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Abstract

This study aims to give an analysis of the appropriateness of a teaching guide
(Toolbox) for Down Syndrome students through teachers’ perceptions of their teaching
practices. The Ministry of Education of Colombia has ordered the acquisition,
implementation, and adaptation of inclusion policies to promote the integration of children
with special education needs in regular schools even public or private. These laws have
shown few effects considering that special children are not having difficulties in public
schools depending on their disability and teachers’ perception about teaching these
children, is big a challenge without the necessary tools and spaces in public schools.
Therefore, the intention of this study was to inquire about public teachers’ perceptions on
implementing a teaching strategies guide for regular and English teachers at public schools,
to recognize and analyze its impact in their teaching process with a Down Syndrome
student in a public institution in Cali, Colombia. This study reports that research carried out
with 2 teachers from a private institute, 6 teachers from a public school and 2 English
teachers from a public school, all of them in the city of Cali. Results signaled that teachers’
perceptions on teaching a Down Syndrome child is a difficult process and this affects their
teaching practices, student’s learning, and inclusion process but the assumption of a
training model like toolbox, seminars, and focus groups, guide a slow transformation of
teachers’ perceptions towards a better understanding and conception of teaching students

with special education needs.

Key words: Down Syndrome, Special Education Needs, Teaching strategies, Inclusion

Law, Toolbox, Teachers’ perceptions.
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INTRODUCTION

This research takes place within the public school Institucion Educativa Oficial
(IEQO) Carlos Holmes Trujillo (IECHT) in Cali, Colombia with a ninth grader (9-2) who has
Down syndrome. The purpose of this research is to analyze how some teaching and
learning strategies can be used in class to work with students with special needs to improve
their skills through teaching strategies based on written descriptions in regular classes
throughout a toolbox.

The Colombian Constitution of 1991 affords special protection for children whose
rights must be guaranteed in all circumstances and prevail over the rights of others. Article
44 of the Constitution stipulates those children must be protected against all forms of
neglect, physical or moral violence, kidnapping, sexual abuse, labor, or economic
exploitation, and forced labor. By way of Law 1098 of 2006, the Congress of Colombia
approved the Children and Adolescents Code, through which the rights of minors are
developed in the country. As for children with disabilities, in Article 36 of the Code, in
addition to the rights contained in the Constitution and in international treaties and
conventions, children and adolescents with disabilities are entitled to enjoy a full quality of
life and it is established that the necessary conditions be provided by the state so that they
can look after themselves and be included in society. In turn, the Code specifies certain
obligations regarding health care, habilitation, rehabilitation, and education, among others

As an English teacher at the IECHT public school in Cali, Colombia, I have seen
how students with special needs go to the regular class to study but teachers do not know
what and how to teach this population. The IECHT students have accepted these children
with Special Needs as important people who need to be taken care of and should feel
confident inside and outside the classroom. Because of the lack of strategies, teachers give
worksheets to these students to color and keep them concentrated without any particular
purpose or goal to achieve in the class. These factors affect students' learning process
because they are in a specific grade, but they do not achieve the competencies for that level.

As a result of that, this research is focused on constructing strategies for teaching
children associated with Special Education Needs (SEN) at the public school IECHT, and

analyzing how they can be implemented in different classes.



This implies that the teacher researcher uses a case-of-study methodology where he
applies a variety of strategies and registers through class observation and pedagogical
experiences, to recollect results to quantify and analyze how available the strategies are

keeping in mind the disposition and kindness of the student and his family.

This research represents a challenge for English teachers at the school because it is
an investigation that keeps in mind the social, ideological, and academic context of these
children with SEN to help them in the process of learning any subject and the development
of communicative and social competences which it allows them to get knowledge and
wisdom to face real life problems independently.



1. RESEARCH PROBLEM

1.1. Justification

In Colombia, during the last decades, the national bets towards the implementation of
inclusion programs, strengthening projects, and motivation towards a comprehensive and
social school, have sought to increase the admission of students with Special Educational
Needs (SEN) in regular classrooms and be accepted by the general population. These
proposals intend to reduce social discrimination towards this population, which consists of
the fact that most Colombians do not know how to accept their characteristics, how valuable
they are, and how useful they can be in the community. In addition to being unique and
valuable people as human beings. In such a way for the Nation it is unquestionable that the
relation of the non-acceptance of SEN children is due to the low knowledge of the inclusion
norm both by the schools and by the families themselves, where norms are proposed that
benefit them and duties that must be fulfilled. It is assumed that SEN students should enter
school, but it is not known what to do with them in the classroom as they are unaware of the
individualization that is done with them. These government actions indicate that Colombia is
aware of the implications at the development level of the lives of children as well as those of
their families, a situation that has led the Ministry of National Education (MEN) to develop
different activities that impact and manage to create awareness about this condition at the

national level.

Regarding English teaching practice, several investigations and theories have
focused on first language methodology among learners with special education needs.
Specifically, with Down Syndrome (DS) learners (DSAWM 2010; Burgoyne et al. 2012) in
which visual resources, repetition, and motivating activities are the most effective teaching

strategies.

Currently, in the country, the sector and members of the educational communities are
preparing to adequately care for children diagnosed with these syndromes, since as a public
policy under decree 1421, they must be included in all educational levels and processes. at

the school of your choice.



During the period 2008-2016, the enrollment of children and adolescents with
disabilities increased by 72 percentage points, from 106,302 in 2008 to 183,203 in 2016.

The Secretary of Education of the Municipality of Santiago de Cali lists in the 2020
Educational Yearbook that a total of 124 children diagnosed with autism are enrolled, 60
children in the private sector, 52 in the public sector, and 12 cared for under the contracted
modality, the information provided by the SIMAT.

Types of disabilities Oficial Hired Private Total
Deep Deaf 15 21 11 47
Hyperacusis or Low Audition 7 25 26 58
Diagnosticated Low View 145 61 82 288
Blind People 19 12 31 62
Brain Paralysis 9 11 20
Injury Neuromuscular 2 15 17
Autism 61 18 92 171
Cognitive Disability 980 712 597 2289
Down Syndrome 16 31 48 95
Multiple Disability 173 89 59 321
Unknown 25 45 16 86
General Data 1441 1025 088 3454

School Registration System (SIMAT) January 315 2022

Table 1: *School Registration for students with disabilities in Cali

Considering the data presented above, it is necessary to propose teaching strategies
to improve the pedagogical practices of the high school teachers of the Carlos Holmes
Trujillo Educational Institution (IECHT) Lisandro Franky headquarters, which serve as
guidance to the teachers involved in working with the population with special educational

needs, particularly Down Syndrome in their process of inclusion in the schooling stage.

As a teacher of the IECHT of the high school section, | have observed that there is an
increase in the population of students with special needs who enter the regular classrooms of
public institutions to start their educational process and have cognitive disabilities, visual

disabilities, or physical disabilities. It is for this reason that the interest of this thesis is

! Translated to English by the author



focused on documenting the pedagogical strategies proposed by some authors for work at
school with this population and thus benefits teachers with their pedagogical work with
these students and turn, contributes to the process of including these children in regular
schools. With this tool, it will also be possible to support the work of other teachers who are
not trained in handling children with special educational needs and who are already included
in their educational establishments. All the above leads to the research question of the thesis

being the following:

“What are the perceptions of teachers of the Institucién Educativa Carlos Holmes
Trujillo (IECHT) about the implementation of strategies to teach a tenth grader with Down
Syndrome?”

According to the problem I have mentioned | was wondering what kinds of strategies
could be useful to teach him. Therefore, | set myself these objectives to find out and solve

my question.

1.2. Objectives

1.2.1. General Objective

To analyze teachers' perceptions of the implementation and usefulness of the

strategies to teach a tenth grader with Down Syndrome at IECHT.

1.2.2. Specific Objectives:

e To identify the teaching strategies used by teachers at IECHT to teach a child with
Down Syndrome.

e To design a teaching strategy toolbox to teach a child with DS at IECHT.

e To train the teachers to use the toolbox when teaching the DS child.

e To describe the perceptions of some teachers about teaching strategies for DS

children



2. THEORETICAL FRAMEWORK

This chapter initially presents broad concepts of what inclusive education is in
Colombia and how public institutions are obliged to adopt this public policy, including the
IEO in which this research was carried out. Following this, the concept of Special
Educational Needs is analyzed, as to how these classify students with different disabilities.
Afterward, it is analyzed what Down syndrome is and how it arises in children from its
biological process to social development. Then, we move on to the school environment
where the process of curricular adaptation is proposed to design methodological strategies
that aim at the development of writing and oral skills in children with DS. And finally, it
explains what a pedagogical practice is and how it is the fundamental unit analysis of this

research.

2.1 Educational inclusion or inclusive education

The first document consulted deals with the dimensions that make up the teaching
performance towards students with disabilities developed by Carmona, Mancero, Alcivar
and Aguirre (2020). Based on what is stated in this research, the focus is on determining the
teaching actions to work with students with intellectual disabilities (Down syndrome), and
who fail to develop classes focused on the needs of students. By obtaining these data on the
performance of teachers towards this student population, teaching strategies can be
implemented and used and thus enable satisfactory pedagogical practices in the regular
classroom, aimed at inclusion and acceptance, which are essential public policies and
programs to favor the teaching process of children with Down syndrome. This, in turn, gives
teachers a new vision regarding inclusive work with students and families to obtain
significant progress that can improve the socio-emotional level of children. This document
presents teaching attitudes and beliefs that are the gateway for the care of students with
disabilities, where members of the educational community, teachers, peers, parents, and
others are included as means for the achievement of the common goal, the inclusion of the
child with Down syndrome.

In its beginnings, educational inclusion was addressed as the inclusion of children
with special educational needs in regular classrooms, but it has evolved to achieve a change

and search for educational scenarios that promote "education for all." Educational inclusion



respects and identifies the styles, learning rhythms, and diversity found in each of the
educational classrooms, eliminating barriers, transforming education into a base that allows
boys and girls to achieve socialization processes from their differences. “a school that not
only accepts difference but learns from it” (Ainscow, 2001).

This is the denomination that has been assigned to the type of education where the
fundamental purpose according to Echeita (2008) is to seek that students are included,
regardless of the condition they have from the social, ethnic-racial, cultural point of view,
which implies pedagogical and didactic practices that tend towards the establishment of
flexible methodologies, which respond to their needs, which implies a recognition of their
condition, at the same time some changes or adaptations are made in the curricular proposals
of educational systems, so that, by doing so, access and permanence of those with a
particular condition can be guaranteed.

A more specific definition of inclusive education is as follows:

Inclusive education is a process of strengthening the capacity of the
education system to reach all learners; therefore, it can be understood as a key
strategy to achieve the goal. As a general principle, it should guide all educational
policies and practices since education is a basic human right and the foundation of
a more just and egalitarian society. (UNESCO, 2009, p. 8)

According to Soto (2005), the creation of places for inclusion in the classroom
requires teachers to implement specific teaching strategies and, in turn, be willing to
generate the necessary changes. The inclusion of a child with a special educational need in
the classroom is one of the challenges of current education, as it seeks to promote an
educational model for all and to be aware that inclusion is a possible result for all people

with needs, even for Children with Down syndrome.

Inclusive education is not simply a reform of special education and an
inclusive school; it is not simply a school that educates some children with
disabilities. Inclusive education means reducing all types of barriers to learning
and developing mainstream schools capable of meeting the needs of all learners. It
is, in truth, part of a broader movement for a more just society for all its citizens.
(UNESCO, 2008, p.6).



Teacher education and training should be promoted to design and implement
methodologies, which guarantees the attention of students with SEN in a competent and
assertive manner when developing more inclusive pedagogical practices (Trejo and Llaven,

2014), hence therefore, developing this study at IECHT is relevant.

2.2 Special Educational Needs (SEN)

When we talk about special educational needs (SEN), teachers think of those that
reflect what a student really needs, at least that is what is mentioned in informal
conversations among teachers. However, the conceptualization is the result of a series of
concepts where teachers were using other words to refer these children and this concept
was changed by SEN (Parra, 2011; UNESCO, 2008; Fernandez, 2003).

First and foremost, there is confusion about what is meant by special education
needs, as noted by Norwich when he states, “... its definition and use are seriously
problematic” (p. 100). The term is used in various ways, for example, to refer to inclusive
schools or an inclusive society for students who have different learning conditions. Many
sources (e.g., Department for Education and Employment, 1997) refer to advancing
“inclusive education” as meaning increasing the numbers of Inclusive Education for
Children with SEN in mainstream schools while maintaining special schools for those who
need them. In contrast, other sources (e.g., Centre for Studies on Inclusive Education, 1989)
use the term inclusion to describe a situation in which all children are educated in
mainstream classes within mainstream schools with only temporary withdrawal from this

situation envisaged.

Perhaps the most serious confusion is that caused by the conflation of social
inclusion with inclusive education for children with SEN. The term social inclusion is
typically used to refer to the goal of bringing about an inclusive society, one in which all
individuals are valued and have important roles to play. Social inclusion in education refers
to the inclusion in mainstream schools of children with a wide diversity of differences,
difficulties and needs. This has a much broader focus than inclusive education for children

with SEN but is often used by proponents of inclusion as if it meant the same.



In addition, many inclusionists speak of inclusion as a process for SEN students.
This process involves whole school re-organization to develop inclusive schools. Implicit in
this process, however, is the eventual goal of full inclusion. Therefore, since the word
inclusion is used in so many ways, it is important, in order to avoid confusion, to be clear
about what is meant by each specific use of the term. For example, while most people
involved in education are in favor of inclusive schools that include most children with SEN,
many have reservations about full inclusion that envisages all children with SEN being

educated in mainstream classes.

2.3 Down Syndrome

According to the National Down Syndrome Society, the most common genetic
disorder found in people is Down syndrome, also known as Trisomy 21. This disorder is
caused because there is an extra copy of the chromosome 21, that is, individuals with DS
have 47 chromosomes instead of the 46 presented in any human body. Within this

condition, there are three different categories of Down syndrome (Ndss.org 2017at):

2.3.1 Trisomy 21

It is the most common case of Down syndrome (95% of cases). This results before
or during the procreation in that the egg or the sperm cannot separate a pair of 21st

chromosomes. Therefore, the extra chromosome is copied in every cell of the embryo.

2.3.2 Mosaicism

This type is the least common among Down syndrome people (only 1% of cases). It
occurs when two types of cells are mixed in which there can be 46 chromosomes and 47

chromosomes in others.

2.3.3 Translocation

It is present in 4% of the cases. In this regard, the total number of chromosomes
remains the same, that is, 46. Nevertheless, one extra copy, partial or total, of chromosome

21 is linked to chromosome 14.



This disability has some physical and cognitive characteristics common among DS
people. It can be identified that they have a small and plain nose, slanted eyes, and their
tongue is bigger than the oral cavity, among others. Moreover, another important
characteristic is that the shape of their hands may pose difficulties when writing. Priosti et
al. (2013, p. 279) highlight those DS individuals might encounter difficulties with their
hands: “some authors mention small and thick hands, with short fingers and an arched little
finger, which could cause some difficulties in manipulative activities”. These physical
features might influence the learning process. For instance, Buckley (1993) acknowledges
that they have some difficulties regarding intelligibility due to the physiognomy of their

speech organs.

In relation to identity and group membership, DS children have been stereotyped,
and some professionals have identified some of the misconceptions about people with down
syndrome, as follows: “they are widely viewed as children who are not too bright but
nevertheless happy and docile, who love music and are very affectionate, and who fit easily
into family life” (Wishart 2001: p, 48).

Lazarus (1991) in his theory of cognitive appraisal, explains that individuals, faced
with a new situation, follow two processes: a primary appraisal process in which they
analyze the consequences that may arise from the situation, and a secondary appraisal
process in which the person evaluates his capacity to face it.

When a teacher receives the news that a DS child is going to be enrolled in the
classroom, student goes through moments of great confusion. The teacher is unaware of the
implications that this fact will have in the daily life and like all human beings, student sets
cognitive mechanisms that prepare him/her for this situation in motion. Student’s thoughts
begin to flow quickly; student may have some previous experience equal or similar that
guides him/her on what can happen and that is favorable or unfavorable depending on the
success of said experience; student may know someone with Down syndrome who helps
him/her getting an idea of what they are like or it may simply work with a set of assumptions
or prejudices that trigger his anxiety or even his/her fear of the unknown and precisely, that
is what the teachers of the Lisandro Franky branch of the IECHT have felt when we received
in the 7th grade the student with Down Syndrome, a young kid with a noble and loving heart

willing to learn but with fearful teachers but curious to know how to work with the student.



2.3.4 Common characteristics in the development of people with Down
Syndrome

Considering the existence of common features typical of DS has some dangers. It can
categorize children within a label that does not allow them to show their identity as persons,
apart from the DS. It can also establish prejudices or stereotypes that are not always real and
that determine the expectations of teachers, thus limiting the options they offer their students
and justifying, based on the difficulties inherent to DS, the scarce performance of the

student, thus reducing their learning possibilities.

Troncoso (1999), Chapman (2000), and Arranz (2002) show that there are common
elements in the way of being or acting of the person with DS, who show up a specific
learning profile with strong and soft aspects, always2within a wide individual variation.
Knowledge of this profile will allow us to adjust educational strategies to their needs, and
thus increase the effectiveness of the teaching task. This is how it has been thought to
individualize the work that this student that we have in the ICHET, to identify what is the
profile that he has, recognizing his strengths and weaknesses that allow generating ties and
links between student-teacher to be able to carry out a process of more effective teaching in

the student's school trajectory.

