ideas in an oral way about what they know about the | 1deas about
Coffee cultural landscape, after the teacher has written it as a title on the what they think
board and has asked them their opinions. Coffee Cultural
Then the students will watch a video taken from YouTube in order to put the | Landscape
students in context and see if their ideas about the Coffee Cultural Landscape stands for
are according to the video. The

material chosen

https://www.youtube.com/watch?v=1Ibg gtksKo&list=RDCMUCYQRKuuRe contains
mwAnpt-cfZIVgQ4&start radio=1&rv=1Ibg gtksKo&t=0 information

about Coffee
cultural
landscape so
the students
will identify if
their ideas are
according to
the video.



https://www.youtube.com/watch?v=1Ibq_qtksKo&list=RDCMUCyQRKuuRemwAnpt-cfZIVqQ&start_radio=1&rv=1Ibq_qtksKo&t=0
https://www.youtube.com/watch?v=1Ibq_qtksKo&list=RDCMUCyQRKuuRemwAnpt-cfZIVqQ&start_radio=1&rv=1Ibq_qtksKo&t=0
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2) PRESENTATION:

Now the teacher shows her
students the logo symbol of the
coffee cultural landscape and
asks her students to draw and
color it in their notebooks for
familiarizing them with the topic
and for identifying each one of
the elements which conform the
logo as important elements of
our region.

Student
s will draw in
their notebooks
the logo symbol
of the Coffee
cultural
landscape in
order to
familiarize with
it and for
recognizing
each one of the
elements which
conform the
logo as
important
elements of our
region.

After drawing the logo symbol of the Coffee cultural landscape, the teacher
delivers to her students a reading about the topic and the teacher draw the
students’ attention to underline the new vocabulary for them, in order to feed
the word bank the will create in the English notebook, for a better
understanding and to look up the meaning into Spanish of those new words.
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Cultural Landscape

The Coffee Cultural Landscape of Colombia (PCC), locate
central and western foothills of the Andes mountain range, is
of specific areas of 47 municipalities and 411 villages (vered
departments of Caldas, Quindio, Risaralda and Valle del (
comprises nearly 24,000 farms in which 80 thousand people
their life to growing coffee.

The PCCC (Paisaje Cultural Cafetero Colombiano) demons
Outstanding Universal Value (OUV), which incorporates hu
family effort, the culture developed around coffee, the soci
generated by the coffee union, and the coexistence between
and technology. These are the reasons why the Colombia
Cultural Landscape was inscribed on the UNESCO World Her
on June 25, 2011

The logo symbol that identifies the Coffee Cultural Landscag
the fusion between nature, collective work and the cultur
wonderful region. In other words, this image reflects the imposi
mountains, the immense wealth of water, flora and fauna, th:
archeology and architecture of the area. The values of tt
families and the inhabitants are mixed with joy and emotion

symbol that gives identity, a sense of belonging and regional |

] @ <

These are the meanings of each one of the pictures which conform the

logo:
The hand symbolizes the Colomblan coffee grower, the harvest "grain
by grain® and the effort of the families that for generations have

developed the region

Coffee symbolizes a crop that s the axis of the development of the
region and its identity

The balcony: It Is the symbol of the characteristic architecture of the
entire coffee zone.

The balcony is the symbol of the characteristic architecture of the entire

coffee zone
The mountains express the natural beauty of the landscape and its

importance as an of human

in the unique

environment of the region

The and the y are the symbol of the wealth of
fauna in the Coffee Cultural Landscape region

The frog of the coffee plantations symbolizes the purity of the
environment and the archaeological culture of the entire region.

The Guadua represents the crops that accompany coffee, it also
symbolizes the water wealth of the Coffee Cultural Landscape.

The flora reflects the diversity of ecosystems and natural reserves,

unique wealth of the entire landscape

f-;,: fultur.l o
afetero >
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Convenciones

[ @ <

Student
s will read the
text in pairs and
will do the
reading
comprehension
together, in this
activity by pairs
the students

will build and
reinforce
positive
relationships
creating
learning and
social skills.

In The
text given
students can
infer how is
actually
conform the
Coffee cultural
landscape and
why it was
designated as a
world heritage
by UNESCO
and why the
elements of the
logo were
chosen for
designed it, and
they can
identify if their
families know
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Then students will do a reading comprehension activity based on the previous | at least the
reading and in order to improve the vocabulary. importance of

one of the
elements of the
READING logo symbol of
COMPREHENSION the Coffee
Answer the following culture
questions taking into
Account the landscape'
information from the
Reading before: The
word bank

1. Where is located the Coffee cultural landscape h6|p5 them tO
of Colombia? have an easier

understanding

2. What were the reasons for inscribing the Coffee

Cultural landscape on the UNESCO as a world

heritage?

W

VB NGO A

represent?

. What does the logo symbol which identifies the
Coffee cultural landscape show?

. What does this logo reflect too?

How many elements conform the logo?

. What does the hand represent?

. What do the coffee grains represent?

. What does the balcony symbolize?

. What does the frog of the coffee plantations

10. What do
you consider is
the most
representative
element of the
logo and why?

of the text and
link this
vocabulary to
the reading
comprehension
activity.

Gramm
ar is presented
in an inductive
way through
the text where
the present and

past tense will
appear many
times. But if
- @ -] students ask
about the
suffixes es /s or
ed. The teacher
Then, students will complete a written exercise based on the previous | will remember
vocabulary. to the students
the structures
for present and
past tense if it
iS necessary.

The
students will
validate their
answers when
the teacher
check them
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[” FOCUS ON VOCABULARY 1

*Complete the sentences with the words in the box

z 7’ o rr / coffee pl 7’ vy 7
Mountains / Guadua / Crop /7 Natural reserves.

