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Abstract 

This research project was set and developed in Institución Educativa Sucre in Ipiales, 

Nariño with 33 students from third grade from the afternoon shift. The main objective pretended 

to obtain was to demonstrate that students’ English learning skills can be positively influenced 

through the use of ludic-pedagogical strategies inside the classroom. By using data collection 

tools such as interviews, questionnaires and direct observation strategies and the results showed 

that the use of such strategies has positive influence, if used correctly, on students’ motivation 

and willingness to learn English.  
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Introduction 

The entire world has evolved more in the last decade than in the last forty years, 

nevertheless the educative process still remains the same as 200 years ago. We have not realized 

that even though every individual is unique and different, governments still use education models 

to educate everyone in the same way. Our educational systems remain on punishing errors in 

which students compete each other to get a grade, students who are not happy and feel 

demotivated with learning at school. This is the reason why this research tends to look for 

innovative strategies, not commonly kept in mind, but which could directly help strengthen the 

abilities to learn English as a foreign language in early stages of learning, highlighting that every 

student has his/her own abilities and interests to learn whatever they are learning. 

Teaching English as a foreign language in Colombia is nowadays one of the most 

important aspects regarding the educational process and the changes to improve it that the 

Colombian government and the ministry of education want to bust.  

Due to its importance not just for the academic formation but also as a way to connect 

with other cultures around the world, “The adoption of a common referent with other countries 

will allow Colombia to examine advances in relation to other nations and introduce international 

parameters at a local level” (MEN 2006a:57) cited in De Mejia (2011), nevertheless the specific 

process of teaching English to young learners requires more attention and emphasis. Even though 

significant progress has been made during the last few decades regarding the teaching of English 

in Colombian schools, there is still a huge need to make focus on what we are doing in the 

classrooms of primary school and even preschool ones, which is in fact, the fundamentals of the 

whole educational process so that we take advantage of those potentialities students in those 
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stages to offer to the process of acquiring a foreign language; in this respect, Stakanova and 

Tolstikhina (2014) assert that:  

Young students at the beginner level are naturally curious about all new things. Their 

minds and memories are uncluttered; they have no fear of the unknown. If they wish to 

connect with their peers, they may still be able to use non-verbal means of 

communication. (p.5)  

Among the factors which could directly influence this process, we could cite the 

conditions in which education takes place and the policies stablished in order to carry it out as 

some of the principal ones, Sánchez and Obando (2008) cited in Fandiño-Parra et al (2012), 

declared that 

…que las dificultades que vive el PNB no se relacionan con una falta de interés o 

de nivel de lengua de los profesores colombianos sino con la necesidad de un 

mejoramiento de las condiciones en las que la enseñanza y el aprendizaje ocurren 

en Colombia, y la revisión profunda del currículo de primaria y bachillerato en los 

colegios públicos. (p.7) 

To put it in another way, it is not just a matter of creating ambitious plans in order to 

obtain satisfying results in English proficiency, but it is a matter of paying attention to the core 

situation which could be related to the lack of the necessary conditions to carry out an effective 

process starting from the basis of the process, preschool and primary school. 

It is fundamental that we revise some aspects regarding the first stages of learning so that 

we can comprehend why this is an important part on the process of learning a foreign language. 

According to Stakanova and Tolstikhina (2014), they mention that “primary school age is known 

to be favorable for learning a foreign language. Imitating, the abilities of a child, natural curiosity 

and need for new language contribute to overcome the challenges facing foreign language 

learning”. In other words, if we could enhance the conditions in which English is taught in our 
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primary and preschool classrooms, we could prepare our students to face a more favorable 

process in the future. 

Regarding our own context, there could be multiple factors which could influence 

positively or negatively the teaching/learning process of English as a foreign language in young 

learners, some of the main ones are: 

a) The time devoted for the English class, which scarcely helps to carry out a well-

structured process, (1 hour of class per week). 

b) Lack of teachers’ preparation on the specific subject; teachers in charge of 

teaching English to preschoolers most of the time do not speak English or know 

nothing about it. 

c) Materials and resources: as teachers are not prepared to teach this subject the 

materials and resources used in classes could not be the most appropriate to 

engage students’ attention in the subject. 

d) Motivation: as all the previous factors make part of the foundations for a good 

teaching/learning process and as we can clearly observe that they are not well 

stablished, students’ motivation could be affected. 

This project presents a discussion to specifically know the difficulties in the teaching 

process and the necessities of students at early stages (third graders) from Institución Educativa 

Sucre, a public institution from Ipiales, Nariño. It is a challenge not only to know the reality of 

the teaching/learning process, but also a way to create innovative strategies in order to motivate 

students to learn English as a foreign language. 
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Justification 

This research project will allow to raise awareness on teachers of the importance of 

searching and applying different ludic-pedagogical strategies according to the necessities, 

capabilities and the context in which we develop our profession, and in this way to be able to 

adapt them to the students’ learning contexts taking into account different individual preferences. 