The common characteristics do not guarantee us to hazard a forecast. Everyone
evolves differently, and many contextual variables intervene. The teacher must maintain
adjusted but positive expectations regarding the student with DS. If you prejudge the child's
disability, you are not going to offer him the necessary conditions for him to experiment and

learn and therefore he is not going to make it possible for him to develop all his capacity.

2.3.5 Brain Alterations in Trisomy 21

Mas (2014) in her paper “El cerebro en el Sindrome de Down ", state that the genetic
imbalance of Down syndrome acts on neurodevelopment through complex mechanisms and
produces intellectual disability. During the first stage (prenatal development), human brain

produces a big number of neurons that are arranged in the different brain regions. The extra
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genes on chromosome 21 decreases the production of neurons. This is the reason why the

brain is smaller in Down syndrome children, with more involvement in certain regions.

In a second stage (postnatal development), the brain continues its process of

growing, especially in the first 2-3 years of life, at this stage, the connections of neurons

begin, and it allows the establishment of circuits that connect different areas and support the

different brain functions. In Down syndrome, neuronal maturation is also affected, the

neurons are smaller and with less capacity to connect between each other. It is because of

this that children with Down syndrome have fewer cortical neurons and each of them forms

fewer synapses with the others.

Cerebral Hemisphere
Smaller
Less circumvolution

Cerebral Cortex
Less neurons

Less connections
.

Cerebellum
Smaller

Attention,
memory
learning and
language
Alteration

Attention, memory
and cognitive
function
Alteration

N\

Hippocampus
Smaller size
Memory and |
learning
| Alteration

Figure N° 1: “Brain alterations in children with Down Syndrome”.

Author: Maria José Mas, Pediatrician and Neuropediatrician (2014).
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According to Mas (2014), the first part of the brain, the hemispheres, and the

cerebral cortex indicate that being smaller in children with DS directly affects cognitive
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functions, attention, and memory. Thus, generating difficulties in their learning process from
perception, attention, and memorization processes.

The second part, the auditory cortex, and the corpus callosum of the brain in these
children have fewer neural connections, which is related to the low capacity for
communicative exchange (language function) and the lack of expression and functional use
of language with other subjects. This is where the need arises to establish parameters of
imitation and visual aids for the process of adaptation and language learning in these
children.

The third area refers to the size of the hippocampus, which is linked to the alteration
of memory and learning, evidencing the little flexibility that the child has at a cognitive and
behavioral level that is presented in everyday environments. With this, it is verified that
there is a limited scheme of behaviors, limited learning, and few variable activities (Wing,
1996).

Finally, the cerebellum is found, which, due to its smaller size, shows that it affects
part of attention, thus generating social and emotional interaction problems, limiting Self-
regulation and self-control in the management of activities of daily living.

Considering the above, it can be concluded that the difficulties presented in children
with Down syndrome are linked to the physical development of the brain, which shows
significant differences in the social and communicative performance of the child in the

classroom.
2.4 Curriculum Adaptation for Down Syndrome children

It is a set of decisions that are taken both at the school and class plan to respond to
the specific needs of a student, as well as the adjustment of objectives and content so that the

curriculum is adjusted to special need student’s characteristics.

Adapting the curriculum implies prioritizing some objectives over others, eliminating
some that cannot be addressed at that time due to their level of difficulty, and even including
others corresponding to a previous stage. It also consists of defining some pedagogical
strategies, specifying contents more adapted to the needs of the student, and making the
evaluation criteria more flexible. These must be adjusted to what has been worked on,

setting the point of reference in the child himself and not in his chronological age group, and
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assessing whether his learning has progressed from a previous moment because of the

educational intervention (Ruiz, 2012).

One of the main challenges for public teachers is the possibility of making curricular
adaptations to individualized study plans for children with special needs. It is for this reason
that in my research | designed a toolbox, which will guide teachers in the acquisition of
teaching strategies (see page 14) for working with children with Down Syndrome proposed
by Perpifian (2018) and thus design and execute individual agreement plans, with reasonable
adjustments precisely for them and in this way plan pedagogical practices that lead to a
better inclusion of the child in the classroom.

2.5 Teaching Strategies to work with DS students

The methodological teaching and learning strategies are tools that contribute to
obtaining results, they are tools that seek to turn teaching into different interactive actions,
in support of the socio-didactic teaching experience. It is understood as the contribution of
practical elements -pedagogical that are executed in the process of interaction between
teachers and students to create meaningful teaching and learning environments in the
educational field (Orozco, 2020).

From an objective view, it can be said that children with Down Syndrome are, for the
most part, noble, innocent, and affectionate beings, this means that they understand more
easily through love and understanding. Perpifian (2018) proposes a series of teaching
strategies to facilitate the teaching-learning process of a student with Down Syndrome in the
classroom. It is a set of proposals ordered according to the different areas of development
that can guide the complex task of the teacher. These proposals are defined in a general way,
without considering a specific age or characteristics of a student with this special
educational need. As teachers, we must be the ones who adapt the specific characteristics

and needs of each of our students to these strategies.

These teaching strategies allow teachers to choose or try some of them and thus
improve the quality of their educational response to the diversity of their students. The
teacher must start from the specific learning profile of children with Down syndrome to be

able to individualize the strategies to be used in the classroom.
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According to Perpifian (2018), the methodological strategies for working with
children with Down Syndrome are defined based on the following development categories
and subcategories that comprise it. It is necessary to specify that not all the strategies fit in
all subjects, but teachers must make a check list according to their area’s needs and select
the most relevant strategies they can use to teach Down Syndrome students. Also, it is
important to say that Down Syndrome children have different interests that could show
different effects and reactions on the teaching strategies. Teachers must classify which
strategies propose a better scenario for their academic purposes. The categories of the
strategies are on next:

a. How I learn (Cognitive functions: perception, attention, memory, and reasoning).

b. How I express what I learn (Communication: verbal comprehension, verbal
expression, and functional use).

c. How I work with others (Social Interaction: Adult Dependence, Isolation, and

Behavioral Problems).

d. What can you teach me (Basic instrumental skills: literacy and mathematical logic)

e. How I control myself (Emotional health: Self-regulation and Self-esteem).

Below is a table with all the teaching strategies proposed by Perpifian, (2018):

TEACHING STRATEGIES

AREA OF

DEVELOPMENT | EEEMENTS STRATEGIES

) - Visual and manipulative support.
Perception - Multisensory presentation of stimuli.
- Learning by observation or modeling.

- Length of activities.

- Periods of Resting.

- Progressive increase in attention spans.
Attention - Ensure eye contact.

- Eliminate distracting stimuli.

- Workspace.

How do I learn? - Sequenced presentation of stimuli.
Cognitive functions - Attention Care programs

- Learning by practicing behaviors.
- Messages.
- Learning of oral texts.
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Memory

- Classifications.

- Taglines, verbal schemes.
- Rhythms.

- Memory program.

Reasoning

- Respect of time.
- Ensure understanding.

- From the manipulative to the conceptual.

- Use of schemes.

- Functional learning.

- Generalization strategies.
- Mediated learning

How do |
express what |

learn?
Communication

Comprehension

- Visual supports.

- Simplify messages.

- Repetition of orders.

- Ensure understanding.
- Custom-made stories.
- Explain the obvious.

Expression

- Augmentative communication systems.
- Gesture supports.

- Complementary motor responses.

- Vocabulary growth

- Prolong the productions.

- Explicit corrections.

Functional use

- Creation of interactive routines.

- Regulation of interaction guidelines.
- Stimulate communicative functions.
- Expand fields of interest.

How do | work
with others?

Social Interaction

Adult’s
dependency

- Define autonomy as a work objective.
- Withdraw unnecessary help.

- Plan moments of supervision.

- Individual reinforcement activities.

Isolation

- Explicit teaching of social skills.
- Mediation between peers

- Problem solving training

- Climate of inclusion.

Behavior
problems

- Establish clear rules.

- Guarantee firmness.

- Ignore unwanted behavior.

- Reinforce appropriate behaviors.

What can you
teach me?

Literacy

- Global methods.
- Early approach to reading skills.

- Separate the learning of reading and writing.

- Use of visual and manipulative supports.
- Easy reading.

- Use objects to manipulate.
- Sequenced process.
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Basic Instrumental | Mathematical - Work activities of daily life.
Skills logic - Strengthen numerical memory.
- Emotional identification
How do | control | Emotion Self- - Emotional self-control
myself? regulation - Work on empathy

- Ensure the affective bond.
Emotional Health | Self esteem - Work on self-concept

- Increase self-esteem

Table 3: Methodological Strategies for teaching children with Down Syndrome. Author: Sonsoles Perpifian
(2018)

When the teacher understands how a strategy influences the development of his
students, he internalizes it more easily in his daily work, incorporating it transversally in the
different activities of the classroom in an unconscious way without the need to discriminate
that a child with Down Syndrome has Classroom. That is why this study aims to analyze
from the different areas of knowledge including English, the implementation of some of
these specific teaching strategies (teachers select a list of strategies according to their
teaching subject) for teaching children with DS to create a tool that IECHT teachers can use

as a guide in case of having a student in their classrooms with this special educational need.

2.6. Learning Approaches and Methodologies to teach English to DS

students.

English teachers are qualified to teach English through different strategies
depending on students who are in the classroom. Down syndrome students are not the same
regular students that a teacher has in class. It is because of that teachers must be aware of
which are the most beneficial and less useful strategies for these students. Horstmeier
(2004) in her paper “Teaching to people with Down syndrome and other hands-on learners:
Basic survival skills” describes the diverse methods through which Down Syndrome
students might accomplish the contents in English and some that should be avoided. It is
because of that some approaches and methodologies are proposed to teach English using

the teaching strategies for down syndrome children.
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2.6.1 Communicative Approach

Giving an exact definition about communicative approach is complex, but regarding
the purpose of this project, the principle of the communicative approach that contributes to
the development of DS students in class, is interaction. DS students are persuaded to
participate into teamwork and cooperative learning to improve communication and not to

lose the contextual setting of the content.

2.6.2 Grammar Translation Method

According to Richards & Rogers (2014, p.6), Grammar Translation lays its
foundations in several characteristics. It is one of the first methods refers to language
teaching and has been criticized through time because its implementation for a long period
of time students felt overwhelmed because of the amount of memorization that this method
implied. but due to the DS students’ low level of English and their physical difficulties in
producing the language orally, this principle of repetition fits perfectly in the process of

teaching DS students and they will be to get the correct meaning of the word.

2.6.3 Habit Formation Theory

Based on Ur (2012) in his paper “A Course in English Language Teaching”, this
language theory assumes that language is learnt utterly. Beside with the theory, language is
considered as a set of habits that students must memorize and use to be able to produce it
accurately. Therefore, children will produce a mechanical output. The main teaching
strategy is repetition and drilling; therefore, a habit is created by the repetitive production
of words (language). This theory is considered in the present project, as it lays its
foundations on repetition, a strategy that benefits DS students when learning a language
(DSAWM 2010).

2.7 Pedagogical Practice

The daily activity that teachers develop in classrooms, laboratories, or other spaces,
guided by a curriculum and whose purpose is the training of our students is pedagogical
practice. This entity has several components that need to be identified: the teachers, the

curriculum, the students, and the training process (Diaz, 2004). What the teacher does is
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evidenced in the pedagogical practices that allow for creating a dynamic and timely learning
space when there are sufficient resources for it or the specific strategies to be able to carry
them out are the starting point for the study and analysis of the teaching experience.

Chevallard (2009) defines the pedagogical practice as the ability of the teacher to
transform their scientific knowledge into common knowledge that can be taught. The
teacher "depersonalizes” his knowledge and in this way, his students manage to access said
knowledge and appropriate it.

Zaccagnini (2008) in turn states that pedagogical practices are "producers of
subjects™ (students) "from other subjects” (teachers). In the mediation of the teacher with his
student, a relationship is established in which “complex educational situations™ arise that

require and need a pedagogy.

Finally, a sample of pedagogical practices from IECHT teachers will be made and
the information obtained from each of the participating teachers will be collected to
strengthen the toolbox that will allow the teaching work to be guided in a more orderly
manner within the classroom when it has students with DS in their classroom. That is, to
transform the teaching strategies that have been implemented so far without having a
projection or clarity in the results. Once the teacher identifies the tools that give satisfactory
results from their area, they can then make the adaptations and accommodations pertinent to

each subject to use the information collected in a toolbox.
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3. RESEARCH METHODS

This section presents the methodological elements that allowed the realization of the
investigation, for which the type, method, stages are described. Also, it offers an overview
of the type of research and how it is carried out among other issues such as the stages of the

study and the participant who takes part in the investigation.

3.1 Socio-Academic Context

The current research was worked with a group of teachers and the mother of the
student with DS of the Institucion Educativa Carlos Holmes Trujillo, Lisandro Franky
branch, located in Antonio Narifio neighborhood, in Cali, Colombia. The main branch is in
Republica de Israel neighborhood.

Based on the information provided in the Institutional Educative Project (IEP), the
school was created 1989 because of families’ need of educating their children near their
houses in the same neighborhood. This is a public coeducational school that offers 5 levels
of education: Preschool, Primary, Secondary, High School and Night School in four
different branches (Lisandro Franky, Policarpa Salavarrieta, Cristo Maestro and Central). It
has an emphasis in business administration management with a coterminal at the SENA
(Sistema Nacional De Aprendizaje - Institution that offers technical degrees). It is opened
for all people without exceptions including foreigners.

It has agreements with regional institutions to cooperate with the practice of learners
of business project and with Carvajal Foundation for flexible methodology program for
primary school and acceleration learning program for children with special needs called
“Compass”.

In 2022, IECHT had 2846 students divided in its four branches and 104 teachers
from different subjects. The school does not have any native teacher for teaching foreign
languages but 72% of teachers have a post graduate degree. Thus, it promotes high quality
education for its learners to improve the educative program of the government.

That is why the IECHT is an open space to provide education to all children with or
without disabilities to grant the right to an education that all children and young people must
attend and receive pedagogical support in regular classrooms. For the 2021 school year, the
IECHT had 2,846 students distributed in 4 school sites distributed as follows:
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Cuenta de APELLIDO1 GRADO
NOMBRE INSTITUCION NOMBRE SEDE | 001 2 3 4 5 6 7 8 9 1011212232425 |
INSTITUCION EDUCATIVA CARLOS HOLMES TRUIILLO CRISTO MAESTRO 78 76 71 69 90 99 483
INSTITUCION EDUCATIVA CARLOS 58 82 68 64 60 64 114 103 124 114 82 76 1009

LIZANDRO FRANKY 52 63 52 53 52 58 79 82 50 64 4828 51015 9 2 15 746

POLICARPA SALAVARRIETA 49 85 78 72 76 66 53 75 54 608

Total INSTITUCION EDUCATIVA CARLOS HOLMES TRUIILLO 237 306 269 258 278 287 246 260 237 178 130 10: 51015 9 2 15 2846
Suma total 237 306 269 258 278 287 246 260 237 178 130 10: 51015 9 2 15 2845

Table 2: 2SIMAT file from Institucion Educativa Carlos Holmes Trujillo.
Year 2021

In addition to the data provided by the SIMAT educational platform, the IECHT has
6 children with different disabilities such as Down Syndrome, visual impairment, and
physical disability attend school in the four educational venues.

Our institution has identified the special educational needs of our students with
disabilities through work between teachers and support tutors who individually monitor
students by designing Individual Plans of reasonable adjustments (PIAR) that aim to create
individualized strategies for working with these students. They are currently distributed as

follows in the 4 branches:

Lisandro Franky Branch: 1 student with Down Syndrome and 1 student with visual
disability (Blind).

Policarpa Salavarrieta Branch: 1 student with autism spectrum disorder

Cristo Maestro Branch: 1 student with a physical disability (He moves in a
wheelchair)

Central Branch: 2 students with autism spectrum disorder

In the document PIAR, all the student's data is recorded, going through the
socioeconomic aspects until its learning characteristics, these dimensions are context and
family life, intellectual abilities, emotional well-being and adaptive behavior, health and
physical well-being, school participation and inclusion, and adaptations to learning goals.
Whitin this format school characterizes a child as a student with Special Needs who requires

differentiation in his/her teaching process.

2 Translated to English by the author
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However, due to the demand for students with Special Educational Needs in the 4

branches, a single support tutor has not been enough to provide individualized support for

each of the students, leading to a flaw in this educational proposal, for the Ministry of

Education. Therefore, the work of the teachers has been the expertise that each teacher must

investigate and design the activities that can be carried out with each of these students. The

researcher and the support teacher created the PIAR for the student with Down Syndrome of

the school.

3.2 Participants

In the current research, ten teachers from IECHT Lisandro Franky branch participated,

as well as the mother of the student with DS. All of them have worked and have been

involved with the student at school and at home and still work at the institution.

Teacher N° 1 is the Spanish teacher who teaches students with cognitive disabilities
(students aged among 11 to 17 years), she holds a bachelor’s degree in literature, and
she has 32 years of experience teaching (32 in private schools).