1. The Coffee Cultural Landscape of Colombia (PCC) is located in the
cantral and western of the Andes mountain range.

2. Coffee Cultural Landscape comprises nearly 24,000

. In this region 80 thousand people dedicate their life to

4. Coffee symbolizes a that is the axis of the development
of the region and its identity.

5. The represents the crops that accompany coffee, it
also symbolizes the water wealth of the Coffee Cultural
Landscape.

6. the express the natural beauty of the landscape
and its iImportance as an example of human settlement in the
unique environment of the region

7. The flora reflects the diversity of ecosystems and
. unique wealth of the entire landscape.

8. The Is the symbol of the characteristic architecture
of the entire coffee zone

9. The frog of the symbolizes the purity of
the environmaent and the archaeological culture of the entire
region

10. The and the butterfly are the symbol of
the wealth of fauna in the Coffee Cultural Landscape region.

- - -

Then, they compare their answers with another pair of students. Teacher will
check the answers and provide a feedback if necessary

PRACTICE

The teacher asked the students to pass to the board for drawing the elements
which conform the logo of the Coffee cultural landscape and will motivate
them to express in their own words the importance of these elements for our
region.

As homework, the teacher motivates students to make in their houses with
the help of their parents, an infographic, it can be digital or like a poster with
the logo symbol of Coffee Cultural landscape, using their creativity, and ask
students to share with their families the information they receive in class about
it.

The
teacher will
divide the
board in eight
sections, the
number of
elements which
conform the

logo of the
coffee cultural
landscape in
order to

encourage the
students to
pass to the
board for
drawing his
elements and in
their words,
explain what
these elements
represent for
our region.

In this
activity
students can
reflect their real
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context and the
teacher will
encourage
students to
participate
actively in the
class.

The
purpose of the
homework is
that students
develop their
initiative and
independent
work, acquiring
good habits,
self- discipline
and a good
sense of
personal
responsibility
for learning and
to share the
information
worked in class
with their
families and
together create
an infographic
which can be
digital or like a
poster. These
infographics will
be shared the
next class for
volunteer
students
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Appendix D. Photo of Students Watching the video which put them in context.
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Appendix E. Photos of Students drawing Coffee Cultural Landscape Logo
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Appendix F. Reading Comprehension Activity Sheet.

READING
COMPREHENSION

Answer the following
questions taking into
Account the
information from the
Reading before:

1. Where is located the Coffee cultural landscape
of Colombia?

2. What were the reasons for inscribing the Coffee
Cultural landscape on the UNESCO as a world
heritage?

3. What does the logo symbol which identifies the

Coffee cultural landscape show?

. What does this logo reflect too?

. How many elements conform the logo?

. What does the hand represent?

. What do the coffee grains represent?

. What does the balcony symbolize?

. What does the frog of the coffee plantations

represent?

O 0 N O O b

10. What do
you consider is
the most
representative
element of the
logo and why?
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Appendix G. Focus on Vocabulary Activity Sheet.

[ FOCUS ON VOCABULARY T

*Complete the sentences with the words in the box

Foothills / Farms / Growing Coffee / coffee plantations / Balcony / hummingbird
Mountains / Guadua / Crop / Natural reserves.

1. The Coffee Cultural Landscape of Colombia (PCC) is located in the
central and western of the Andes mountain range.

2. Coffee Cultural Landscape comprises nearly 24,000

3. In this region 80 thousand people dedicate their life to

4. Coffee symbolizes a that is the axis of the development
of the region and its identity.

5. The represents the crops that accompany coffee, it
also symbolizes the water wealth of the Coffee Cultural
Landscape.

6. the express the natural beauty of the landscape

and its importance as an example of human settlement in the
unique environment of the region.

7. The flora reflects the diversity of ecosystems and
, unique wealth of the entire landscape.

8. The is the symbol of the characteristic architecture
of the entire coffee zone.

9. The frog of the symbolizes the purity of
the environment and the archaeological culture of the entire
region.

10. The and the butterfly are the symbol of

the wealth of fauna in the Coffee Cultural Landscape region.



71
LET'S READ ABOUT OUR OWN COFFEE LAND

Appendix H. Photos of Students drawing the Coffee Cultural Landscape Elements
on the board.
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Appendix I. Video of Students expressing the meaning of the Elements of the
Coffee Cultural Landscape. https://youtu.be/G8|PDOgf3W0

& VID_20220330_085524.mp4 - Reproductor multimedia VLC — X

Medio Reproduccién Audio Video Subtitulo Herramientas Ver Ayuda

> | m|m| 2] [5][z]% o el

& VID_20220330_085441.mp4 - Reproductor multimedia VLC = X

Medio Reproduccién Audio Video Subtiulo Herramientas Ver Ayuda

il
Wteeh
\*2))



https://youtu.be/G8jPDOgf3W0
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Appendix J. Photos of the Digital Infographics About Coffee Cultural Landscape
Logo Made by Students.

COFFEE CULTURAL LANDSCAPE

Hand
L]
Symbolizes the o : .
Colombian coffee grower,  Symbolizes a crop that is
the harvest * grain by the axis of the Is the symbol of the
grain” and the effortof  develop af the region  ch istic archi
the families that for and its identity. af the entire coffee xone.

generations have

developed the region.
THE BOUNT TN
The mountains  The bumminghird and  The frog of the cofiee
the butterfly plantations

Express the natural
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Appendix K. Photos of the Posters about the Elements of Coffee Cultural
Landscape Logo made by the Students.
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Appendix L. Photos of a student putting the posters on some of the school walls.
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Appendix M. Didactic Sequence 2.

Coffee Production
Name of unit of learning:
process

Target audience: and 17 years old.