Teacher N° 2 is the Daily Life Activities (DLA) teacher who teaches to 1°, 2°, and 3°
graders (students aged among 4 to 10 years),she holds a bachelor’s in special
education, and she has 15 years of experience teaching (8 in private schools and 7 in
institutes).

Teacher N° 3 is the English teacher who teaches from 9° graders to 11° graders
(students aged among 14 to 17 years), he holds a bachelor’s degree in foreign
languages, and he has 14 years of experience teaching English.

Teacher N° 4 is the Math teacher who teaches from 8° graders to 11° graders
(students aged among 13 to 17 years), she holds a master’s in education with
emphasis in mathematics, a bachelor’s degree in mathematics and he has 6 years of
experience teaching (3 in private schools and 3 in public schools).

Teacher N° 5 is the Arts teacher who teaches from 6° graders to 11° graders (students
aged among 11 to 17 years), she holds a specialization in the application of ICT for
teaching, a bachelor’s degree in graphic design and she has 4 years of experience

teaching in public schools.
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e Teacher N° 6 is the Ethics teacher who teaches from 6° graders to 11° graders
(students aged among 11 to 17 years), he holds specialization in the application of
ICT for teaching, a bachelor’s in philosophy and he has 5 years of experience
teaching (1 in private schools and 3 in public schools).

e Teacher N° 7 is the Social Studies teacher who teaches from 9° graders to 11° graders
(students aged among 14 to 17 years), she holds a master’s in education, a bachelor’s
in social studies and she has 16 years of experience teaching in public schools.

e Teacher N° 8 is the Information Communicative Technology (ICT) teacher who
teaches from 6° graders to 11° graders (students aged among 11 to 17 years), he
holds a specialization in the application of ICT for teaching, a bachelor’s degree in
computer engineer, and he has 23 years of experience teaching (19 in private schools
and 4 in public schools).

e Teacher N° 9 is the English teacher who teaches from 6° graders to 8° graders
(students aged among 11 to 14 years), she holds bachelor’s in foreign languages, and
she has 14 years of experience teaching (4 in private schools and 10 in public
schools).

e Teacher N° 10 is the Physical education teacher who teaches from 6° graders to 11°
graders (students aged among 11 to 17 years), he holds a bachelor’s degree in
physical education, and he has 23 years of experience teaching (18 in private schools
and 5 in public schools).

e Child’s Mother.

3.3 Type of research

The type of research methodology adopted was qualitative research. It focuses on
different dimensions in context such as interaction and the teaching practice, which is the
primary focus of the research. With this method, the researcher could be aware of what

happens within the implementation of the strategies in class through teacher’s comments.

Qualitative research is oriented to the production of descriptive
data, such as the words and speeches of people, who express them
in spoken and written form, in addition to observable behavior
(Taylor, SJ and Bogdan R., 1986).
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Accordingly, this research focuses on this type of research from an analytical-
descriptive perspective, seeking to categorize methodological strategies within the
pedagogical practices experienced by teachers, within the classroom with a student with
Down syndrome who is in the IECHT, Lisandro Franky branch in the 10th grade.

3.4 Methodology

This current research was authorized by the headmaster of IECHT when he signed an
oficial document giving the approval of participation of the researcher in the Master
program at ICESI. This study involved five stages and each section has its instruments.

3.4.1 Stage |: Observations at Tobias Emanuel

This stage is organized in two steps and two instruments of collecting data were

used, an observation format and an interview.

3.4.1.1 Getting to Knowing the School Setting

This first step was done at the beginning of the project when it was just constructing
the theoretical framework. The first step consisted of me, as researcher, going to the institute
Tobias Emanuel, a specialized institution at working with children with special education
needs to observe teachers working with SEN students to collect data through an interview
and writing their activities in an observation format which dealt with the teaching strategies
proposed by Perpifian (2018) and checked which of them are used in class. (See Annex 2). It
was carried out in July 2021 at the Institute Tobias Emanuel. During this stage, 2 teachers
from Institute Tobias Emanuel were observed while they were working with students with

cognitive disabilities who allowed their classes to be observed and participated cordially.

3.4.1.2 Restriction Issues

It is known that mankind had to live at difficult moment because of the pandemic
period, then Institute was restricted to access foreign people who did not work there.
Request forms were filled to be accepted and institute was aware of its right to refuse but it

finally agreed to do the observations twice.
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3.4.2 Stage I1: Interviews with teachers and child's mother

This stage is organized in two steps and one instrument of collecting data was used,

an interview format (See Annex 3).

3.4.2.1 Teacher’s Interview:

Firstly, this study involved 10 teachers who has worked with the student with DS in
tenth (10°) grade to be part of this project. These teachers have taught the child, but they
consider the student as another student without individualizing any teaching strategy. Then,
the researcher implemented a semi-structured interview with open questions (See Annex 3)
to identify what they do with the child. After that, researcher mentioned what was the
purpose of the research, the objectives, the goals, the procedure of the project to be
implemented and how their personal data was going to be used. Later, a formal consent form
was written to be given and signed by the participating public-school teachers (See Annex

5). The interviews were scheduled after classes to not interrupt their free time during classes.

3.4.2.2 Child’s Mother Interview:

It was important to consider the child’s background and that is why was necessary to
interview the mother.

The child’s mom accepted to talk about her kid and describe what she has done with
her son through the academic life. She said that at early age when the kid was 7 years old,
she was not ready to send the kid to school because she has lived in neighborhoods where
people criticize others just because they are different. She did not feel ready to register the

kid in a public school.

After answering questions, the kid was registered in a public school at the age of 12.
The kid was moving from special institutions where they helped him to talk and socialize

with other people but not academic programs from a regular school.

3.4.3 Stage I11: Training the teachers on using the strategies

This stage is organized in two steps, and one instruments of collecting data was used,
an observation format (See Annex 2) Also a group session was necessary to show and

explain the toolbox guide (See Annex 7).
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3.4.3.1 Teacher’s Instructions:

After the first interview, the researcher recollected teacher’s information about what
they have done in class and organized the data in an excel file. Then, he told them that after
reading about how to teach DS students and do some previous observations about how other
teachers have worked with these students in a private institute, a toolbox guide was designed
with teaching strategies divided by categories about what and how to work with special kids,
it was given to teachers through a group session where it was mentioned that not all
strategies should be used and not all strategies applied for their subjects. Then, they can use
when they are planning their classes to tenth grade where the DS student is, individualizing
activities for this special student.

This stage also allows responding to the specific objectives proposed in this research.
It was intended to know teachers’ perceptions about the use of teaching strategies which
would help them to improve their pedagogical practice with a DS student. For the
implementation of these proposed teaching strategies, a toolbox presented through a printed
and illustrated booklet (See Annex 7) was designed so that the teacher could follow it as a
guide on what aspects should be considered in their planning if there is a student with DS in
their classroom. During the training section where the guide was explained step by step,
some teachers were suspicious because they were afraid on dealing with the kid. A period of
three months (An academic term) was given to apply the strategies with the DS student and

give feedback of their process in a second individual interview.

3.4.3.2 Toolbox for Teaching Down Syndrome Students

The toolbox was designed and divided into 5 categories: How do I learn? How can
you teach me? How do | work with others? What can you teach me? And how do | control
myself? (See Annex 7). In the booklet teachers will find a brief description of what a child
with DS is like, presenting himself as a student who tells his teacher what he/she must

consider teaching him in the regular classroom during his inclusion process.
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Figure 2: Toolbox for teachers with teaching strategies to teach DS children.

3.4.3.3 English Teacher procedure:

The researcher also implemented these teaching strategies proposed by Perpifian
(2018), to teach English to the kid to start developing oral skill by producing basic
vocabulary in the second language through class activities, worksheet, and homework.

To achieve DS student acquisition of English vocabulary as a foreign language and
provide instructors with some resources and teaching techniques for English vocabulary
teaching to DS learners, 3 lesson plans were created (See Annex 6), 2 worksheets (See
figure 4, 5, 6 and 7) and 2 homework (See figure 8 and 9) based on what was mentioned in
the theoretical framework regarding the teaching practice directed to DS students. The
activities were created by the author as the school class plan.

The activities were designed with a particular routine so that DS students could do
and followed patterns and structure of the class, giving a more open structure DS student

could repeat at home.
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Lesson Plan:

The lesson plans were created with the idea of facilitating the implementation of
class routines. Each lesson followed a structure (see Figure 3) which was used for every
class. The model of lesson plan was chosen on the template proposed by school.

INSTITUCION EDUCATIVA CARLOS HOLMES TRUJILLO ;_"“’, ‘

PLAN DE AULA ‘)
CODIGO: GACAPLALE | VERSION: 2 [ FECHA: 1412/2020
Nombre del Docente: Sede: Asignatura: Grado:
Aiio lectivo Fecha Periodo Tiempo de ejecucion __
Metodologia por trabajar: Proyecto Pedagogico Ambiente de aprendizaje Trabajo colaborativo
Secuencia didactica __ Otro: ¢ Cual?
Objetivos:

Apoyo pedagodgico:
Metodologia:
Tiempo:

Inicio:

Desarrollo:
Evaluacion:

1. Observaciones:

Firma del docente Visto Bueno del Coordinador

Figure 3: Lesson Plan Template IECHT

In this lesson plan, each session varied in depending on the topic. For instance, each
session had a particular aim or aims, skills and methodologies. This was on this way
because every session entails new objectives, activities, and skills among others.

Nevertheless, the principal aspect of each class lies in that it always has an agenda
at the beginning of class, there are communicative and learner-centered activities, and

classes finish with positive feedback to increase motivation in DS students within the class.

Worksheets:

The worksheets give contents of the lesson plan and engage DS student into
communicative activities with his classmates. The first worksheet concentrates on writing
the L1 equivalent of the L2 terms when teacher shows flashcards with the L2 name of the

vocabulary and, later the L1 one. In worksheet 2, the student tries to find out what is the
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meaning of the complete text by observing the word in the context, that is to say that
activities focused on learning by context.

Worksheet 1:

In this first exercise (See Figure 4), the teacher used a set of flashcards, so DS
student can provide the L1 equivalent for the English words. The terms were elaborated in
two different groups (Part of the House and House Objects) so that the student could
observe and memorize the words into different groups. This type of activity is more
teacher-centered, as the teacher was the one showing the cards and student was elicited the
name of the words. The main methodology and technique behind this task are grammar
translation and repetition. Besides, with the help of the flashcards, the student is receiving
visual support to understand the words’ meaning. Afterward, teacher worked the visual and

hearing stimuli to get the kid to scaffold on memorization.

Worksheet N2 1

/_D “Where" are rooms of the hcusei

iy e viag reee

Figure 4: First exercise of Worksheet One

In the second activity of worksheet 1 (See Figure 5), DS student is mentioned on
pointing at 10 items that he has on his house. The aim of this task is to enhance autonomy
work and he has to complete the exercise by himself coloring the images as selecting the

images, which serves as a consolidation of the first activity. The teacher is working as
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facilitator and monitor, so the main approaches are learner-centered and communicative.

Again, this exercise is divided into two categories to foster the visual learning of the student.

Worksheet N° 1

2. Point at which objects you have at home

Figure 5: Second exercise of Worksheet One

Worksheet 2:

Getting the second paper, DS student and regular students deal with the topic of
language in context. The students were told to bring a picture of their house (any room),
which must be the room to the DS student not to the rest, so they had to paste the picture on
the worksheet and write the meaning of the elements are there in their L1 by thinking about
the kind of word that they could use in L2. This corresponds to the first exercise (See
Figure 6) in which the presence of the teacher as a helper is necessary for the activity due to
the lack of English knowledge the DS student has. In the same activity, the students think
about two expressions that their mom would tell them when they are in the room of the
picture they brought to class, which served as a follow up activity to the second one.

Teacher help DS student to get his mom’s expressions.
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WORKSHEET N* 2

Paste a picture of a room 1n your house

Write to expressions, your mom would tell you in that room, then imagine that expression in
English:

1.

Figure 6: First exercise of Worksheet Two

On the second activity of the worksheet (See Figure 7), students were told to perform
a role-play activity (DS student must be included in one of the groups), in which they decide
who is representing a mother and a son using expressions written in the previous exercise. In
this kind of task, the teacher does not intervene as for the exception to help the students with
the words’ pronunciation.

WORKSHEET N° 2

2. Perform a role-play activity in pairs using your mom’s expressions in English

Make a drawing that represents the situation before acting on it.

Figure 7: Second exercise of Worksheet Two



30

Finally, the two activities had the quality that the students must activate L1
background knowledge and imagine themselves in the given context using L2. Therefore,
the last activity deals with the fact of changing identities (role-play and teamwork) which is
essential on working with DS students because it makes them see themselves in a foreign
context talking in English.

Homework:

Besides, homework activities were used to complement the learning activity, | mean,
these exercises focused on scaffolding and giving easily the wrapping up of the contents.

Homework 1 and 2:

These two activities were given and explained to the participants at the end of each
class so that students can practice what they learned in session one. Each homework was
targeted to the recognition process of how the words are spelt in a L2. The first task (See
Figure 8), students looked for some words in a word search puzzle related to the vocabulary
seen in class. This activity helps the students to identify and focus their attention on the
terms written in L2. The second homework (See Figure 9) is like the first to reinforce word
identification with the slight difference that the students must conclude and write some
missing letters to complete the word. This activity makes easier the production of the
words, as the student awares of the different letters that make the word.

- e
HOMEWORK N° 1 HOMEWORK N° 2

Find the words in the word search Home Sweet Home

Unscramble these words from the picture ‘Home Sweet Home’ and write them

out correctly.
Home Sweet Home

1.G_r_e_ 6B_s_m__t
b B T el T.W_n__w
e t u | z k k u 3K t e 8._oo
m.d 2 s € 3 i a 4B_d__o_ S.T_i__t
s P P e 10L_v_n_R__m
o m p r e h t n e
o o f & h 3 € g 'm
rd t b h i ’_71257//\
o e .
9 == - =
¢ — [
a ¢ A —_— _=‘\
d P )7
H|ES]f=
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Figure 8: First exercise of Homework 1 Figure 9: Second exercise of Homework 2
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3.4.4 Stage IV: Follow-up interview on how the teachers felt using the strategies.

Later, individual interviews with open questions related to their experiences
implementing teaching strategies for Down Syndrome Children, were scheduled with
teachers among 1 class hour to collect data individually to finally gather all the information
and classify results. During the interview teachers were able to express which of the
strategies given were useful for them in their subject. The interview was in Spanish because
most of the teachers are not bilingual either SD student. The researcher emphasized on
which strategies they would continue using to help SD student working in class and which
ones are not accurate for the students because of the context or the advanced academic
grade.

3.4.5 Stage V: Organizing data and writing final report.

This stage is organized in one step, and it was considered data analysis procedure.

As this project was focused on perceptions towards implementing teaching
strategies and English language teaching to a SEN student, an idea about perception was
necessary to give a theoretical concept for this project. According to, Lindsay and Norman
(2013) “Perception is the process by which we interpret the world around us, forming a
mental representation of the environment” (P. 17). The interviews were audio-recorded, and
the relevant information was transcribed and translated. Likewise, based on Braun and
Clarke (2012), the initial stage for a thematic analysis includes reading and re-reading
textual data and listening to audio-recordings. While reading and listening, notes were
registered in notebooks to be able to get data organized and easy to understand for future
research, highlighted potentially important data, and wrote comments. This stage helped to
know what the data was collected, and to start detailing relevant information aspects.

Furthermore, coding process started based on Braun and Clarke (2012) quotation
“Codes identify and provide a label for a feature of the data that is potentially relevant to
the research question” (p.7). Codification was made by hand, some Microsoft programs

such as word and excel were used to organize the information gathered.
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These processes allowed me to analyze and organized teacher’s perceptions into a

toolbox to be presented for the rest of teacher’s community.
3.5 Data Collection Instruments

For this research work, the semi-structured interview with open questions which
were about teacher’s background and what strategies they use to teach children with special
education needs (See Annex 1) while the class observation dealt with the identification of
teaching strategies proposed by Perpinan (2018) in teacher’s practice (See Annex 2) and it
was used as a tool for data collection in a class in the Institute Tobias Emanuel that is a place
where students with special education needs are carried to work with them.

Considering that teaching strategies are the pillar of this research, the Tobias
Emanuel Institute for Attention to Children with Cognitive Disabilities was taken as a
reference because it is a center specialized in working with children who have physical,
motor, and cognitive difficulties and who have not been included in the regular classroom.
During the two observations in the Institute through this teaching-learning moment, some
techniques and strategies were used by teachers to relax students when they were losing
control or were doing tantrums, strategies such as fondling their hair, rubbing their hands,
singing relaxing songs or lullabies, thus attracting children's attention. One of the tools used
by teachers in this observation, was the use of teaching strategies as a fundamental part of
the teaching process in children with Down syndrome, among others.

Some of the teaching strategies looked for have been used by some of the teachers at
the Tobias Emmanuel Institute to generate learning in children with cognitive disabilities. In
this way, ideas came up and can be implemented in the regular classroom to carry out the
inclusion process with children who have SEN and who are not enrolled in schools because
parents are afraid of rejection to their children in public institutions.