Public school tenth grade students aged between 14

Communicative student-centred objective(s):

Students will write a text about coffee production
process taking into account the steps of the process.

Teacher-centred objective:

Students read and write texts about Coffee production
process, identifying the steps of the process through new
vocabulary about it and giving opinions about the importance of
this activity in the economic life of the region.

Class 1. Coffee Production Process
Your
Description of activities: . pe_d_ago_glcal
justification for
the activities
3) INTRODUCTION: ncludes TeaChtf]ES

Students will share their ideas in an oral way about what they know about the Coffee
Production Coffee, after the teacher has written it as a title on the board and has asked them
their opinions.

Then the students will watch some short videos taken from YouTube in order to show the
students the same process in different countries and finally students will identify the
differences and similarities of the process comparing it with ours

https://www.youtube.com/watch?v=FdfwIMuXZQc

https://www.youtube.com/watch?v=jCWN2F-GhAE

https://www.youtube.com/watch?v=PliCXig4ZkQ

https://www.youtube.com/watch?v=WXmV7eHjHIk

https://www.youtube.com/watch?v=zzgjjQidbuc

https://www.youtube.com/watch?v=UfYIvuR0YnO.

Finally, as homework, students will ask their parents if they know the steps of the Coffee
Production Process and will bring their answers for the next class.

introduction activity
in order for the
students to select
and express their
ideas about what
they know about

the coffee
production.

The
material chosen
contains  information
about Coffee
production coffee in
different countries

including ours. so the
students will identify
similarities and
differences  between
our coffee production
process and the
others watched in the
videos.

2) PRESENTATION:Now the teacher gives her students a photocopy with information about
the steps of the coffee production process
(This  information is taken  from
https://colfreshcoffee.com/proceso-del-
cafe. and adapted by the teacher,
translating it in English and changing some
sentences into present perfect). The
teacher asks her students to draw and
color the steps in their notebooks for
familiarizing them with the topic and for
identifying each one of the steps which
conform the coffee production process

Students
will read a given text
about the topic and
they will draw in their
notebooks each one
of the steps of the
coffee production
process in order to
familiarize or remind
them.
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After reading the text about the Coffee Production Process, the teacher draws the students’
attention to underline the new vocabulary for them, in order to feed the word- bank they will
create in the English notebook, for a better understanding and to look up the meaning into

Spanish of those new words.

COFFEE PRODUCTION PROCESS

Let's learn how a 100% Colombian coffee has been achieved.

1. Coffee Seedbed

In Colombia, two processes have been carried out to
select the best coffee seeds for cultivation. The first
has required to choose the best coffee plants, from
healthy trees and with the highest production. It has
undergone a traditional benefit process and is dried
in the shade. The second way is to acquire certified
coffee seeds directly from the departmental
commitiees of coffee growers. When the coffee seed
has been obtained, it is sown in previously
disinfected sand germinators and after
approximately 37 days the sprouting of the chapola

(rounded green leaf) begins.

2. Coffee Warehouse

Approximately 55 days after the seed has been sown, the Colombian coffee seed is
Iransferred to the nursery. This process has been carried out by transplanting the small
coffee chapolas into bags with fertiized soil. Care must be taken with the root, since
when planting the coffee plant, it can be bent and the plant will not work. After 6to 8
months of have been planted the chapola in the nursery, the coffee plants with their
leaves form two pairs of crosses, indicating that they are ready to be transpianted to the
final site.

3. Planting Coffee on the ground

When the place for planting coffee has already defined and the land has been prepared,
the distance between each coffee plant must be taken into account. For this, certain
variables must be taken into account, for example, the vaniety of coffee thatis going to
be planted, since there are tall rees or others that are short and leafy, since between
3,300 and 4,500 plants per hectare are managed. After planting coffee, and under
proper nutriion management, the plants take approximately 18 months to give their frst
coffee beans. Its maximum production capacity is around 3 years affer being planted.

4. Coffee Picking
In this stage, only the coffee beans that reach the
state of complete maturity, recognized by the red
and yellow color, in the case of the Colombia
variely, are harvested manually. We must remember
™ that green or pintons coffee beans can never be
% harvested because it has affected the quality of the
' coffee, generating an astringent taste when drinking
acup of coffee. In Colombia there is coffee
® harvesting all year round, however, the different
harvest times have depended on the region of the
country where the crop is located. In the case of
Antioquia, Boyacé, Eje Cafetero and Magdalena, the
harvest season has occurred between the months of October to January, the rest of the
country, it has happened between Apeil and June.
students will do a

reading

In Colombia we find that the vast majorty of cofee growers
have used the tradtonal benefi of the drum pulper, To

8l have the best qualty, it must have frequent maintenance in
order o guarantee an adequate pulping prooess. Pulper
machine in poor condiions has ruined he coffee bean, and
B 1 has affected the work and care of the process

6. Coffoe Fermentation

The fermentation must be done in tanks where the puiped
coffee has been nfroduced wit clean water o break down
e muciage (honey that covers the parchment with 3 gelatinous texture), which has been
dissolved In the water. The fermentation process s of greal importance, since in this
process the qualty of the coffee in the cup is defined, in addilion it passible to highiight
special favors in the coffee,

7. Coffee Washing
When the coffee fuit has obtained the appropriate point of fermentation, it must be washed
mmediately, which s done inthe running channel, To ensure that he coffee bean was well
washed, thas used s a practie to take a handful of raing and b them together, i the

graing foel rough, he washing is correct,

8, Coffee Drying
The drying of the coffee must be done in @ uniform way, which has béen achieved by
watering the coffee on a flat surface and in thin layers about 3 cm thick, without forgetting
10 str completely four imes a day. To proceed o treshing, the coffee needs to have been
dred in he sun for approximately 30 hours,

9, Coffee Threshing
The threshing process allows the parchment (yellow fim o dry parchment coffeg) o be
removed through physical processes by rction, leaving the green bean coffed in s export

presentation to be roasted later,
10. Coffoe Roasting
The coflee roasting
process must be
slow and have a
maximum weight
loss of 16.5%. Itis al
this ~ point thal the
organolepte
characlerisics of the
coffee can be beller
perceived in s different Ravors and aromas, highlightng all the allbules thal characlerize

Colombian coffee as the sofestin the world,

Then

comprehension activity based on the previous reading and in order to improve the
vocabulary, the students will complete a written exercise based on the previous vocabulary,
then students will compare their answers with another pair of students. Teacher will check
the answers and provide feedback if necessary.

Students
will read the text
and they  will
underline the new
vocabulary they
found in the reading
for feeding the
word-bank.

Students do the
reading

comprehension by
pairs, this activity
will let the students
build and reinforce

positive
relationships
creating learning

and social skills.

In  The
text given students
can identify how the
Coffee Production
Process goes from
the seed to the cup
of coffee, and they
will compare the
information  they
got from their
families about the
topic.

The word
bank helps them to
have an easier

understanding  of
the text and link this
vocabulary to the
reading
comprehension
activity.

Gramma
ris presented in an
inductive way
through the text
where the present
perfect will appear
many times, but if
students ask about
it, the teacher will
remind them the
structures for
present perfect if it
is necessary.

The
students will
validate their
answers when the
teacher checks
them.
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COFFEE PRODUCTION PROCESS

READING COMPREHENSION

A. Taking into Account the information from the reading, answers the next

questions:

How many steps does the Coffee production coffee have?
Mention the name of each one of the process steps.

What is the parchment coffee?

What is the mucilage?

ol ol ol o

B. According to the r a. P! the next
2 allows to remove the parchment by friction.

2. Colombian have used the traditional benefit of.

3. After the coffee
di

has been obtained, it is.

What is the maximum weight the grain can lose in the roasting and why?
How many time does the grain need in the sun during the Drying process?

in previously

4. The plants take appr y to give their first

5. The season has occurred the of O
January in M. a, and

6. The must be done in where the

coffee

has been introduced with clean water to break down the _

=
tion process.

Color the g coffee prod

PRACTICE

The teacher asks the students to write a short text taking into account the steps of the Coffee
Production Process and the information they can remember from the videos watched.

The
teacher will divide
the board in ten
sections, the
number of steps
which conform the
Coffee Production
process, and she
will write the names
of the steps untidy
in order to
encourage the
students to pass to
the board to order

them, and to
express in their
own words or
sharing with the
group the
information  they

got in their families
about what each
step consists.

In this
activity  students
can reflect their real
context and the
teacher will
encourage
students to
participate actively
in the class.

The
purpose of the
homework is that
students  develop
their initiative and
independent work,
acquiring good
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As homework, the teacher motivates students to make in their houses with the help of their
parents, a poster with the ten steps of the coffee production process, using their creativity,
and ask students to share with their families the information they received in class about it.

habits, self-
discipline and a
good sense of
personal

responsibility  for
learning and to
share the
information worked
in class with their

families and
together create a
poster. These

posters  will be
shared the next
class for volunteer
students
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Appendix N. Addresses of the Videos taken from You Tube in order for Students

to find similarities and Differences between the Coffee Production Process in our and
other countries.

https://www.youtube.com/watch?v=FdfwIMuXZQc

https://www.youtube.com/watch?v=[CWN2F-GhAE

https://www.youtube.com/watch?v=PIliCXig4ZkQ

https://www.youtube.com/watch?v=WXmV7eHjHIk

https://www.youtube.com/watch?v=zzqjjQidbuc

https://www.youtube.com/watch?v=UfYIvuR0YnO.

nYnuTube = https://www.youtube.com/watch?v=FdfwIMuXZQc

like doing harvesting you are still able to see

P Pl o) 154/854 ]

© ARUSHA
How Coffee Is Grown in Tanzania (Mondul Coffee Estates near Kilimanjaro)

3 YouTube *° https://www.youtube.com/watch?v=zzgjjQidbuc

Colombia sabe de café - Del arbol a la taza


https://www.youtube.com/watch?v=FdfwlMuXZQc
https://www.youtube.com/watch?v=jCWN2F-GhAE
https://www.youtube.com/watch?v=PIiCXig4ZkQ
https://www.youtube.com/watch?v=WXmV7eHjHIk
https://www.youtube.com/watch?v=zzgjjQidbuc
https://www.youtube.com/watch?v=UfYIvuR0Yn0
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Appendix O. Photo of the Reading about the Coffee Production Process

COFFEE PROBUCTION PROCESS
Let's leam how a 100% Colombian coffee has been achieved.

1. Coffee Seedbed
i1 L In Calomia, bun processes have besn camed outto select
f the best coffee seeds for culfivation. The fist has required o
thngse the best caffee plants, fom heafthy rees and wih the
fin

highst production. £ has undergons a radional bengfit
process and is dned in e shade, The s=zond way s fo
E auquire cerffied coffee seeds directly fom the deparmental
commitiess of cafiee prowers. When the cofes seed has
been obtained, it = sovm in praviously dsinfected sand
germinators and afer approxmately 37 days the sprouting of

' the Chapnl rounded grezn lef) begins,
2. Coffee Warehouse
Approximately 55 days after the seed has been soun, the

Colombian coffez sesd is ransfemed b the nursry. This
pracess ras bieen camiad out by iransplanting the smal cafies chapplss o bags vith
feiized 5ol Care st be taken with the root, since when planting the caffee plant, i can be
bent and the plantwil not wark. After 42 3 manths of have been planted the coagala n the
nursery, the coffee planis with their eaves fumn wa pairs of crosses, indicsting thatthey are
reaty to be rangplantsd fo the finsl e,

3. Planting Coffee on the ground
{hnen the place for planting coffee has already dfined and the land has been prepared, the
dlitance between each caffee plant must be taken into scoount. For this, catain variables
mist b taken into account, for example, the varisty of coffee that s going to be plantsd, since
fnere are tal frees or offers fhat are short and leafy, sinoe between 3,300 and 4,300 plants psr
ecéare are managed. Afier planting coffes, and under proper nuirition management, the
plants take approximately 1§ manths to give thelr first coffes beans, lis maimum productin
£apaciy is around 3 years after being plantzd.