The observation was one of the instruments used to collect data. With this
instrument, teachers who work with students with cognitive disabilities were observed and it
was evidenced that these children are not high-functioning and in whom language is highly
limited. Therefore, it was observed which strategies were used in class management,
acceptance of the other, and the teacher-student relationship, and not so much in what was

taught to the children. The contribution of these observations to this research is the analysis
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of the different strategies (See Chapter 4) that can be implemented in the regular classroom
with children with cognitive and physical disabilities, among others, to fully carry out a
good inclusion process. It also analyzes the different processes of cognitive development of
young people with disabilities and how they influence the development, treatment, and
inclusion of children in their academic process.

The teaching process for students with Special needs in the educational field must be
conceived from different fields of action. On the one hand, teachers must appreciate this
population as regular students who require to be treated with special conditions and be
taught slower than other students. Teachers must design and create environments where
students build their own knowledge to be useful in life. On the other, teachers need to
conceive new teaching strategies as instruments to access knowledge in different areas of
context; for example, students with special needs must learn and understand who they are in
a society, economic aspect such as buying and selling stuff, and cultural facts that belong to
their family tradition, but it is not part of the curriculum scenario. Second, in some schools
do not consider these strategies because they focus their attention on developing students'
proficiency in academic standardize tests, decoding examinations and understanding topics
without noticing that children with special needs comprehend differently.

Furthermore, moving on to IECHT, an interview was directed to teachers to inquire
about the teaching strategies that they are using with the student with SEN and then another
interview after the intervention of the strategies to verify what was stated in this project. The
design of the questions was based on the 6 categories agreed upon in the theoretical
framework that will be verified for their functionality, effectiveness, and practicality.

The interview seeks to summarize the experiences of pedagogical practices of
teachers with the child with DS in the 10th grade after implementing what was proposed.
Each question was analyzed based on the categories proposed for the investigation.

In the same way, an additional interview with the student's mother was developed.
She provided insights of the joint work she did with the child at home, supporting both the
child and the participating teachers.

The instrument used was a questionnaire with open questions (see Annex 3 and 4),
which was carried out individually. The interviews were recorded and then transcribed.

Also, notes were taken during the interviews. With all this information, the data regarding
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each category was underlined using colors per category. Then the responses that
corresponded to the same category were put together and then analyzed.

3.6 Toolbox Design

After interviewing and observing classes with teacher, the strategies were selected by
categories and mentioned which were useful in different subjects of teaching. Five
categories were designed to help teachers to understand the toolbox and to have it. It was

upload in a platform called www.booklet.com to read it virtually and free access.
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4. RESEARCH FINDINGS AND ANALYSIS

This chapter shows the study involved in different stages in which a total of 12
teachers from a public school and a private institute in Cali approved to participate in
observations, individual and group interviews, and theoretical explanation. These stages
include an initial perception of how teachers teach SEN students in a private institute,
another stage included questions related to the teachers’ perceptions according to what to do
as teachers when having a DS student in regular schools, teachers’ perceptions of teaching
their subject using teaching strategies for DS students and the perception of two English
teachers teaching English to a DS student with some EFL’s aspects.

During the interview, she said:

3| rather my son stays home and | take care of him than my son is

humiliated there

That is why, when observing this work routine of the teachers, it was found that the
strategies that they used with SEN children were not the same as those that the teachers at
regular schools practiced with the regular students and hence the relevance of working in the
classroom with pedagogical practices that aim to enable the development of communication

skills in this group of children with disabilities.

4.1 Stage | - Perception on teaching SEN students in a private institution

During the interviews and class observation at Tobias Emanuel Institute, teachers
were asked to tell their professional background and it was interesting to know that both
teachers graduated from bachelor’s degree in special education from Universidad
Pedagogica Nacional (UPN) Cali branch located in Normal Superior School. Also, they
were the teachers in charge on working with children with cognitive disabilities such as
Down Syndrome, Autism, among others.

When they described what they did with these special kids, it was notable the list of

characteristics a teacher must have. They are dedicated, innovative, creative, enthusiastic,

3 Text translated by the author
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perfectionist and one of the most important is that they have continuous training and
researching to be update according to new guidelines of inclusion programs. One of the
teachers’ answers was:

*We update according to new education policies...

These children leave this institute and directly go their houses

because in schools... they do not want to keep them

Apart of the previous answer, 90% of the comments and observations about teaching

at Tobias Emanuel were positive regarding what they do there.

When they were asked about which strategies, they used to plan and teach class to
SEN students, they said that they have learned how to control them in class through the
time. It is not necessary to read about what to do but it is necessary to know and understand
how the student is. They have received students from different ages, and it is difficult to
follow an academic program but what they did really worry about, was to teach them how to
be independent and useful in life context. And according to Perpifian (2018) the strategies
for teaching DS children are taken from real experiences teachers use in their daily life
experiences and are useful, so other teachers can apply them but considering they can fit in

their context or not.

Furthermore, when class was observed, teachers where teaching students how to get
dressed, brush their teeth, tie their shoes, comb their hair but it was interesting that they
were teaching them supporting their process through visual aids on the board. They had
done flashcards about daily routine activities and pasted sequence of charts where the
teacher was showing what was the next step and they were congratulating when students did
a good job. While | was observing them, as researcher, | noticed that those activities they
were doing with students are described as communicative and cognitive functions on

Perpifian (2018) book about strategies to work with DS students.

One of the 2 teachers from Institute Tobias Emanuel made a comment:

4 Translated by the author
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*We have to repeat these activities eeevvveeerrry day, because this
IS what we need they learn here. To be able themselves to do everything

when they are not here anymore...

Despite as mentioned in the theoretical framework the fact that teaching SEN
students requires training and knowledge about how to teach, this process is
disadvantageous for the rest of teachers how are not specialized in special education or
inclusion programs, because the Colombia model of inclusion which was established in our
country many years ago, has shown progress towards acceptance and progress of SEN
students in regular schools but teachers are having difficulties in the process. In that regards,
other strategies should be explored, studied, and built up from.

To conclude, the collected information in the interview and class observation at
Tobias Emanuel show that, all teachers are asked to teach SEN students by the government
and institutions, recognizing some important characteristics teacher should have for doing
this such as dedication, innovation, flexibility, creativity, and enthusiasm; however, it is a
process not easy to achieve. | believe that teachers can create a better future for these

children improving their daily life competences.

4.2 Stage Il - Teaching practices perceived from teachers with a DS
student at IECHT

4.2.1 They perceive that specialized training is imperative for teaching to DS

students in public schools.

During the group interview, teachers who teach 10° grade from IECHT, were asked
about to tell what their background was, and it was found that most of the teachers are
professional in their areas and have studied postgraduate degrees in their work fields, but

any of them has done or studied something related to inclusion programs.

Many comments and opinions about being a teacher in a public school teaching a DS
student were that it is not an easy task which demonstrate how most of them, particularly
high level teachers do not know how to deal with the DS student in class and spend time

thinking about what they can teach to the kid in their subject, if they are not specialized in it.

® Translated by the author
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They do not feel qualified or trained and consider they are being forced to teach a student for
which they do not have the knowledge or the training. During the first interview, one word
was used most of the time, it was “resourceful”. One more time, this shows two important
facts to be considered, first that teachers are doing what they can with what they have and
second that they are not well-trained, and their teaching practice could be affecting the rest

of students if they just concentrate in DS student.

®I do what I can having this kid in the classroom. I tried to look for...
| do not know... to be recursive ... short worksheets to color about my
subject but I do not pay attention to him for the rest of the class because | do

not how to work with him...

Even though interview looked like to turn into a negative atmosphere and attitude of
teachers towards being trained to work DS students, at the end teachers showed a good
attitude to improve their professional background about inclusion and they said that a
teacher should have to be able to learn, plan, prepare and design classes and courses for all
kind of student who are sitting in the classroom. Acceptance is a first step to help teachers
through a “transformative learning program” like what was proposed by Christopher et al.
(2001) to create a set of skills and qualities that renovate them as teachers and their

pedagogical practices.

While the interview was being conducted, there was an important aspect talked by a
teacher that was the student’ lack of competences of his subject and he asked about what

would happen when he faces standardized examinations such as ICFES Test in 11" grade.

"For example, if students find difficult learning math and they have
previous knowledge, the kid will be mortifying what he must learn if he does
not understand anything, because he does not have previous knowledge.

Besides, when he presents the ICFES test next year ... What then?

It was mentioned to the teacher that inclusion program is not to teach students

curricular program, teachers can adapt their curriculum to teach DS students a special

& Translated by the author
" Translated by the author
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program which is not evaluated the same way ICFES test evaluates the rest of the students,
but it is necessary to include these students in class activities where they can participate

according to their capacity or skills.

During the group interview, one teacher reported that he has had difficulties even
getting close to the DS student because he has never been with a person with a special
condition:

8] know that “these kids” are affectionate children, but | am afraid of
getting closer to him and | do not know how to handle him. When I give my hand
to greet him, he leaves ... I do not even know how to tell him to do what his

classmates must do

According to Perpifian (2018), DS children tend to look for help in known people
(such as family members or relatives) and its approval and they expect to be guided by
them. Hence, teachers must be more flexible with social interaction to stablish limits and
autonomy, believing on DS children’s abilities and skills like other students do in class. This
process consists in following a previous routine to get DS student confident to interact in

class.

Afterward, teachers affirmed that their classes are prepared with simple strategies
because school lack of technology and tools to get materials and dynamic classes. For

example, one of the teachers said:

°l do plenary sessions and debates, but | do not have visual aids such as
video beam or internet connection to show videos to the kid so that he understands
what we are talking about... I try to print paper and printer machine damaged... [
want to get copies and the coordinator who gets them, is not in the school... SO
what do | do with this kid?

Many authors have discussed about having resources at public school, but
government investments are few and low. According to Ojeda et al. (2012), the Information

Communication Technology (ICT) has made some changes in Education system and society

8 Translated by the author
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because students are coming to school with new ways of learning and teachers are still using
paper and pencil. Today, based on MEN (2006) literacy is not only Reading and Writing but
it is about teaching technology and science (investigation) to develop scientific and tech
skills necessary to face the globalized world. It is because Perpifian (2018) proposes that
there is a cognitive function category to work with DS student where technology is not
fundamental, but it requires that teacher design new material to catch student’s attention
through different material that teacher can create by his own such as flashcards, maps,

pictures, among others.

Participant teachers perceived that their methodology, their attitude and knowledge
about teaching affect and impact students directly, positively, or negatively, but they
consider that if they try to learn new teaching strategies, their class could improve. What
teachers thought were that the development of a well-structured guide towards teaching DS
students in local schools following inclusion policies will have a positive impact in students

and their learning process because these kids will have access properly to educative system.

4.2.2 English teachers perceive that teaching to DS students is more difficult if

they do not know how to use L1.

At the beginning of the group interview, English teachers were thinking about where
they should start teaching a DS student if the kid has language difficulties even in L1, most
thoughts expressed by teachers were assumptions since DS student do not speak well his

mother tongue.

As mentioned before by the mother’s child, the student has not had a total immersion
in school since he was a young child because of different factors and student’s oral skill has
struggled in L1, so L2 contact is reduced to the minimum expression because his mother
does not speak English. Also, one of the English teachers who was with him previous year
said that the family social condition is not good, and the kid’s mother quitted her job to take
care of him at home, so the only person who works in that family group is the father.
Teachers mentioned that they have tried to communicate with the kid in L2 but firstly they
were rejected because the kid did not accept people who he did not recognize. After a long
period of time, DS student started answering with a smile in her face as acceptance of

interaction when teachers continue greeting him everywhere.
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191 said: Hello (Name of the student), how are you today? And he

started to smile... I think that is a progress

English teachers also agreed that regular students study English because it
is part of their school plan but do not get any purpose for it. Even though they
consider this DS student should not be discriminated and this kid deserve to start
an academic process in L2 at least finishing his academic life at school. However,
they emphasized on receiving training about how to start working with this kid and
they do their job teaching English. Teachers did say and consider that English is
important for any student because in the working world it is necessary to speak a
L2 but at least with DS student, they will teach him basic words and short

expressions.

'He will not learn the verb to be, not even 11° graders learn it [low voice
tone] ... but at least that he learns some basic words such as Hello, thanks and

how are you...

Nonetheless, English teachers “try to” teach according to the national standards for
teaching English established by the Ministry of Education, but teachers were affirming that
they can adapt their planning to have an appropriate context which fits in DS student profile.
During the first interviews, teachers considered that many academic aspects are obvious for
DS students and do not really require an explanation such as basic instructions (stand up, sit
down), that they understand them by themselves, but they noticed that this is not the way DS
children learn. According to Ruiz (2012), teachers must create a “explicit teaching” which
consists of explaining things that beforehand, can be unnecessary. It is very important to be
sure on comprehension, not just the oral message but the concept of the words in context to

facilitate the kid’s answers from what teacher is asking for.

10 Translated by the author
1 Translated by the author



42

4.3 Stage 111 - Teachers’ perception using a guide for DS students

During the second part of this project, the researcher intervention and some
observations to teachers showed different teaching practices that were identified and later
established in what the teachers expressed during individual interviews.

Afterward, in a second individual interview, all subjects’ teachers from IECHT
affirmed that their classes were aligned with their class plan and teaching strategies were
included. In the observations, it was observed and confirmed that teachers were working
using some of the strategies because they mentioned that not all strategies fit in their subject.
Teachers showed a positive attitude when giving the answers to the results obtained after
using the teaching strategies aimed at teaching children with DS. All were willing to
collaborate by sharing their experiences and providing the necessary information,
transmitting the desire to improve their pedagogical practices and explore new teaching
techniques, always expressing the need to continue enriching their learning around the

characteristics and needs those children with DS face every day in the classroom.

Regarding the questions that teachers answered in the interview according to
teaching strategies proposed by Perpifian (2018) on teaching DS students, these are the

teachers’ perception according to their answers.

Firstly, based on the first question: How useful were the proposed strategies to attend
the perception, capture attention, use of memory and apply reasoning with the 10th grade
child with DS? 8 teachers out of 10 agreed that some of the strategies were useful because
their subject was easy to apply but 2 teachers disagree on capturing the memory and
reasoning of the student.

The teacher who teaches accounting at school said:

12Teacher, what | teach is calculations about giving and receiving. It was
difficult for me to plan a class where accounting methods that I teach in 10" grade

fit about what he knows. That child has never used money in his life...

Moreover, the teacher who teaches physics at school said:

2 Translated by the author
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BWorkmate, | really love to (name of the student) but physics is theory
and full of equations, I did an experiment with him in class, he laughed but when
| tried to make him to repeat it, he could not, in that aspect, I think I could not

apply what you told me...

As the paper written by Perpifian (2018), teaching strategies does not pretend to be
more than a reflection of what people consider useful working with DS students, but it is
interesting to know that more than 70% of the teachers found useful most of the strategies.
For example, the social studies teachers said an appealing fact:

4L ook that | took a fake skeleton to the classroom to work the skeletal
system and the class worked really good with (name of the student), I told him the
name of some bones and he touched them and repeated them, at the end I do not
know if he learned them all, I just know that I caught his attention and he was by

my side listening to me and looking at me...

According to teacher answers, it can be considered that high school teachers found
useful some of the teaching strategies proposed to work with DS students because they had
the chance to follow a guide where it said the way they could do their class to teach him, and

they just had to include the topic they needed to include in their planning.

During the individual interview teachers’ answers were few assortments on the
second question which was related: to what extent did the comprehension, verbal expression,
and functional use of language of the child with DS improve or remain the same after the
implementation of methodological strategies regarding the teaching of these skills? because
in the communication category of Perpifian (2018) teaching strategies list, there were some
subcategories which presented difficulties for some teachers who are aged more than 50
years and in class observation was noticed the same.

A perception of a teacher was that:

13 Translated by the author
14 Translated by the author
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Teacher, | am a little old to show different faces and mimes because the
kid understands what | say, | cooperate with images and other things but do not

tell me to become into a clown...

The idea of rejection to new proposals or between pairs’ suggestions is more than a
characteristic of some people that must be understood because of different factors such as
age, time, context. Many of the situations of rejection as is pointed by Garcia, et al (2010),
have its origin when it is mentioned by their fellowmen. As stated by Garcia and Alonso
(1985), a series of methodological strategies are proposed to facilitate the teaching-learning
process of a student with DS in the classroom. This was based on a set of proposals ordered
according to the different areas of development that can guide the complex task of the
teacher. These proposals were specifically defined, without considering a specific age of the
student or characteristics of a student so that it can be used at other times by other teachers
who receive children with DS in early grades. It was the teachers who adapted to the specific
characteristics and needs of our student.

As Soto Builes (2005) puts it, it is necessary for teachers to be willing to implement
methodological strategies specific to the area that the teacher guides to create spaces that
allow the inclusion of children with DS in the classroom. The accommodations are the result
of the staging of various strategies used by teachers.

The teacher N° 8, ICT teacher reported that he felt tired adapting his class materials
and visual aids to help the DS student understand his class better and this was one of his
comments:

*During classes with 10° grade, | did some adjustments to my power point
slides, | added animations, sounds and | designed a routine to get in the computer
room and | was surprised with (name of the kid) because he repeated what
everyone did and in class, he learned how to use a computer. So, | looked for

online worksheets that he could work in class, and it worked.