4. Coffez Ficking
[n thiz stzge, on'y fhe coffee beans that reach the
state of complets maturity, recagnized by the red and
yellow color, in the case of the Colombia varity, are
harvested manualy. WWe must remember that grezn
or ians coffes besns ean never be hanvesizd
becausz it hiss afected the qualty of tre coffee, ik
penersting an 3sfringent aste when drinking a cup of
eoffee. In Colom®ia there iz coffes hanesting al year
round, however, e dferent harvest tmes have
depended on the region of the courty where the tro
i located. I the casa of Anfioquia, Bayacs, Eje
(iafetern and Mapdslena, the hanvest sesson has
aczumd betwesn fhe manths of Cotober to Januzry,
fhiz rzst of he country, i has happenad bewezn Apr
and June.

0 3 Coffes Pulping

n Covambia we find thet the vast majarity of cofee arowers have
B Lsed the raditonal benefit o the drum gylger. To have the best
qualty, it muzt havs frequent maintenancs in ardzr to uarnize
| &N ad=guate pulping process. Pyiper machine in poor canditions
Pizs ruined the coffee bean, and it has sfizcted the wark and care
ofthe process,

8 6. Coffee Fermentation

The fermentation must be done in tanks where the puiped coffee

s bieen introdlucd with chean water o sk donwn fhe

miuciags (honey that covers fhe parchment wih 3 pelafinous

8 iziure), which hias been dissolved in the water, The famentzfion
pracess iz of great importance, since in this process the qualty of

tre coffzz in the eup s defined, in addition it = possibis o highlight special favors in he cafiee

1. Coffee Washing
When the coffee fruit has obtzined the sppropriate pai of fermentation, it must b= wazhed
immagiaty, which iz done in fhe running channgl, To ensurs that the caffe bean was el
washed, it s used s a praciice o ke 2 handful of graing and rub them together, i the graing

fieel g, the washing is carret.

8. Coffea Drying
The drying of the caffes must be donz in 2 undform way, which has been achieved by waterng the
coffea an & faf surface and in fhin lzyers about 3 o thick, without forgeting to st compbelely four
fimes & day. To procesd to threshing, the coffes neads fo have been dried in e sun for
appraximately 30 haurs,

8. Coffes Threshing
The threshing pracess ahows the parchment (vl fim of dry parchment coffes) to b rempued
through physical proceszes by Fintion, lezving the green bean coffee in its export preseniation fo

b rosied [ater,

10. Caffez Roasting
The cafiee roasfing process miust be siow and have a masimom weight loss of 18.5% st ths
paint{ht the organolepfic characienistios of the coffes can be betfer perceived in it different
flavars and aramas, highighting allthe atirbutes that characterize Colombian coffes 25 the softest

in the world.
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Appendix P. Photos of the Reading Comprehension Activity Sheet about the
Coffee Production Process.

COFFEE PRODUCTION PROCESS
READIME COMPREHEMSLON

. Taking into Account the information from the reading, answers the next
quesiions:

=

. How many steps does the Coffee production coffee have?

Mention the name of each one of the process steps.

. What is the parchment coffee?

What is the mucilage?

- What is the mazimum weight the grain can lose in the roasting and why?
How many time does the grain need in the sun during the Drying process?

e s

According to the reading, complete the next sentences.
1 allows to remowve the parchment by friction.

2. Colombian hawve used the traditional benefit of

3. After the coffes has been obtained, it is in previously
disinfected .

4. The plants take approzimately to give their first

3 The season has occwrred between the of Dotober to January
in Magdalena, , amd -

& The must be done in wherea the coffee has
been intreduced with clean water to break down the .




LET'S READ ABOUT OUR OWN COFFEE LAND

Appendix Q. Photos of some texts written by the students about the Coffee
Production Process.
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Appendix R. Photos of the students’ posters and sharing the information with the
School community.
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Appendix S. Didactic Sequence 3.

Name of unit of learning: MOVIE DESTINATION

Public school tenth grade students aged between

Target audience: 14 and 17 years old.

Students will make a leaflet promoting the coffee

Communicative student-centred objective(s): region as an adventure movie destination.

Students read texts about the coffee region,
identifying important facts which make it an adventure movie
Teacher-centred objective: destination, finding new vocabulary in them and giving
opinions about the importance of this activities for the
economy of the region.

Coffee- growing region a movie destination

Duration: 3 classes

Your
pedagogical
justification for the
activities

Description of activities:

4)

Teacher
includes this
introduction activity in
order for the students
to enjoy the video and
express their ideas
about what they think
about the movie and
the positive influence
of it for our region.

INTRODUCTION:

Students will share their ideas in an oral way about what they think about the Disney
movie “Encanto” after the teacher has written on the board as a title the phrase MOVIE
DESTINATION.