That is why, if all teachers were willing to generate alternatives and innovative

teaching strategies in their classrooms with a view to the inclusion of DS children, the

15 Translated by the author
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Colombian educational system would reduce the leaving early rate in schools from this
vulnerable population. However, if only one teacher thinks differently from the others, that

is where the change in regular teaching begins.

The following analysis is based on the question, which was answered by teachers

with short words so, the graphic shows a sample of the interview:

How much did the proposed strategies of
reading, writing and mathematical logic skills
contribute to your subject?
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Figure 11: Answers given by teachers during the interview

As it is shown in the graphic that math, Spanish, social studies, science, physical
education, accounting teachers used the teaching strategies in their classes but according to
some of teachers’ comments, it is not necessary to use all of them in the same class. Some
teachers mentioned that it is necessary to have the strategies printed to be able to check

which strategies they can use, or they can include them when they are planning activities.

71t was easier for me to be able to observe the strategies on paper and
divided by categories when | was planning. That way, | was checking the strategies
which were useful for me, and | was writing at side in what activities | could use

them later ...

Later, in one of the last questions that teachers answered: To what extent could you

classify the progress you noticed in the child with DS with respect to the methodological

" Translated by the author
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strategies proposed to improve dependency on the adult, isolation, and certain behavior
problems, all teachers responded this with positive nouns for the student. They said that the
DS student earned independence, inclusion, friendship, happiness, and motivation to go to
school. One teacher expressed:
8T am glad to know that the boy’s happiness to come to school now is
because he is learning something and everything happened because I did
something different, thanks to help us to help this child...

Finally, when teachers were asked if they would do all over again (Revising theory,

planning, designing and executing activities for DS students), their answer was:

Would you do it all over again?

10

Yes No

Figure 11: Answers given by teachers during the interview

Teachers considered that public teachers must assume the role of being teachers for
all students, it does not matter their condition, their economic situation, guiding the
processes of these students especially SEN students because as they had a DS student, there
are plenty of students in public with different condition who require different strategies and
the main characteristic of the teacher is to accept this condition and look for tools and ideas

about how to work with them.

4.4 Stage IV - English Teacher’s perceptions on Teaching English to a DS

student

Taking into account the interviews and the observations to English teachers,

teachers affirmed that their classes were according to their school planning and teaching

18 Translated by the author
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strategies proposed previously. The activities proposed where focused on the segment
established for Beginners, Al considering the lack of previous knowledge and immersion in
L2 of the SD student. Moreover, teachers presented 3 classes to initiate with common
commands and greetings. In one of the classes observed, teacher used YouTube videos with
kids’ songs to catch SD student’s attention and practice vocabulary as an initial moment of
the class. The videos had a neutral English and not a marked or specific variety was
identified.

91 used young children’s chants to capture his attention, perception and

gets his attention too. | considered that songs were not long and varied because ...

“paila”, he got distracted...

English teachers also mentioned that due to lack of resources (Tv. computer, tape
recorders, video beams), they did not use videos or songs in their classes, instead they use
printed texts, flashcards, and worksheets as tools, to do the previous activity described in
class, a special room had to be booked one week before to be able to have this class with all

the characteristics necessary for learning a language.

Afterward, when English teachers talked about the process of teaching a DS student,
it is said that there are some issues teaching vocabulary and pronunciation to this kid

because it has a particular pronunciation of his mother tongue.

Zstudents pronounce weird is one thing, but this child has issues even to
talk in Spanish, it is difficult for him to pronounce well English words... ze says -

€0- when he tries to say Hello...

As mentioned before in the literature review, Richard and Rodgers (2011), assures
that the focus of communicative approach from learning a language, is to teach students and
give them tools to negotiate communication, organizing themselves linguistically to other
speaker, and depicting linguistic solidarity in addition to look for non-linguistic resources, to
communicate effectively in English with other speakers. One English teacher expressed that
sometimes she focused and emphasizes on pronunciation in her classes, to help the child on

acquiring some vocabulary in L2. | particularly highlight that English teacher used body

19 Translated by the author
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movements and gestures to communicate with the DS student. That is in concordance on
what is part of the teaching strategies list to DS students in the category of perception in

visual and manipulative supports.

When English teachers were asked about if they thought that a DS student his
mother tongue is not English, could learn a L2, opinions were different because one of them
felt that previous knowledge or strong basis in elementary school are necessary when a
student is in a high group, and the DS student has not had contact with L2 previously. So,
she considers that DS student has to strengthen first his L1 to learn a L2 because for her the
accent and pronunciation is acquired by the person and they do affect what a person is trying
to say, in this case if DS student can speak well Spanish, English will be incomprehensible.
This is clear evidence of the misunderstood idea of Native-Speakers are the only people

with “perfect English speakers”.

21f that child has issues to be understood in Spanish, | doubt that with his

condition can learn a second language...

On the other hand, the other English teacher said even though if a teacher has a
particular accent, that will not interfere in the teaching of the language to the DS student, so
this student can learn it. He also said that speaking as Native-Speaker does not mean
speaking well, so if the DS student has the ability to talk, he can learn a L2 being patient and

understanding the way they learn from the teaching strategies list.

22] do think the boy can learn, he has not had much interaction with
people, but when I got his attention in class and | could have close contact to him,
at least he tried to pronounce what I said... for example, when I told -house- in

English, he could repeat -aus-...

In conclusion, English can be taught to everyone, no matter the conditions. Down
Syndrome student can learn a L2 if teachers focus on the real use of the language in the

worldwide context starting from the basic knowledge, allowing students to develop the

21 Translated by the author
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communicative skills through different tools that they can need in the future to talk in
English with other English speakers.

4.5. Stage V - Toolbox design

As final product, the toolbox turned into an online booklet to be uploaded by
teachers. It became into a useful tool for teacher when they were planning their classes for
working with this special student. The math teacher considered that literacy strategies for
him were not useful because it referred to language and his subject was not about it. Hence,
it is necessary to analyze that toolbox is a tool teachers can use but it takes time analyzing
which strategies can be used in it.
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5. CONCLUSION

Many years have passed since inclusion law was presented by National Ministry of
Education, it is understood that all school must adopt it and accept it to allow SEN students
access formal education in Colombia. As observed during this study, public teachers
perceive that they are not ready to work with SEN students and due to those beliefs,

teaching to these population is being affected.

Even though this study occurred in a short period of time and in a small group of
teachers of just one public school, the information supplied in here provide general data
about teachers’ perceptions towards teaching to DS students in a public school, finding and
results were related to what other people have done with DS students in different scenarios
around the world. Exist similarities in teachers’ perceptions about inclusion and teaching
SEN students but they are not totally clear. Findings shows that teachers feel they are not
ready to work with this population, but when training is given, they consider it as extra
duty. Also, it is important to mention that interinstitutional practices facilitate a lot of
learnings for teachers because visiting another institution offered me a wide point of view
about teaching SEN students and there, I checked which strategies | could include in the

toolbox.

It is necessary to mention that thinking about special education teachers are coming
to public schools to work with SEN students, is a false thought because it would be
opposite with the already stablished inclusion policy in our Colombian policies which
refers that regular teachers must teach special need students in regular classrooms. One of
the challenges public teachers have, is to get conscious about the role they have in the
inclusion process of these SEN students. As a suggestion, teachers’ qualification should be
considered part of the annual training to know how to work with these children, no matter
which disability they carry. During school year, government plans teacher’s training to
know how to work with SEN students according to inclusive education policies and
teachers who receive this training can reply to this process in their institutions in
pedagogical journeys as this study helped regular teachers of a public school to work with a
DS student.
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The perceptions mentioned by teachers in this paper show the positive attitude
teachers could have towards new knowledge about teaching strategies for SEN children. At
the beginning, teachers did not feel well-trained or capable to work with SEN students
especially Down Syndrome and it caused negative effects in student’s progress. Therefore,
the low progress of the student turned evident, and some teachers perceived themselves
useless in this process. Fortunately, their self-concept of being good teachers guided them
to receive training and feedback of what they could do with this special kid. That is
something could be promoted in other schools in order to have trained teacher for DS

population.

Something unexpected was that 2 teachers out of 8 showed low tolerance on using
the strategies to work with a DS student, thus as it was observed in class, the child was not
included in class activities. It is because of that the importance of committed teachers on
improving their pedagogical practices because as it is mentioned on the Decree-law 1421 in
its article 1, the school must guarantee the access to SEN people to the regular education
system, near to the place they live and similar age. Then, public and private teachers are

compelled to learn process about teaching SEN people as what was proposed in this study.

Nonetheless, even training public teachers seems a difficult task because of their
perceptions about their ages, reduce of time and extra work, I think that when teachers
received the opportunity to reflect the different teaching aspects that include working with
SEN students, there is a hope because they think about their teaching practices on what
advantages and disadvantages comes with it and also it allows to share new experiences
that can be useful for other teachers in other scenarios similar to their school. In one of the

interviews a teacher said:

“Gracias profe por preocuparse por ese nifio, la verdad sabia que debia
tenerlo en clase y pasarlo, pero con este trabajo que hicimos, vi que esa poblacién
de nifios con discapacidad que vienen en futuros afios merece que también les

ensefiemos, empiezo hoy con un nuevo panorama de lo que hago en clase...”

In fact, I, as member of a public school, was also important to know how to work
with a Down Syndrome because | understood that they are people who learn differently but

at least, they learn. What | needed to do was to use the specific strategies to teach this
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student and my English class improved and he acquired some vocabulary related to his
personal objects at home. This study had a positive and meaningful impact as a teacher
because it helped me to understand that education process is never completed. As much as |
study, I will never learn all, but it is necessary to consider that training about new education

policies improve my pedagogical practice with my students, no matter their conditions.

| consider that this study proposed new contributions on teaching DS students in
public schools because as researcher | saw the changes and new perceptions teachers had
after using the toolbox and it allowed me as English teacher to get closer to this kid
teaching a second language because it is not the same teaching regular students and activity
in pairs that teaching this DS students in groups and giving him a main role in his learning
process. Currently, it is a challenge to talk about working with DS children in the
classroom, it is not only observing and working on their special needs, but also facing the
social perception and paradigms that teachers have when are involved in something that
they do not know how to work with. Furthermore, the challenge is changing the perspective
some teachers have about children with special needs. This study was focused to allow
teachers to become agents of change and facilitators of the teaching-learning processes to
have these children as active members of the school. Thus, changing this ideology will lead

to inclusion comes naturally and benefits this vulnerable population.

If we teach children to accept diversity as something normal, it will not be
necessary to talk about INCLUSION but about Coexistence
World Down Syndrome Day (March 21, 2018)

Recommendations

The next recommendations come from my personal reflection, and they are the
result of the careful study of the toolbox results and the framework provided.
e The teacher must take the time to determine and identify each of the students
in an integral way, and thus reach all the children who may present

difficulties, turning them into successful students.
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Understand that SEN children are human beings with equal rights, in equal
conditions and opportunities and we as teachers are the adults who do their
education and their learning process meaningful.

Use the best teaching strategies, described in the Toolbox, and try to put
them into practice. Challenge your students to go beyond their usual limit.
For this it is important to know each student very well.

Another aspect that can be added to this research may be the work with
parents and external support specialists. This would offer much more

information and widen the variety of strategies collected.
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7. APPENDIXES

Appendix 1: First Interview

Entrevista a docentes del Instituto Tobias Emanuel.

Mencione su nombre, profesion y proceso que orienta en el Instituto.

¢Cuales son las caracteristicas con las que ustedes definen a los nifios que ingresan
al instituto?

¢Qué estrategias de ensefianza utilizan en clase para ensefiar a nifios con
discapacidad cognitiva, particularmente Sindrome de Down?

¢Que has hecho con el nifio con SD para ayudarle a crear un vinculo contigo como
docente?

¢Que has hecho en el aula para ayudar al nifio a incluirse en el grupo con los demas
estudiantes?

¢Has realizado alguna modificacion curricular para planear las actividades que vas a
implementar con el nifio con SD?

¢ Te has apoyado en algun autor o texto en la busqueda de estrategias para el trabajo
con el nifio con SD?

Si tuvieras un guia con estrategias de ensefianza focalizadas en la ensefianza a nifios
con SD, ¢la aplicarias? (Si?, (No? ;Por qué?

¢Qué medio encuentras mas til y practico para ti, el acceder a una guia con
estrategias metodoldgicas para la ensefianza a nifios con SD?
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OBSERVATION FORMAT

Name of the teacher:

Date:

Level:

Subject:

Topic:

Previous information about the group:

LIST OF ASPECTS TO BE CONSIDERED DURING THE CLASS

AREA OF ELEMENTS What does the teacher do?
DEVELOPMENT
Perception
How does DS student | Attention
learn? Memory
Cognitive functions Reasoning
How does DS student | Comprehension
express what he learns? | Expression

Communication

Functional use

How does DS student
work with others?
Social Interaction

Adult’s dependency

Isolation

Behavior problems

What can you teach to
DS student?
Basic Instrumental Skills

Literacy

Mathematical logic

How does DS student
control himself?
Emotional health

Emotion Self-
regulation

Self-esteem

General observations of the group respecting DS student:

Notes about special cases:
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Appendix 3: First Interview at Carlos Holmes Trujillo School

23First interview with high school teachers from the Carlos Holmes Trujillo
Educational Institution (IECHT) Lisandro Franky headquarters who have been
working in the classroom with a child with Down syndrome. (Entrevista inicial a
docentes de bachillerato de la Institucion Educativa Carlos Holmes Trujillo (IECHT) sede
Lisandro Franky que han estado trabajando en el aula con un nifio con sindrome de

Down).

1. Mention your name, profession, and subject you guide at the IECHT.
Mencione su nombre, profesion y asignatura que orienta en la IECHT.

2. What is the average time you spend planning a class?

¢ Cudl es el tiempo promedio que destina a planear una clase?

3. What strategies have you used so far with the child who has Down syndrome to
help him in his process of inclusion both academically and socially?
¢ Qué estrategias ha utilizado hasta el momento con el nifio que tiene sindrome de
Down para ayudarle en su proceso de inclusién tanto en lo académico como en lo
social?

4. What have you done with the child with DS to help him create a bond with you
as a teacher?
¢ Qué has hecho con el nifio con SD para ayudarle a crear un vinculo contigo como
docente?

5. What have you done in the classroom to help the child fit in with the other
students?
¢ Que has hecho en el aula para ayudar al nifio a incluirse en el grupo con los
demés estudiantes?

6. Have you made any curricular modification to plan the activities that you are
going to implement with the child with DS?
¢Has realizado alguna modificacion curricular para planear las actividades que
vas a implementar con el nifio con SD?

7. Have you relied on any author or text in the search for strategies for working
with children with DS?

23 The survey was intentionally asked in Spanish because teachers are not bilingual.
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¢ Te has apoyado en algun autor o texto en la busqueda de estrategias para el
trabajo con el nifio con SD?

To what extent are you willing to make annexes to your plans to teach the child
with DS?

Hasta qué punto estas dispuesto(a) en hacer anexos a tus planeaciones para
ensefiarle al nifio con SD.

If you had a guide with methodological strategies focused on teaching children
with DS, would you apply it? If not? Why?

Si tuvieras un guia con estrategias metodoldgicas focalizadas en la ensefianza a
nifios con SD, ¢la aplicarias? ¢Si?, (No? ¢Por qué?

What aspect do you find more useful and practical for you, accessing the guide
with methodological strategies for teaching children with DS?

¢ Que medio encuentras mas util y practico para ti, el acceder a la guia con
estrategias metodoldgicas para la ensefianza a nifios con SD?
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Appendix 4: Second Interview (List of questions)

Final interview with high school teachers of the Carlos Holmes Trujillo
Educational Institution (IECHT) Lisandro Franky branch after implementing the

methodological strategies proposed for this research.

Entrevista final a docentes de bachillerato de la Institucion Educativa Carlos
Holmes Trujillo (IECHT) sede Lisandro Franky después de implementar las estrategias

metodoldgicas planteadas para esta investigacion.

1. Mention your name and subject that worked with the child with DS in the
implementation of the methodological strategies.
Mencione su nombre y asignatura que trabajo con el nifio con SD en la
implementacion de las estrategias metodologicas.

According to the categories proposed for the work of methodological strategies
with children with DS, answer the following questions:

De acuerdo con las categorias planteadas para el trabajo de estrategias
metodoldgicas con nifios con SD, responda las siguientes preguntas:

2. Cognitive Function:
Funcion Cognitiva:

2.1. How useful were the proposed strategies to attend to perception, capture
attention, use memory and apply reasoning with the 10th grade child with DS?
¢Que tan utiles fueron las estrategias propuestas para atender la percepcion, captar la
atencion, usar la memoria y aplicar el razonamiento con el nifio con SD de grado 10°?

2.2. How many difficulties were presented in the implementation of these strategies
in the classroom for working with the child with DS?
¢Que tantas dificultades se presentaron en la implementacion de estas estrategias en el
aula de clase para el trabajo con el nifio con SD?

3. Comunicacion:
Communication:

3.1. To what extent did the comprehension, verbal expression and functional use of
language of the child with DS improve or remain the same after the
implementation of methodological strategies regarding the teaching of these
skills?



¢Hasta qué punto mejoré o siguio igual la comprension, expresion verbal y uso
funcional del lenguaje del nifio con SD después de la implementacion de estrategias
metodoldgicas con respecto a la ensefianza de estas habilidades?

3.2. Do you think that your classes promoted the work of children with DS in the
classroom?

¢Crees que tus clases impulsaron el trabajo del nifio con SD en el aula de clases?

4. Basic Instrumental Skills:
Habilidades Instrumentales Basicas:

4.1. How much did the proposed strategies of reading, writing and mathematical
logic skills contribute to your subject?
¢ Qué tanto contribuyeron las estrategias planteadas de las habilidades de lecto
escritura y légico matematicas en tu asignatura?

4.2. Considering the limitation of physical resources with the account of the
educational establishment where the child with DS studies, to what extent are
you willing to design the necessary didactic material for the class you teach?
Teniendo en cuenta la limitacion de recursos fisicos con la cuenta el plantel
educativo donde estudia el nifio con SD, ¢hasta qué punto estas dispuesto a disefiar el
material didactico necesario para la clase que orientas?

5. Emotional health:
Salud Emocional:

5.1. To what extent could you classify the progress you noticed in the child with DS
with respect to the methodological strategies proposed to improve dependency
on the adult, isolation, and certain behavior problems?
¢En qué medida podrias clasificar el avance que notaste en el nifio con SD con
respecto a las estrategias metodoldgicas propuestas para mejorar la dependencia
hacia el adulto, el aislamiento y ciertos problemas de conducta?

5.2.Would you do it all over again? Yes? Nope? Why?
¢Lo harias todo de nuevo? ¢Si? ¢No? ¢Por qué?
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Appendix 5: Consentimiento informado

Investigador Principal: Carlos Andrés Vargas Orozco

Titulo de la investigacion: “The perceptions of public teachers on the implementation of
methodological strategies in current practices to strengthen their teaching process with Down
Syndrome children”

Tutor: Diana Margarita Diaz

Introduccion: Usted ha sido invitado a participar en un estudio para implementar una serie
de estrategias metodoldgicas para la ensefianza a nifios con sindrome de Down a través de las
practicas pedagogicas que se llevan a cabo en la Institucién Educativa Carlos Holmes Trujillo
(IECHT) sede Lisandro Franky. Este es un documento de consentimiento informado que le indicara
lo que puede esperar de la investigacion.

Sitio de investigacion: La investigacion se llevara a cabo en las instalaciones de la IECHT
sede Lisandro Franky de la ciudad de Cali.

¢Por qué razon se esta haciendo este estudio? Esta investigacion se esta realizando como
proyecto de investigacién requisito para grado de la Maestria en la Ensefianza del Inglés como
lengua Extranjera en la Universidad Icesi.

¢ Cudles son los procedimientos de este estudio? ¢ Qué me van a pedir que haga? En
este estudio se le pedira que participe de unos grupos focales o entrevistas, las cuales seran grabadas
para el uso exclusivo del investigador. Estas seran transcritas y sus comentarios seran analizados
para identificar cuéles son las estrategias Gtiles que encuentre en las practicas pedagogicas exitosas
con el nifio con SD. Seran dos entrevistas con preguntas abiertas. Una al inicio del proceso y otra al
cierre para analisis de los resultados.

¢, Cudles son los riesgos o inconvenientes del estudio? Se considera que no hay riesgos ni
inconvenientes por participar en esta investigacion debido a que implica solamente la reflexion
sobre la implementacion de estrategias metodologicas exitosas que benefician el proceso de
ensefianza de los docentes y el proceso de aprendizaje de los nifios con SD. Sin embargo, un posible
inconveniente para usted puede ser el tiempo que debe dedicarle a este estudio.

¢ Cudles son los beneficios de este estudio? Su participacioén es muy importante en este
estudio. Una vez se hayan terminado de recolectar los datos, se le invitara a una reflexion sobre sus
propios estilos y estrategias de ensefianza en el aula y se socializara la informacidn encontrada con
los docentes de la IECHT que tengan nifios con necesidades educativas especiales — sindrome de
Down para su aplicacion inmediata.

¢ Recibiré algun pago por mi participacion? No recibirad pago alguno por su participacion
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¢Existen costos por participar en este estudio? No hay costos para usted por participar en
esta investigacion.

¢Puedo dejar de participar en el estudio y cuéles son mis derechos? Usted no tiene que
hacer parte de este estudio si no quiere. Si esta de acuerdo con participar en este estudio, pero luego
cambia de opinidn, se podra retirar en cualquier momento. No hay ninguna penalidad o
consecuencia si usted decide que no quiere participar o no quiere continuar participando.

Usted no tiene que contestar las preguntas que no quiera contestar.

¢A quién puedo contactar en caso de tener preguntas? Puede contactar a Carlos Andrés
Vargas Orozco si tiene preguntas adicionales sobre su participacion en este estudio; también puede

escribir al correo d.cht.carlos.vargas@cali.edu.co o al Celular (What’s App): 316 575 87 12.

¢ Qué uso haran de la informacién que yo brinde? La informacion recolectada en la
presente investigacion sera usada con fin exclusivo de identificar cuales son las estrategias
metodoldgicas Utiles que a través de las practicas de aula sean efectivas para el desarrollo de
competencias y habilidades en nifios con SD. No se publicaran nombres ni datos propios en los
informes que se produzcan en el proceso de la investigacion.

El uso de la informacion sera confidencial y con propdsitos académicos Gnicamente.

Le agradezco mucho su participacion en esta investigacion. Le pido firme si desea
participar.

Documentacion de consentimiento

Yo he leido este documento y decidi participar en el proyecto de investigacion descrito
arriba. El objetivo general, el tipo de participacion que tendré, y los posibles riesgos e
inconvenientes han sido explicados de manera satisfactoria. Declaro entender que puedo retirarme
en cualquier momento. Al escribir mi nombre yo certifico que he leido este documento de

consentimiento y que estoy de acuerdo con participar en esta investigacion.

Nombre del Participante Fecha

Nombre de la persona que obtiene el consentimiento Fecha


mailto:d.cht.carlos.vargas@cali.edu.co
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Appendix 6: Lesson Plans Activities

Lesson Plan No.1 Visual stimulation of vocabulary

» Objective:
* Pronounce simple sounds about the home at first.

« Sensitize the student's ear with the sound of the words house, kitchen, room.

» Pedagogical support needs of students with Intellectual Disabilities (high
school)
e To continue to strengthen the student's concentration skills, so that he can stay in

activities of various kinds, for long periods, without being dispersed.

e To continue work on higher level reading and creative writing skills.

e To promote the autonomous and independent use of the school agenda, as a tool that
contributes to self-regulation. (Ministry of National Education MEN, 2017)

» Methodology
The methodological process focuses on guiding the activity gradually, understanding

the needs of the student with Dow Syndrome and their own cognitive abilities. In this sense,

the following are considered:

* Individualized monitoring, process activities controlled by the teacher, teamwork.

» Timing:
The stimulation will last for 20 minutes.

» Begining
Explain in detail the activity that takes place in the classroom.

Images are shown on the representation of:

Casa Habitacién

> Development
The teacher speaks clearly and slowly so that the student pays attention to both the

sound and the image that is being represented.

> Self-Stimulation
To exercise the comprehension and recognition of words, they are given images so

that they can place them in the corresponding place.
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House Bedroom kitchen

» Evaluation
The evaluation is carried out in accordance with the established objectives:

Grade Scale (G = Good, VG = Very Good, O = Outstanding, E = Excellent)

Grade Scale

Objetives Estimulation

R go[o[U[p (eI | AR | 5 T (g o] BB The student is able to pronounce
sounds about the home. every single word

The student seeks to make the
gesticulation of the words

SENS TR RS U6 ERIRSEEI@N1a The student pays attention to the
{19 EIT0] 0o (o o) I N6 1 Fo SR OIUEERN  English words pronounced by the
kitchen, room. teacher

The student recognizes the
relationship between sound and
image

Descriptive evaluation of the teacher

Indicator Difficulty Strength
Image recognition ¢How? ¢How?
{Why? {Why?
Oral expression ;How? ¢How?
¢Why? ¢Why?
Concentration or memory level ¢How? ¢How?
{Why? {Why?

Activity No.2 Language stimulation

> Objetive
e To pronounce simple sounds about the home at first.

e To sensitize the student's ear with the sound of the words house, kitchen, room.

> Pedagogical support needs of students with Intellectual Disabilities (high school)
+ To continue strengthening student's concentration skills, so that he can stay in

activities of various kinds, for long periods, without being dispersed.

<+ To continue working on higher level reading and creative writing skills.



66

4+ To promote the autonomous and independent use of the school agenda, as a tool that
contributes to self-regulation. (Ministry of National Education MEN, 2017)

» Methodology
The methodological process focuses on guiding the activity gradually, understanding

the needs of the student with Dow Syndrome and their own cognitive abilities. In this sense,
the following are considered:

e Individualized monitoring, process activities controlled by the teacher, team work.
» Timing:
The stimulation will last 30 minutes.

» Beginning
Explain in detail the activity that takes place in the classroom.
A welcome is performed with the song called “In my House (Parts of the house)" the

song aims to strengthen social skills which the boy or girl can recognize information to
establish social relationships.

Images are shown on the representation of:

Casa Habitacién

= £3

» Development
The teacher speaks clearly and slowly so that the student pays attention to both the

sound and the image that is being represented.

» Language Stimulation
The teacher approaches and performs repetition exercises of the intonation of each

word in English as a group.
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» Evaluation
The evaluation is carried out in accordance with the established objectives:

Grade Scale (G = Good, VG = Very Good, O = Outstanding, E = Excellent)
ODjetive atlo ade ale

G VG () E

The student is able to pronounce
every single word

The student seeks to make the
gesticulation of the words

The student pays attention to the
English words pronounced by the
teacher

The student recognizes the
relationship between sound and
image

Descriptive evaluation of the teacher

Indicator Difficulty Strength
Image recognition ¢How? ¢ How?
¢Why? ¢Why?
Oral expression ¢How? ¢How?
¢Why? ¢Why?
Concentration or memory level ¢How? ¢How?
¢Why? ¢Why?

Activity No. 3 Vocabulary grouping “My Home”
> Objetive
e To pronounce simple sounds about the home at first.
e To sensitize the student's ear with the sound of the words developed in class.

> Pedagogical support needs of students with Intellectual Disabilities (high school)
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4+ To continue strengthening the student's concentration skills, so that he can stay in
activities of various kinds, for long periods, without being dispersed.

+

To continue working on higher level reading and creative writing skills.
4+ To promote the autonomous and independent use of the school agenda, as a tool that
contributes to self-regulation. (Ministry of National Education, 2017)
» Methodology
The methodological process focuses on guiding the activity gradually, understanding
the needs of the student with Dow Syndrome and their own cognitive abilities. In this sense,

the following are taken into account:

¢ Individualized monitoring, Process activities controlled by the teacher, teamwork.
The first stimulation will last 10 minutes.
The second stimulation will have a maximum duration of 20 minutes.

> Beginning
A welcome is performed with the song called "In my House (Parts of the house)" the

song aims to strengthen social skills which the boy or girl can recognize information to
establish social relationships.

> Development
The teacher speaks clearly and slowly so that the student pays attention to both the

sound and the image that is being represented.

» Memory Stimulation
The game allows students to strengthen their concentration skills by relating the

sound of the words with the images.

Casa Habitacién Cocina

:!ﬂ ]
-

| |
B\ (Wl

l‘ E— =
-
\E\E
> Evaluation

The evaluation is carried out in accordance with the established objectives:




Grade Scale (G = Good, VG = Very Good, O = Outstanding, E = Excellent)
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ODpje e dllO ade alé
VG (0]
Pro ar e oaln@ The student is able to pronounce
0 0 sonido D every single word
ob 0ga The student seeks to make the
gesticulation of the words
hiliza JeINGEIN The student pays attention to the
dia 0 oa[le[0Me[8| English words pronounced by the
as palabra asa, Cco teacher
pieza The student recognizes the
relationship between sound and
image
Descriptive evaluation of the teacher
Indicator Difficulty Strength
Image recognition How? ¢How?
¢Why? ¢Why?
Oral expression {How? ¢How?
{Why? {Why?
Concentration or memory level ¢How? ¢How?
{Why? {Why?




Appendix 7: Toolbox

24https://heyzine.com/flip-book/c9017403ff.html

GUIA PARA DOCENTES

ESTRATEGIAS METCDOLOGICAS PARA NINCS CON

A=

:.‘ Pe
.

Carlos Andrés Vargas Orozco

24 The toolbox was intentionally designed in Spanish because most of the teachers who will read it
and use it, are not English speakers.
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Hola, soy Juan, tengo 15 afios y Te NOY exPhcar

tengo sindrome de Down Yy no, no

brevemente que es
estoy enfermo, simplemente es un

exactamente el Sgndrome
de Down...

o

cromosoma extra. @ @ " 17

Te vou a contar un poco de mi
J

PGVG que SQPGS como 503 ‘lj '
puedas entenderme, cémo Q\ '/
aprendo y puedas ensefiarme y ( -
Z‘:':P';;f,{'fm e peclen ' v Es un desorden genético.
3 Hay 47 pares de
cromosomads, en vez de 46.
Fue estudiado por el
britanico Dr. John
Langdon Down

‘)‘

Puedo ir a la escuela pero
los maestros no saben que
hacer conmigo en el aula.
Es por eso que te contaré lo
que puedes hacer para que
me ensenes. Acompér'\ame
en esta tarea...

Tanto los hombres
como las mujeres
tienen 24 pares de
cromosomads.

21 pares contiene un
cromosoma extra.
15% Hombres

85% Mujeres

74

Cada 1 de 700

ninos ndce con
syndrome de down

en el mundo y
tiende a ser mayor
la cifra si la madre

tiene al hijo en

edad adulta.

(Pueschel, 1997)



Existen 3 tipos

Sindrome de Down.

de

@ TRISOMIA 21:

El primero es el mas
coman, se llama...

95% de los casos. Con este tipo
de sindrome de Down, cada
célula del cuerpo tiene tres
copias separaalas del cromosoma
21 en lugar de las 2 usuales.

75

El seguno(o se llama...

°TRANSLOCAC|6N:

Este esta presente en el 4% de los
casos. Esto ocurre cuando hay un
cromosoma 21 entero extra
presente, pero ligado a un
cromosoma distinto en lugar de
estar en un cromosoma 21
seloarao(o.




Y el tercero que es el
menos coman, se [lama...

. MOSAICISMO:

Sélo el 1% de los casos. Mosaico
significa mezcla o combinacién.
Para los nifos con sindrome de
Down con mosaicismo, algunas de
las células tienen 3 copias del
cromosoma 21, pero otras tienen
las tipicas dos  copias del
cromosoma 21. Llos ninos con
sindrome de Down con mosdicismo
pueden  tener las mismas
caracteristicas que otros nifios con
sindrome de Down. Sin embo\rgo,
pueden tener menos
caracteristicas de la afeccion
debido a la presencia de algunas
(o muchas) células con la
cantidad normal de cromosomas.

76

Estas son nuestras
caracteristicas fisicas...

Forma de ojos
tipo almendras

Cabeza pequeria

OVeJ'as pequeﬁas

Ndriz
pequeria Cuello corto
Dedos
cortos Estomago diferente (A veces

con hernids)




Propuestas de accion -
;CémMo en el aula (
aprendo? TN S —

@ 3

Categoria
FUNCIONES COGNITIVAS

Presentacion
multisensorial de

los estimulos

- Percepcion

Estralegias
HcTodo(égicas Aprendizaje por
= ATCnCion observacién o
modelado
- Memoria ~

- Razonamien(o f



Presentacion
multisensorial
de los estimulos

Aprendizaje por
observacién o

modelado

Jola! Aqui te dejo unas
: estrdte9i°‘s metodolégicqs

_ard ti como profesor, Parg
e calo'tes mi percepcion

lmp(cmmra informacion audliva con elemenlos
visuales que me favorezcan (a comprension a Través de
geslos. imagenes. objelos reales. esquemas graficos o
signos piclograficos ubicacion en el aula y TICs.

Refuerza un estimulo presenlado a Traves de diferenles
vias sensoriales donde presenles el malerial de forma

que pueda percibirlo a Traveés del oido. (a visTa y e(Taclo.

Cop(a secuencias de accion para facilllarme (a
comprension e instauracion de un hablo en mi rulina
que sera clave para consCruir mi desarro(lo. Debes
considerar que (o imacion desde mi perspecliva es

diferenle a (a de (os olros.

Propuestas de accion
en el aula

ATENCION

78

Periodos de
descanso

Aumento
progresivo de
los periodos de
atencién

Garantizar
contacto ocular

Eliminar
estimulos
distractores

Presentacion
secuencidda de
estimulos

Programas de
atencion
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Garantizdr gﬂ:tr%nﬁza mi alencion r.m;n el mnTuchl_:lI visi ®\ ::
‘objelos. con imdgenes 4y con los personos. Haz ju_. . .- .