Then the students will watch a video taken from YouTube with the song “We don’t talk
about Bruno” where they will identify some facts which characterize our own coffee
culture and our landscapes. The material

chosen contains a
video of a song
belonging to the
Disney movie
“Encanto” where the
students can identify
some features of our
coffee region.

https://www.youtube.com/watch?v=bvWRMAUEV-c



https://www.youtube.com/watch?v=bvWRMAU6V-c
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Desting 1

2) PRESENTATION

Now the teacher gives her students a
photocopy with information about the
different aspects of coffee region referenced
in the Magazine “Destino Café” (which
contains English versions of some of its
articles in both physical and digital version
https://www.destinocafe.com/?p=4943) with
some adaptations done by the teacher
taking into account the grammar structures
planned for the period, and completed with
information taken from

https://www.uncovercolombia.com/blog/birding-experiences-in-colombia-coffee-

region/ and also adapted by the teacher.

Students will
read a given text about
the topic and they will
write in their notebooks
the aspects they
consider to make our
region a movie an
adventure movie
destination, in order to
start collecting ideas
for their leaflet.

After reading the text called Coffee —growing region, a movie destination, the teacher
draws the students’ attention to underline the new vocabulary for them, in order to feed
the word- bank they will create in the English notebook, for a better understanding and
to look up the meaning into Spanish of those new words.

Students will
read the text and they
will underline the new
vocabulary they found
in the reading for
feeding the word-bank.

Students do
the reading
comprehension by
pairs, this activity will
let the students build
and reinforce positive
relationships creating
learning and social
skills.

In The text
given students can
identify different
aspects which make
our region an
adventure movie
destination, and they
will select the
information they

consider could be used
for  promoting the
region as an adventure
movie destination.

The  word
bank helps them to
have an easier
understanding of the
text and link this
vocabulary to the
reading
comprehension
activity.

Grammar is
presented in an
inductive way through
the text where the
present perfect will
appear many times,
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COFFEE - GROWING REGION, A
MOVIE DESTINATIONM

“Encanto” a Disney movie has put Colombia in the
international tourism viewer, it has left incredible
revenues for the tourist potential of some areas of the
country like the Caribbean coast, and the Colombian
coffee- growing region, that shines with own light in
many of the animated scenes. It shows magical places
lie valle del Cocora, the facade of the houses of our
charming towns, and some of the gastronomic delights
that attract the taste of locals and strangers.

Without any doubt, the Coffee cultural landscape is a
movie destination, thanks to the variety of options that
in the term of adventures, fun and relaxation offers fo
those who visit it You are the protagonist, and the
script to film the best shots that will be engraved in your
mind and heart, thanks to the emotions that you will experience, you can put it together very easily in
the middle of a truly cinematic locations such as the natural jewels of landscapes extended throughout
this territory; the colorful streets of our charming towns, the theme parks and the waste of adventures
that offer our valleys and mountains decorated and upholstered with the most beautiful shades of
green, that with the glare of the sun give rise to the most beautiful and electrifying scenery. Do not
hesitate! This is a movie destination, the principal character is you, just obey the mandate of the fim
director: Lights, camera action!

(By Fabio Castafio Molina, co- director of Destino Café Magazine).

The immense variety of birds that with their trills and colors exalts and glamorize the Colombian
Andean Region, plays a crucial leading role in this movie destination, the Colombian Coffee cultural
landscape is a privileged area for bird species. Colombia has been ranked first in the world for
practices such as birdwalching, thanks to the environmental richness that allows to appreciate at least
1960 species of birds.

The Otun Quimbaya natural reserve lies just a couple of hours from the departmental capital of
Risaralda, the city of Pereira. With nice facilities, and a good network of hiking trais. Birding in Otun
Quimbaya is always a pleasurable experience. What's even better is the sheer number of bird species:
endemic Cauca Guans abound here, as do the otherwise tough-to-spot Red-ruffed Fruit crow. The real
Holy Grail bird is the Hooded Antpitta; it might take a day of skulking in the undergrowth to spot one,
but it's a truly once-in-a-lifetime tick.

The rare and highly endangered Yellow-eared Parrot can only be seen in a handful of spots in the
whole of Colombia and, as this species is endemic, the whole of the world! Most of these areas are
around the Coffee Region, s the species prefers to nestin Wax Paims (Colombia's national tree),
which are also endemic to the area. The best spot for seeing these rare parrots is in the mountains
above the lovely little coffee town of Pijao (worth a visit even for non-birders).  (Taken from Destino
Café Magazine and hitps:/www. lombia-coffee-
region/ ).

The three magical traif offered by the Otin Quimbaya de Pereira Flora and Fauna

Cataloged at the time by the Inematonal Tourism
Organization -ILO as one of the "One Hundred Green
Destnations ofthe Pianef”The Otin Quimbaya Flora
B 2nd Fauna Sanctuary -SFFOQ of Pereira s without a
doubi one of the naura ewels of Colombia

The Path of the Bejucos, the River and the Welands
have been an important destination for those who want to
ive a real connection and absoluie relaxaion and
adventure with nature. Dare fo immerse yourself in the 1.5 km length of the Sendero de los
Bejucos and percenve 2 series of ncredible sensafions. Le! yourself be surprsed by the myths
and legends that are woven around the arfiicial take that you find a few meters from the start
of the four. Itis located at 1,800 meters high. The futist wren and its beautiful sound has
constituted anofher of the jewels in ferms of birds sighted in this site.

The Sendero del Rio Route, with n approximate durafion of 2 hours and its adequate
infrastructure, gives you the opporiunily to fravel along the banks of the Otin River and
observe bird species such s the Tomentes duck, the Habea Copstona or Habea Cristada.
Here you can observe the power of the howler monkey and the magic of the coffiee wax paim
foo.