Qrtacto ocular 5 sorju'((os '-,‘L[dmognc ggcuﬂm{o '[Ec mire. haz Jtm Jﬂuidlo
gracioso que me gus’[’c y rcpﬂ_’c (o secuencia T o juegos de
esltos =Cuando Te mire haz un gcs'[_o gracioso tj
repilelo Tralando de disfrular de esta siluacion de :
juegoE o modula mucho la voz con cambios de Tono !
para manlener mi mirodo :

“ola! Aqui te dejo unas B
- strategias metodolégicys -

,ara ti como Profesor, Perg
we captes mi atencion,,

v Debo esTor siluado en un lugur en el que Tzngai
acceso @ (o informacion: cerca del profeson. ({ci
frenle a o pizarra y que pueda ver (os maleriales :
en un angulo adecuado. i

g 4

PFCP(I!‘II muchas aclividades de corla duracion para
irme Prcschandu (a clase poco @ poco y pnﬂcr in
capTaﬂio mi alencion y mi molivacion ya que si
planeas aclividades muy prolongadas hardan que en un

momenio Pitﬂlﬂ la alencion ¥ Elimina nbjt'[_os o maleriales @ mi alcance que me

puedan disCraer 2 CarlTuchera pinluras. cuadernos. |
(ibros o jugueles<. ;

. IﬂC[_ule enlre las aclividades pzriuu[os de descanso que
| garanlicen mi inlerés anle nuevas Tareas Tales como

' (evanTarme un momento. reparlir un malerial hacer
umn pcqucﬁu recado o u[cjaﬂme que me tﬁsﬁaigu COM Una

aclividad de mi gusTo.

Periodos de

v Ubicame proximo a olro alumno que facilTe y me .
descanso |

ayude con mis conduclas de alencion

v Crea un habilo postural adecundo que garanTice
una posicion tq_uilibrm{m de senlado para que no me
disperse con posluras poco compalibles con la Tarea :
o con. movimienlos disUraclores. :

| Haz que los periodos de descanso o que los refuerzos que !
progresivo de los | se me ofrezcan sean realmenle molivadores para mi. |
periodos de : Asi poco a poco me puedes ir aumenlando la exigencia
atencién : de Trabajo para poder lograr esos refuerzos.

Dame un espacio de Trubujo 0 un lugmt del awla que solo '
esle deslinado especificamenle para mi para que:
realice algunas Tareas. bien sea individualmenTe con un '
mmpaﬁcro mediador. 0 en pcqucﬁos grupos. :
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+ Presénlame las Tareas y los eslimulos poco a poco !
asequrandole que enlendi Si una Tarea implica una .
secuencia de acciones me (e planTeas de una en una y |
de forma organizada Para presenlarme (os
eslimulos Tienes que polenciar mi molivacion para |
ello es convenienle proponer (os maleriales o (as
Toareas creando cxpcd—uﬁuu en mi se puc({m
emplear elemenlos curiosos y caulivanles de mi:
g.usl—n y jugar con la novedad como elemenlo q_ur,.
facilile mi alencion.

Presentacion
secuenciada de
estimulos

2. Alencion utsuu[

v Colocame a buscar objelos o imagenes.

v Colocame a buscar objelos o imagenes que
desaparecen

v Déjame emparejur objelos o imagenes iguales.

v Colocame a dibujar figura-fondo en donde Tem]a
que idenlificar un dibujo concrelo sobre un fondo |
con olros dibujos. :

Hug Tres programas de alencion que debes prcsTani
alencion:

Programas de
atencidn :
, §. Alencion audTive .
I. Alencion al enlorno polencia la capacidad t{c' '

observacion del enCorno que me rodea:

v PlanTea juegos de conlinuidad en donde yo o{eha:
permanecer alenlo para conlinuar una ac’f‘wdm{
que pasa de unos o olros. Lo aclividad se puu{c
pllm'['tml en siluncion de dos o en qrupo.

v |denTifica que cambios hay en mi enlorno. |

v Busea soluciones si Tengo problemas: En sluaciones ’

de enseiianza incidenlal aprovecha (os mnmtrﬂ—usi

que vayan surgiendo en (a dinamica colidiana para '
que planlees para mis pequeiias dificu(lades pmm;
que Tenga que fijarme en qué ha pasado y busque |

u[[’cm:ﬂ"uus de respuesta para resolverlas.

ﬁ_ i T

v Enséiiame a respelar el Turno de los demas con
ayuda dc algun elemenTo fisico ZlUna Tarjela l.[ﬂ
muiteco_S o de un geslo se requlara el Turno d_e :
palabra :
Ayudame con mi discriminacion audlive: dﬂuc
suenal Hez juegos en los que vaya identificando |
diferenles sonidos del cuerpo. de los animales. t{el

enlorno elc.
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Propuestas de accion 9
en el aula 4

’ Hola Aquf te de_jo unas
zstmteglas metodologths

ara ti como profesor, Parq-
que calo-tes mi memoriq,_

ch(Te las Tareas para que asi aumenle mi capacidad de
ejecucion. No suelo rechazar la praclica sobre Todo si me
proporciona  éxilo. sin embaﬂgo. También puedo
aburrirme de hacer las mismas cosas muchas veces.

‘

1

Aprendizaje de
textos orales

MEMORIA Clqﬁﬁcac“’nes

Dame insCrucciones sencillas para que realice Tauasi
Recados concrelas. Puede ser Mpun’l‘m un malerial ordenar un l
espacio. Transmilie un mensaje a olra persona (levar un .

objelo a algun (ugar. €lc. .

Coletillas,
esquemas
verbales

anmc memorizar un@ CaNCiON una poesi una .
adivinanza. Si S0y Muy pequeiio y aun no he accedido a '
la expresion oral esta aclividad puede consislic en :
apnno(ew gesTos asociados a (as canciones o esquemas de ;
juego inleractivo.

Rutmos APrendlzaJe de
textos orales

O\



. Almaceno (o informacion siguicm{o esquemas [01_}['{0: y
Clasificaciones | ordeno los jugueles. la rope los maleriales de Trabajo. |

laminas  de imagenes. hlnqucs [ﬂgicns, cuenlos. '
maleriales de desecho. (elras. numeros o cualquier cosa !
siquiendo unos crilerios que me ayudardan o estrucluran .
la informacion y me facillara mi almacenamienTo.

| 1
| ﬂsotm U ecion Comn une fmm Una Concion o una ;

Coletillas, _ ) .
esquemas i pequeiia poesia o unos geslos concrelos. Por ejenplo:
verbales. 'Ojos abierlos. boca cerrada 4 orejoas PFEllﬂl‘ﬂ'.iﬂS...-

Cola en el asienlo. espalda dereche cabeza :
levanTada que vamos a i
cmpczm\_'

A recoger. a colocar, cada cosa en su {m]ml'

ﬂzplTn secuencias de sonidos o de geslos que se iran |
ampliando en cuanlo al Tipo de sonido o gesTo. eli
namero. (o duracion (o inTensidad, ele. para anlicipar E
Toreas. como una Transicion enlre dos aclividades o ;
como una ruline :

|. Para (o memoria visual:

v ldenTifico objelos o imdgenes que han sit{oi
presenladas anles y que han desaparecido enlre |
olras nuevas que se aparecen.

v Coloco en el mismo orden wuno secuencion de :
imagenes.
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O}

2 Para la memoria audlivee

: v Puedo recordar palabras: ﬂqlﬂ_—u una secuencio de

palabras o una frase aumenlando
progresivament(e el nimero de elemenlos a
recordar.

¥ Puedo memorizar digiTos: ﬂep[’[—u unos numMeros que

dice el adullo u olro nifo.

' v Puedo recordar parles de un cuenlo: Cuenlame un

cuenlo y después me prequnlas sobre él y me
puu{es pﬂﬁw que recuerde una lmnﬂ_—e.

' v Puedo hacer un cierre gramalicat Deja una
palabra sin Terminar para que yo la Termine. Lo
puedo hacer con canciones. poesias o relahilas que
CONOZCo.



Propueslas de accion
en el aula

RAZONAMIENTO

Asegurar la ‘
comprensién ‘

De lo
mar\ipulativo a
lo conceptual |

Uso de
esquemas

— —
Aprendizaje
funcional

~ lo conceptual

Asegurar la
comprensién

De lo

manipulativo a

“Hola! Aqui te dejo unas
strd‘teglds me‘todoloemqs
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Dame Tiempo para que elabore mis respueslas sin |
a'[_osigao‘mc send suficienle para que mejoren mis
procesos de razonamienlo y evila lanzarme prequnlas :
ininTerrumpidas o adelanTarTe a responder por mi

| Individualizo las insCrucciones. sobre Todo cuando se !
i Trala de ordenes complejas que incluyen muchos :
! elementos que me pueden hacer perder. H

{ Ulilizo mas (a experimenlacion que la reflexion a |
pan‘ﬁn de una explicacion verbal Compnuebo
! relaciones de causa-efeclo. clasifico ochTos 0 lmagencs
'sujumuio un ceilerio. y manipulo (os objelos para |
} observar sus caraclerislicas y deduzco relaciones que |
pcrmﬂ.’inan manejar cognilivamenle (a realidad yi
acceo(cr mejor a (o absTraccion :
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cComo & -
entiendo a

mi
... ... & 9)
| Relaciono el aprendizaje con las necesidades de mi vida : ma e St r o \

icoﬁr.{iana o con mis cenlros de inlerés ya que eso !
| awmenlard mi molivacion y resullona mas pwdc'ﬁcoé
para lugrtml mayon adﬂp'[_ﬂciﬂn social, :

............................................................................. Categoria

Repﬂ_’u con frecuencia las conduclas adquinit{as en :
disCinTas siluaciones E'['m.bujo individual en grupo con i

diferenles Tulores. 0 en casat. es necesario para (ograr : Co MUNIC ACIO N
la generalizacion i

| Empleo esquemas que represenlen visualmenle (as
Uso de esquemas ' relaciones enlre los objc'l_'ns o las realidodes

| aprovechando mi  polencial visual Puedo usar
diagramas o mapas concepluales en los que silio
imagenes u nbje’[’ns en espacios delim@ados st'guiemin un
crilenio que Puetz{c resullor una cs'l'm’['cgiu il en (o que

yo experimer(o.

Aprendizaje
funcional

Proponme allerndlivas anle una siluacion para que |

elijo ayudarme a pensar el 'pur'qué' he dado una u olra : - co mP"E“Siﬂn [s'tml—!.gt'lls
respuesla ayudame a planificar o secuenciar una Tarea | Hﬂ.—odﬂtﬁgim
recuerdame (a relacion de unos aprendizajes con olros. |

insligarme o buscar mas de una solucion g sobre Todo. | = EIPFES“H’[ Uﬂf‘hﬂl

molivarme para aprender. reforzar mis progresos y 7

valorar el proceso que esla siguimdu por encima del !

resu(lado. ; - Uso f“nﬂiﬂnﬂt (




Propuestas de accion
en el aula

COMPRENSION

simplificar los
mensajes

Asegurar la
comprensién

Cuentos

Persomlizados:;

“Jola! Aqui te dejo unas
'_zstrategias metodolégicqs :
para ti como profesor, Pates
ue captes mi comprensig

Simplificar los

mensajes
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Aiiade mas informacion al mensaje verbal pamé
hacerlo mas comprensible para mi usa geslos |
imagenes. palabras clave escrilas en carleles o en la

v Emplea frases breves y sencillas. Si usas frases
complejas encadenadas enlre si es posible que
p(eno(a mucha informacion. Si pencibo que el
mcnsaje €s comp(q'o, se desvanece mi inleres Y dejo
de prestar alencion.

7 Rvila dobles senTidos o ironias que dificullan mi
comprension y hacen aun mas complcjo el mensaje
para nosolros inlroduciendo conlradicciones que
no son capaces de inlerprelar.
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Propueslas de accion ~ o :
en el aula 4

i N R 2 W2

' ﬂeplﬁme las insCrucciones. es una  forma de |
- individualizacion al principio de una Tarea o a lo [ﬂﬁgo '
' de la e jecucion de esla cuando necesile recordar cual zs

- e( ubjeﬁun 0 lns pasos que'&ngn que segutrl

Repe'ticién de
ardenes

Individualiza (as insTrucciones con (a pnsibi[iiuc( u[zﬂé
pﬁegurﬂfunmc queé me han dicho o qué '['mgu que hocer
s para cerciorarle del grado de comprension del

ﬂusegumr la
camprensiﬁn

nFOjDS

—

- mtﬂsajt

e e eeeieeasasasssessssssssasssssasssnssenscaall 3estuq|es
T T 5

Cuentos Hl mpucuin(d" ﬂle stmbol_tmann € mlmjmacmn €s mf"ertwr EXPRE SI ON :Etu::::s

Fersonal[zadns

: a lo que cabria esperar para mi edod. en gentm{ e
| qusTan (os cuenTos. por (o que ulilizar(os puede ser una M —

esTmTtg.iu que aumenle mi molivacion , Aumento de
"""""""""""""""""""""""""""""""""""""""""" vocdbulario

[xp{(cumt incluso (o que parece obvio para T porlquci

cnmplemen‘hlrins

Prol'ongar Sus

li | ;
E:Ei::e:teo puede ocurrir que no (o enlienda y si das por supueslo MRl
que (o hice eslas creando lagunas sobre las que mi -
aprendizaje se hace muy inesCable. Correl_:'.c-mnes
............................................................................ e:lnlucltds
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D|dr ,Qa(_pu te d(EJG wros
strdtealds me‘tﬂdolﬂg{qas 2

ara ti como profesor, pg .
-F we CﬁPtes (0t eExpresidn -

Los nifios amplian progresivamente el conocimienTo
. de nuevas pal_mbms a Fﬂ.ﬂ_ﬁl‘l de sTunciones colidianas -
Ly asi van cuns'[_rugtm{ su vocabulario. pero yo como :
i consecuencia de mis dificulludes de memoria « largo :
Fluzo. almaceno y ulilizo menos lml_ﬂhms de las que .
' puedo decir para mi edad. Se conscienle de ese |

i aspeclo. '

Aumento de
vocabulario

[mp{m un codigo geslual o piclografico de formui
cumplzmerﬂ_—urm al {_cmjml_'c oral con aneTo u[ci
aumenlar (a capacidad de comunicacion muluo [so Prnlnngo.r sus
resulla muy eficaz. sobre Todo en mis Pmmtms producciones
momenlos. cuando ain no zmp[cu pm[ﬂbrm

udame o ir ampliondo mis enunciodos de forma '
Ayd: ir ampliando mi iados d, Z
Fmgnsiva realizando upaﬂsionu susliluciones Y
encadenamienlos.

Por ejemp{o, el adullo susﬁfwje un elemenlo formal
de la frase del niito por olro. un nombre por un .
pmrwmbre o ulilizet un sinonimo. $i yo digo "Mamad me .

(leva el adullo susﬂm_.lt. “ella Te (leva

Haz gesTos que se ulilizan de forma esponlanea
acumpuﬁtmn[o al I_zﬂgulxjc oral, UsualmenTe se Traln
de geslos nalurales o sefializaciones que implemenlan ’

el s{gmﬁcudo de las pu[ﬂbrus y las enliendo mejor.

.ﬂ..uogos
5estu.ales

| Estos conduclas verbales y no verbales del adullo '
ETicmm por nbj.zTo hocerme conscienle del uso cluci
Ehlxg.o del lem]uajz reforzando mis Proo{ucc['uncsi
| correclas  medianle un geslo. una  sonrisa 0
Eupnesiums del Tipo “claro’ 'mug bien’ - y i
Epﬂnpurciunundomz un modelo adecuado en caso de
. que comela un error. bien sea fonélico. semantico o !
: morfosinlaclico. .

Pideme respuestas moloras ademas de (as Uer-bu[es
Tales como seiialar. mostrar. ordenar. closificar |:|
realizar un gesTo de modo que implemﬁﬂ_—e misi

posibilidades de darle una respuesta correclo




Propuestas de accion
en el aula

USO
FUNCIONAL

Regulacién de
las pautas de
interaccion

de interés

Ampliar campos

Regulacién de
las pautas de
interaccion

. Hola! Aqul' te dejo unas
ies‘trd‘tegfds metoddégico‘s '
Lara ti como f"°fzesor,

88

A lo largo de (a jornada escolar hay algunas rulinas
claramenTe definidas que me pueden ayudar: el saludo :
cuando (lego o (a despedida cuando me voy (a
asamblea. el momenlo del cuenlo o de (a (eclura. :
También hay algunas rulinas a (o (argo del dia que
pueden cumplir esta funcion EchanUr un ma'[_uia(‘g
corregir una Tarea un momenlo de descanso. al:
cambiar de aclividad_<. §

- MuesTro menos inicialiva para parlicipar. Tiendo a ‘
- esperar a que me requle el adu(lo y no siempre manejo |
| adecuadamenle la a(lernancia de (a comunicacion. Por
€50. gamciﬁza el conlaclo ocular y agadame en la
EToma de Turnos para hablar. dame (a palabea
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- EXE
;Como

A _ Interactuo
? ik con otros?
i« pi i o s v 4c SRS |

palabms. cuando sea capaz de hacerlo. en lugaﬂ de i
i * enlender mis seiializaciones o mi (enquaje gestual |
comunicativas ' para favorecer la funcion imperaliva. No dejes que me ;
| quede apunlando con mi dedo (o que quiero. :

........................................................................... | Categoria

............................................................................

: ' Parle de mis inlereses para lograr mi molivacion !
Amphar campos | . = . . :
; inicial e ir dirigiendome hacia nuevas malerias que !

e interés : : 4 A ;RS
de int ; amplien mis posibilidades de comunicacion

Estimular
A o s

, Estrale
- Dependencia del adu(lo Mc‘s('o.:o(;?;i::s

- Aislamiento

9

- Problemas de conduc(a 4

f




Pnopuesfus de accion
en el aula

DEPENDENCIA

DEL
ADULTO

ol
DS
. ;dra

- Aep€

Retirar ayuda
innecesaria

Retirar aguo(a
innecesaria

Actividades
individuales de
refuerzo

a! Aqui te dejo unas
strategias metodolsgic,, |
ara ti como profesoy, :
que captes mi
ndencia al adulte.

90

Debes Tener claro que hay que priorizar mi aulonomia
en la realizacion de mis Tareas por encima del !
resullado. sobre Todo en mis primeras elapas
educalivas donde se instaura el estilo de aprendizaje.
Por ejemplo. es imporTanle que yo sea capaz de hacer
solo (as Tareas de pregrafismo sin que Tu me esTcsg
instigando o dirigiendo. aunque eso repercula :
ncgartvamcnfc en mi precision )

' Llevarme de (@ mano cuando puedo subir solo (as
escaleras. ponerme el abrigo cuando se hacerlo.

| ayudarme a recoger mis maleriales o hacerme un
recado. son a[gunos ejcmplos de conduclas
sobreprolecloras que Tu realizas sin darTe cuenla y
que (ejos de ayudarme (imTan mis posibilidades. Cree
en mis capacidades. es una aclilud que marca (a

: cullura del aula
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Propues(as de accion  ~ @ :
en el aula 4

NV

' Debes ayudarme a evaluar mis cnmpnnﬁ(mt'enfos.i

Planificar sugerirme a(lernalivas y conslruir aprendizaje a ;
momen!:c{s‘ de parlic de o praclica Para ello es ulil Tener previsTos i
EOEERISION - momenlos. a lo (argo de (o jornada escolar. en los que |

:iTu como profesor me ayudes a evaluar mis acciones.
De ese modo ac{t{ulun un habilo que me facilila d‘.
upncndlzaJe Yy me asequro el refuerzo de mis [m]rtus g
; e{ auman t:le i moTvacth

Mediacion
entre iquales

AISLAMIENTO | _

Entrenamiento
en resolucion
de pmhlemﬂs

o : Busca es(ralegias validas que evilen mi aburrimiento ;
Actividades y aprovecha el momentlo como una oporlunidad para |
individuales de iau[qumr aulonomic. Para hacer eslo posible puedes :
refuerzo i emplear el espacio de Trabajo donde puedo ir con olro !

| nifio o en pequeiio grupo a praclicar alguna habilidad :
i concréla También puede ser dlil que el docenTe Tcngu
, prepanm{ns unos moleriales para Tl‘l:thtljﬂl'- de fur-mﬂ
P aulonoma bien sea en mi silio habTual o en rm

' espacio de Trabajo.

Clima de

inclusion




ola! Aqui te o(eJ'o “nas
gs't"o‘te9'°‘s me‘todolog|cq
ara ti como profesoy,
. Fﬁfd que ca‘o'tes mi

|ndugc como objelivos de Trabajo habilidades como |
saludar. dar las gracias. soliclar (a panﬁcipacidn en un :
juego. pedir ayuda pedir un malerial escuchar (o que ; :
dice olro. mostrar un Trabajo o un (ogro. elc Todo ello ;
aprovechando siluaciones de (a vida colidiana Tal vcz H
eslos aprendizajes van a ser mas funcionales para mi
que olros mas absTraclos. por (o que deberias darseles &
mayor prioridad. f

Clima de
inclusion

Mediacién entre Debes poner « olro niiio que se convierle en mi
compaiiero de juego duranle un pzﬂ(odo de Tiempo

' concnro sirviendo de modelo Y de mediador. Puede
agudawmc a compnndu a(gunas claves verbales. no

i verbales y conlextuales e inTroducirme en el complejo

; mundo social

iguales

92

Permileme pcm:tbw disCinlos punTos de wsTcL
inlerprelar siuaciones sociales desarro(lar (a
capaadae( para buscar soluciones. gtfunfanmc a (as
pequeiias dificullades colidianas me ayuda a evilar el !
| aislamienTo.

...........................................................................

]: Tus acliludes seran (a clave. Si crees en mis':
‘ capacio(adcs nspd—an mis diferencias. se rc(ac(onané
b bien conmigo y buscan estralegias para facililar mi:
: aprendizaje. los demas nifios dispondran de un modelo :

.adccuae(o al que imillar y yo con necesidades
| educalivas especiales me senlire mas sequro para :
 inleracluar. H
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ola! Aqui te dejo unas
s_t.,d-tesu’o\s me'too(olégicq ;
ara ti como profesoy,
: Fdra que captes mis <
< f’rouemas de conductq.

Propueslas de accion 9
en el aula 4

e

Las normas son el referente que marca (o que debo o
no debo hacer (o que esla bien y lo que esla mal
NecesiTo aprender con claridad que conduclas son |
apropiadas y cudles no. Las normas del aula me
mjudavan en el proceso de adquisicibn de una mom(i
aulonoma  que me permilla  un adccuao(o§
funcionamienlo social :

PROBLEMAS ...
DE
CONDUCTA

- Si promeles un premio. debes cumplirlo y si me
| amenazas con umn casrigo Tambien de esTe modo mi
Reforzar conduclu es predecible y me sienlo sequro. La firmeza

conductas : permile que pueda anlicipar con facilidad cudl serd la |
adecuadas : reaccion del profesor y cudles seran las consecuencias |
| de mi comporTamien(o. :
B e R e R e .

— = —

Garantizar la
firmeza




Isr\.omr
conductas
indeseadas

Reforzar
conductas
adecuadas

231 e tgnmtus t(ebes sen mpaz l;le Tu[cmo‘ urm
conducla negaliva porque puede ocurrir que me |

- provoque ansiedad y medianTe gesos. miradas u olras | 5
- conducTas no verbales. logre el efeclo conlrario que es ;

. ofrecer mads alencion

, Por mis caraclerislicas. m{ﬂ_—o con facilidad (a
] implicacion i
i cspeciuhnerﬂ_’e penmeub[e a los senlimienlos de :
: salisfaccion que ésle me Transmile por esla razon las
i Técnicas de refuerzo son muy eficaces conmigo. Sm.
zmhwgu las recom pensas deben ir variando porque si |

ho ptem:{eﬂ e( cfccTn rten_"orztn:{nr- ;

emocional  del

docenle 4y  soy!

FIvIeh
) ) €1
Pe L

Categoria
HABILIDADES

INSTRUMENTALES BASICAS

- Lec(o escrilura

- Logica malemalica

94

Que Me.
puedes
ensenar?

[sTrlangias
Hz’[’ot{nlﬁg icas

9

4

f



Propuestas de accion
en el aula

LECTO-
ESCRITURA

Abordaje
temprano de
habilidades

lectoras

ola! Aqui te dejo unas
strolteSi"‘s metodolésicq :
ara ti como profesor, 3
. Fdrd que cotptes mi |ect°‘

Uso de apoyo

visuales Y
manipulativos

Lectura facil
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v Presento dificullades de memoria secuencial
audCiva de expresion oral Y de meTa(cnguajf_ que
limTan mi conciencia fonologica por Todo ello el
acceso a (a leclura por via indirecla presenlo
dificulTades. Puedo ir aprendiendo (as palabras
frecuenles por asociacion enlre (a palabra y (a
imagen y las voy memorizando. No me pongas a
analizar (os elemenTos de las palabras 3 Silabas
(eTrasE sino un reconocimienlo global de (a

palabra
v Trabajo con palabras

. Asociar imagen con (a pa(abm connspono(icn‘l'c.
2. Asociacion de palabras iquales.

3. ConsTruccion de frases con (as palabras conocidas.



Para podut inicioe mi ntprtcnu[izajz del proceso {eclon.

te':\b;;d:;] ¢ de - primero debo reunir los siquienles requisilos:
ho;::tij;ies [. Debo disponer de un nivel basico de lenguaje

comprensivo. Comprender que las cosas Tienen un
nombre 3 Personas. objelos. acciones_T
2. Debo realizar sequimien(o de ordenes simples:
dame. ver seiialo mire coge- i
3. Debo idenlificar imagenes nombradas. aunque aun i
no sea capaz de nombrarlas. :
: 4. Debo dominar habilidades manipulalivas sencillas :
como coger. so(lar. meler.. H
9. Debo asociar objelos o imagenes iguales.

Debo parlicipar aclivamenle en los aprendizajes
manleniendo un'ﬁcmpo. (o alencion y la pos'['um.

El mélodo de leclura ll[!llﬂ_—l!u que debo iniciar z{i
reconocimienlo  visual de palabras incluso de ;
fmgmcrﬂ_os de p«lubms aunque no sea capaz dgi
pmducirlms gmfimmcrﬁ'c. El acceso al u[t'bujn resulla .
:dificil_ porque mi mpucinlui de simbolizacion csTai
! desfasada con rtcspccTu a mi edad y También por (o i
ifaﬁ_—u de precision en los Trazos que hago. Comoi
i profesor  podras e planleando sencillos dibujos ;
i dandome el modelo para que a Traves de la imilacion
' putu[a empezar o simbolizar. i

__________________________________________________________________________

96

' Usa maleriales que pueda manipular como imagenes y :
: Tarjelas con las palabras esenilas. GsTas Tanjetas |
i Tendran el mismo Tamaiio Todas y deben esCar ,
- plasCificadas para evilar que se delerioren y en las !
| primeras elapas sequiran un codigo de colores que '
 facililen (o identificacion. Los sujelos pueden ir en
: color azul (os verbos en rojo y los complemenTos en :

! verde.

___________________________________________________________________________

Uso de apoyo
visuales Y
manipula‘l‘ivns

: Hatj documenTos. libros. paginas web. elc. que ESTI'U’I.E
. diseiiados cspccialmm’fe para  personas  con .
L dificullodes para (o comprension y la (ecCura. Debes :
| buscarlos en inlernel ya que se caraclerizan por su |
| sencillez. Tanlo en el diseiio del TexTo como en
| redaccion o uso sencillo de la lengua para facililar mi
| comprension 4 poder empezar mi proceso leclor.

____________________________________________________________________________

Lectura facil



Propuestas de accion
en el aula

MATEMATICA

[

tem

Trabajar

de la vida

diaria

ola! Aqui te de_jo unas
strategias me'too(o'o-sicq :
ara ti como profesoy, >
. Fa"" que captes mi léaic‘

atica.

[ Propiedades de (os objelos: Debes Trabajar (os
conceplos basicos relacionados con (os colores. (as
formas. los Tamaiios u olras caraclerislicas que me
permilan el analisis de (os objeTos.

97

Este proceso incluye las siquienTes elapas que debes

Tenu en cucha=

2. Agmpacimv Clasificacion: una vez que conozca (as

crlerios.

—

propiedades de los objelos me animareé a realizar
Tareas de comparacion enlre (os objd‘os para
agrupar(os o clasificarlos siquiendo disTirlos

Conceplos de canlidad: No-muchos. mas-menos.
mayor-menor. pnimuo—u(ﬁmo. ordinales. elc.Z Me
permilen También realizar operaciones de
comparacion y de orden



98

. Acceso al namero: Puedo Trabajar
simullaneamente la idenTificacion del namero y (o
asociacion del namero o (o canlidad manipu[«mio

objelos y asociando grupos de objelos al nimero | IS, s e :
curtrtcspomﬁcﬂ'ﬁ. . Composwmnﬂt(escnmpnswmn del nimero: Puedes

hacer aclividades que consislan en componer o
o{escumpuncw un mnjunTn de ubjd_os para
comprender la canTidad. Es conveniente que use
elementos reales Tipo reglelas o fichas
equiparables que me permilan visualizar (as
pmffcs y asi cumpr-tﬂdzr- mejor el proceso.

. Conleo: Cuando pueda conlar objelos implica un
proceso complejo de asociacion del nimero a la
canlidod, Cuando empiezo. cuerlo de forma
memorislica pero debes asegunw’[’c de que seiiale
el nbjﬂ]:l numerado con el rillimo necesario para

que el conleo sea correclo.
. Operaciones malemdlicas: Una vez que maneje

canlidades sencillas puzn[o iniciar el acceso a (o
suma empleando objelos reales y También mis

dedos.

Seriaciones: Es(o consisle en elegir y siluar unos
elemenlos respeclo a olros siquiendo un crilerio o
varios. Al principio requeriré de un modelo para
copiar. incluso (o indicacion verbal de mi
profesor hasla que vaya descubriendo (a relacion y
pueda ser mas aulonomo.

. OrdenamienTos: Pueden ser hisTorielas con dlibujos
para colocar (o que va anles y nlzslmés, u ohjeTos a
ordenar por su Tamaio. ninmeros siguimu[o un
orden delerminado o conjurlos de objelos a
ordenar sequn (o canlidad.




4

Puedes apnwuhaﬂ cua[quitrl stluacion a (o [_urgn del
Traba_ja.r ' dia para ayudarme a conlar S caleelines que nos

actividades de  Tenemos que poner. plalos que hay que siluar en la

la vida diaria mesa para comer. cuadernos que hay que (levar. o

nunero de go'lusilwts que quimte, ele.2. Tienes que

 insisTirme para que usen adecuadamenTe (os

. conceplos espaciales Temporales o de canlidad.

: Jdonde esToyf. JeuanTos hay!. Jque paso anles?. jqueé va

a pasar ﬂlcspués?.

Puedes ayudarTe de los siquienTes elemenlos que

| puedo usar:

. | Los nuevas Tecnologias Sﬂomplﬂ_—ainn. TableC
] Disposilivos eleclronicos T

E( dinero

E(Teléfono

La calculadora

El calendario
ECreloj

,..........................

Reforzar la
memoria

secuenciol audTiva

 Puedes animarme a uprtcnnlcrl numeros de Teléfono i
imporlanles para mi direcciones. fechas especiales |
o - >Cumpleaiios. dias de fiesta. malriculas de molos o |
numerica carnros. €lc EsTos dalos me resullaran aliles para |
::l'.um[izmt mis peﬂ_—cnenciua definir mi pnnpiai
s idenTidod y sobre Todo esUimulara mi memmtiai

- Aulorrequlacion

99

@ 3
;Oue me
controlas?

Categoria

SALUD EMOCIONAL

[sTnaTagt‘as
Melodo logicas

- Auloes(ima -

L4

(
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Propuestas de accion 9
en el aula ¢

ola! Aqui te dejo unas

e;tro‘teﬁf"s me‘todolésic
ara ti como profesoy,

- Fard que captes mi

P
-¢M

Ay

.toyegulo\cién.

Las emociones esTan siempre presentles en el aula
nosolros experimenlamos. alegria TrisTeza enfado.
sorpresa miedo. elc. El docenTe puede aprovechar
cua(quicn siluacion para agud«amc a observar (as

AUTO-
REGULACION

Me puedes prequnlar como me sienlo y ayudarme a
poner un nombre a ese estado.

Autocontrol
emocional

Cuando sea capaz de idenlificar mis emociones y (a
| causa de esCas sera convenienle agudanmc a buscar
| allernalivas de afronlamienlo para que mis

| reacciones sean ajustadas a (a siCuacion y no me

| conduzean al desconlrol, Las Tecnicas como (a
respiracion (a relajacion (a distraccion pueden ser
adecuadas para reqular miira mi ansiedad. o mi

TrisCeza

Autocontrol
emocional

reacciones de mi cuerpo y a cuqud'ar mis emociones.
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Propueslas de accion * o :
en el aula 4

NV

Usa la dramalizacion para que represerilen dislinlos
{ papcles ) s(mp(emcn'(_e indicarme que me fije en olros
nmos o adu(los y analice:

‘ v {Que les pasa?
i JPor qué estan asi?

v (Qué puedo hacer yo por ellos?

AUTOESTIMA =
autoconcepto

i/ A
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ola! Aqui te dejo unas ;
s.trateglds me'todo|°9|cq‘
a'o‘ ti como profesoy,
. Fara que cap'tes mi

Sog conscienle de mis diferencias ncspcd‘o a mis :
| compaiieros desde que soy muy pequeiio y necesilo
compnndu mi condicion de persona con SD. Para 5
(ognawlo Tu como profesor. no debes converlir e SD |

; en un Taba mas bien agudaotmc @ conocer qué es ese

: Termino. NosoTros consTruimos nuestro auloconceplo

: : basandonos sobre Todo en (a informacion que nos :

ofuccn nuestras figueas de apego. por eso es muy .

lmpoo‘Tan'(_c que (os padns y (os docentes. cuiden los

: ! comenTarios que realizan sobre nosolros. Tanlo si se

| dirigen a mi como si estan hablando con oTros

adu(l'os

Trabajar el
au‘toconcepto

Resulla facil vincularse emocionalmente conmigo dado '\
que suelo Tener una respuesta muy posiliva al afeclo.
pero También soy muy sensible al rechazo Tanlo
cxp((cifo como imp((cil'o. y cuando (o pcncibo pucdo
poner en marcha conduclas diseuplivas o de
obcecacion. Cree en mis capacidades para progresar y

resolver mis dificulTades. 1

Si me sienlo quuido y si creo una idea de mi mismo !
posiliva seré capaz de afronlar los relos de mi vida
colidiana :
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