The third route comesponds to the weland frail with a fotal
length of 3.5 km and low dificaly. tlasts 3 howrs and
includes 2 four of 2 siraiegic ecosystem for water
conservalion such as weliands. The Quetzal, Las Polas
de Agua, the Torito de Monte or Toropisco (Pyrodenus
‘scutalus) and the Bigotudo Tororoi (Grallaria alleni) have
been some of the representative birds on this route

SFFOQ s a world temitory of birds, if one takes info
acoount that in s junisdicion nearly 300 species have
been counted, of which 8 are endemic, among which the Caucana Guan has standed out, for
being the distinguished bird of this place; in the same way, there are 6 species aimost
endemic and 26 migratory.

(tzken from hitps:Jwww.destinocafe com7p=4343 |.

Then students will do a reading comprehension activity based on the previous
reading and in order to improve the vocabulary, the students will complete a written
exercise based on the previous vocabulary, then students will compare their answers
with another pair of students. Teacher will check the answers and provide feedback
if necessary.

but if students ask
about it, the teacher
will remind them the
structures for present
perfect if it is
necessary.

The
students will validate
their answers when the
teacher checks them.
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COFFEE - GROWING REGION, A MOVIE DESTINATIONM
READING COMPREHENSION

A, Answer in your notebook the following questions:

CRRSiR consider the Coffes cultural landscape is a

Wha' .
Why Coffee

o wN

ora and Fawr

W]

a G

can find in each o

B. Focus on vocabulary.

Wiite santencas into prasent parfect using the next words

Path / Wetlands / Birdwatching ! scenary/ Facade / Dalights
iICinematic Locations’ Hiking tralis / Yellow-eared Parrot / howler
monkey / wax paim / banks river/

¢, Color the next picture and identify elements from the
coffee region. write their names in your notebook.

PRACTICE

The teacher ask the students to make the initial design of the leaflet taking into account
the features and places which make coffee region a movie destination for promoting
it.

The teacher
will divide the board in
eight sections, the
number of sides the
leaflet will contain and
she will show them
how to bend the paper
for obtaining the 8
sides and the different
styles they can use in

the leaflets.
Afterwards, the
teacher will ask the
students what

information they will
use for the leaflet,
encouraging the
students to pass it to
the board in order to
put that information on
the board, and to
express in their own
words why they
selected it.

In this
activity students can
share what they knew
or already learnt about
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As homework, the teacher motivates students to make in their houses with the help of
their parents, a leaflet with the information they consider important for promoting our
coffee region as an adventure movie destination, using their creativity, and ask
students to share with their families the information they received in class about it.

their real context
(Coffee region) and the
teacher will encourage
students to participate
actively in the class.

The purpose
of the homework is that
students develop their
initiative and
independent work,
acquiring good habits,
self- discipline and a
good sense of
personal responsibility
for learning and to
share the information
worked in class with
their  families and
together create a
leaflet. These leaflets
will be shared the next
class for volunteer
students
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Appendix T. Photo and video of the students Watching the video taken from
YouTube We Don’t talk about Bruno from the Disney Movie “Encanto”.

https://youtu.be/dtGbt5E9ybl
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Appendix U. Reading Activity Sheet about Coffee Region A Movie Destination.

COFFEE - GROWING REGION, A MOVIE DESTINATION!

“Easanta! 2 Disney movie has put Colombia in the nternations|
fourism viewer, 1t has et inereeible revenues forthe fouris
potentil of some areas of the country ke the Carbbean oot
and the Colombian coffze- rowing region, thatshines vith owm
fhtin many of e animated scznes. It shows magial plzces
fte yale del Copora, the facadz of the houses of our charming
fowns, 3nd som of the pastronomic deghts that atract the

B st of loeals and srangers,

Wihout any doubt, the Coffze cubural landseape i a movie
destination, thanks to the variety of options that n the term of
adventures, fun and reaation offes to thase who vist it You
ar2 the protagoniz, and th seript o fim the best shots that wil
b2 engraved in your mind and hear hanks to the emotions that
You v experience, you can putttogether very easlly in te
middk of 3 truly cinematiclocations such 35 the naturaljewels
of 3ndseapes exiendzd troughout tis terrory, the colorl
streets ofour charming towns, the theme parks and the waste of
adventures thatoffr our valeys and mountains decorated and
upholsfered wit the st bzautiul shades of reen, thatwith
fhe glare of the sun give rse to the most beautfl and
eicirfying soenery. Do nothesite! Thi is 3 movie
destination,th principal chracter s you,just oty the mandate of the fim diector Lights, camera aoton!

(By Fabio Gastagi Molna, co- crecto of Qesing Cafe Magazing)

The immense vanisy of irds that it ther s and colors
£xalts and glamorize the Colombian Andean Region, plays 3
erucial leading role inthis movis destination, he Colombian
Coffee culturallandseape i a prileged area for bind spacies.
Colombia haz been ranked firstin the work fo praciioss such
35 birdwatching, thanks to the environmentl rehness that
alovs o appreoiate at east 1860 speciss ofbirds,

The (tun Qumbiaga naturalresenve e just 3 couple of hours
from the departmental capial of Risaralda, the oy of Pereira
Wi i faciltes, and a good netiwork of hiking tralls. Birding
in Qoup, Quiaya i aways 3 pleasurable experience. Vihats
£y better s the sheer numbr of bird species:

endemiz Cauca Guans abound here, as do the othenvise
{oughdo-spot Red-ruffed Frutcrom. The real Holy Grai birdis
the Hooded &pfai; t mighttake & day of skulking n the
undergromt t spotone, but it 3 truly onoen-a-ifetme ek,

The fare and highly endangared Vellow-2ared Parrotcan only be seen in a handfulof spots n the whole of
Colombia and, a5 tis speciss s endemic, he whole of the warld! Most o these aress are around the Coffee
Reggon, 2 the secies peferst nstin W Palms (Colombia'snatoal ) which arealo endemic f he
are3, The bestspot for seeing these rare parrots i in the mountaing above the lovely e coffe town of Piao
(worth 2 vist 2ven for non-dirders). - (Taken from Dg;m(:afe Vagazine and

hn 5w, uncovercolombia.comblog/birdi -in-colombia-coffee-tegion/ )

The three magical trails offered by the (fin Quimhaya Flora and Fauna Sanctuary

Cataloged et the time by the International Tourism
Organizafion -L. & ane of the "One Hundred Green
Destingtions of the Plenef” The Qi Quimbaya Floreend.
Fauna Senctuary -SFFOQ of Pereira s without s doubt one of ||
the nafursljewels of Colombia. ‘

The Path of the Rejyans, the River and the Wetiands have
been an impartant destingtion for those who wentto fve g regl &
connection and sbsolute relsxation and advenfure with nafure.
Dare fo immerse yourself i the 1.5 km length of the Sendern
e los Belycns and perceive & seres of incredible sensebions, \

Let yourself e surprisedt by the myths &nd legends thet are waven around the amﬁaal Iake fhat you
find & few meters from the start ofthe tour. It located st 1,800 meters high. The flufistwren and ts
besutful sound has consfituted another of the jewels in terms of birds sighted in this sie.

The Sendeco,del Rio Route, with an aporoximate dursfion of 2 hours and it adequate nfrastructure
qives you the opportuntyto ravel song the banks of the Qfi River and observe bird species such
85 the Taoentes duck the Hahea Conetana or Habea Crisfads, Here you can observe the power of

the howler monkey and the magic of the caffee wex pelm oo,

The third route comesponds to the wetiand reil vith 8 tofal length
of 3.8 km and low difficuty. tlasts 3 hours and includes & tour of a
srategic ecosystem for water conservation such as wetiands, The
Quetzal, Las Pollas de Agus, the Tadtn de Mante or Tatamisen
(Rt st snd the lgabud Toxar (Gralia sllnd

heve been some of the representtive birds on this route.

SFFOQ s 8 world teritory of birds, if one takes into account fhat

N in it urisdicion neary 300 species have been couned, of which

AN § sre endemic, among which the Cauisana Guan has standed out,
for being the disﬁnguished bird of this place; in the same wey,

\{ {here are  species almost endemic and 26 migretory.

(taken from mﬁwmdesmoeafe com/%p=4043 )




92
LET'S READ ABOUT OUR OWN COFFEE LAND

Appendix V. Photos of the Word Banks made by the students in their notebooks.




93
LET'S READ ABOUT OUR OWN COFFEE LAND

Appendix W. Reading Comprehension Activity Sheet.

COFFEE - GROWINS REGION, A MOVIE DESTINATIONM
READING COMPREHENSION

A, Answer in your notebook the following questions:

1. Why doas Fabio Coutetn cansder the Caoffea cuitural landscaps is a
mondie dastination?
Whast is bedwatching?
Wiy Coffes culliss ndscape is a privieged areas & bisd spacias?
Wheare is locatad The CBUOSUSLSganatural resarve?
Mention the bird species you can find & CS0.CUSGSSES Nalral rasanse.
How maany iials does offer QUGO.Cuvobsye. Flora and Fauna Sanctuary?
Mention the bird species you can find i each one of the routes.
Which elaments of the coflee region do you reamembey from the video
“We don ak abowt Bruro®.

0N Do WN

B. Focus on vocabulary.
Wite santances Into prasent perfect using e et words:

Path / Wetiands / Birgwatching /! scenery/ Facade / Dalights
iICinematic Locations Hiking tralis / Yellow-eared Parrot / howler
monkey / wax paim / banks riveri

¢, Color the next picture ond identify elements from the
coffee region. write their names in your notebook.
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Appendix X. Photos of some Leaflets made by the Students.

BonlaYINAS

COFFES QGrK

The Colombian

coffe Region
a Movie
deshination

ke

416 o counlry hotel that
provides lodging, prenic,
comping and exiveme
ochvhes services: they
hove an ecologicol poth
lunnels and o nalural
woleriall o chmbng woll, |
ecolog) -

A RGRQ K O X KE

(:uu.c“u o are o e mesl
Yealfu) dowas inColomo,
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Appendix Y. Photos of the Birds found in the Reading and paste by the students
in their notebooks.
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Appendix Z. Final Test.

LET'S READ ABOUT OUR OWN COFFEE LAND

Name: Date:

Complete the next sentences, choose the correct option.

1. Coffee Cultural of Colombia is formed by the departments of Caldas, Quindio,
Risaralda and Valle.
B. Landscape. B. Nation. C. People. D. Cars.

2. Coffee collect the coffee grain by hand.
B. Teachers. B. Growers. C. Farmers. D. Pilots.

3. Butterfly and are the symbol of the wealth of fauna in the coffee region.
B. Dog. B.Hummingbird. C.Bird. D.Parrot

4. The frog of the coffee symbolizes the purity of the environment of the coffee
region.
B. Mountains. B.Landscape. C. plantations. D. Valley.

5. Inthe coffee region the houses are famous for their
B. Gardens. B. Kitchens. C. Facade. D. Windows.

6. is a part of the coffee production process.
B. Party. B. Study. C. Threshing. D. Coloration.

7. Inthe Coffee region the season happens twice a year.
B. Starving. B. Raining. C. Dancing. D. Eating.

8. Coffee Region is popular for activity.
B. Bird watching. B. Hunting. C. Writing. D. Reading.

9. Otun Quimbaya is a natural near Pereira city.
B. School. House. C.Reserve. D. University.

10. The Otun Quimbaya Fauna and Flora Sanctuary offers three magical
A. Houses. B. Trials. C. Wax Palms. D. Books.