Besides, it will allow to analyze and apply new methodological procedures so that students can 

have a meaningful and integral learning. It is important to mention that ludic-pedagogical 

activities are educational activities that use play and games as a way to engage learners and 

facilitate learning. These activities are designed to be fun and enjoyable, while also having a 

clear educational purpose. 

Ludic-pedagogical activities can take many forms, including board games, video games, 

role-playing games, simulations, puzzles, and more. They can be used in a variety of educational 

settings, from formal classrooms to informal learning environments. 

The goal of ludic-pedagogical activities is to create a learning experience that is engaging 

and motivating for learners, while also promoting critical thinking, problem-solving, 

collaboration, communication, and other important skills. By integrating play and games into the 

learning process, educators can help students to develop a deeper understanding of academic 

concepts and to retain information more effectively. 

As a teacher from Institución Educativa Sucre, I consider this work developed with 

students from third grade is worth it since the research to be made can help identify aspects in the 

English language teaching process and strategies used in order to adjust them so that students’ 

learning process improves as well. Moreover, it will help to break the traditional paradigms in 
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our teaching practices and then improve our strategies so that teachers can feel motivated inside 

the classrooms, too, and then, the results can be positive in secondary school as well.   

Objectives and research question 

Research Question: 

Given that the preschool and primary school stages of learning are considered 

foundational to the entire educational process and that the effects of instructional practices 

implemented during this term can be observed in later secondary school levels, it is essential to 

investigate how pedagogical strategies can positively impact student learning, taking into 

account their interests and current educational background. Therefore, this research aims to 

explore the effectiveness of ludic-pedagogical strategies in the English language learning process 

at the early stages of education. The research question is as follows: how can ludic-pedagogical 

strategies be employed in the classroom to enhance the process of English language acquisition 

at an early stage of education? 

 

General Objective 

To analyze that students’ English learning skills can be positively influenced through the 

use of ludic-pedagogical strategies inside the classroom in third graders from Institución 

Educativa Sucre in Ipiales, Nariño, by using data collection tools such as interviews, 

questionnaires and direct observation strategies. 

Specific objectives 

To stablish innovative strategies inside the classroom in order to foster students’ 

motivation towards the learning of English as a foreign language.  

To identify to what extent the implementation of ludic-pedagogical strategies impacts 

third- graders. 
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Theoretical framework 

For this project the principal aspects I will revise are: first, as a way to make a general 

overview I will make a brief analysis of the Colombian context for teaching English as well as 

some aspects related to the context for teaching English in our specific context and school, I will 

also take a look at the teaching context where we are experiencing our practices based on the 

work of Le Gal (2018), and De Mejia (2011). The second aspect to bear in mind is the resources 

and materials we use to make our classes more meaningful and enjoyable. Then, a discussion 

about the available resources and materials used (i.e books, recordings, songs, posters, flashcards 

and so on), which could be of a great help but which are scarce in our institution, and how to use 

them inside the classrooms is done regarding Harmer (2007) and Tomlinson (2012); resources 

and activities which teachers could use as a way to make their teaching experiences more 

dynamic are also regarded as part of this discussion taking Herazo’s work (2010) as a reference. 

Consequently, if we want to refer to the progress that the teaching of English in Colombia and in 

our own context has experienced lately, we must know about the previous knowledge students 

have in their English class so that a comparison can be made between the way the normally 

receive their lessons with the new proposals. Finally, I will refer to the work of Gardner (1983) 

in which he states his theory of the multiple intelligences MIT which to some extent can define 

the way how we learn different things.  

The English language teaching context in Colombia 

Before studying the different implications and actors involved in this teaching and 

learning process of English, it is fundamental to mention the different characteristics and 

particularities that teaching in the Colombian context imply, this because our country and the 

institutions are quite different in several aspects to those by which some of the policies for the 
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teaching of English were created not even bearing in mind rural areas in which the educative 

process is completely different from the one developed in the urban areas, (Holguín & Morales, 

2016).  Supporting the previous ideas, Cárdenas (2006) as cited by De Mejia (2011) makes a 

clear contrast between what the Colombian conditions are, specifically regarding infrastructure 

of the educational institutions, curriculum organization and the use of foreign languages in 

different contexts, the adoption of certain guidelines which are taken from countries which do 

not have the same necessities and particularities as Colombia does and the gap difference 

between public schools and private ones, (Gonzales, 2012; Holguín & Morales, 2016).  To 

confirm this, Holguin and Morales (2016: p,213) also express that “Isolation, cultural adaptation, 

misconceptions that rural families have about education, motivation, infrastructure, and violence 

are some of the shortcomings which inhibit English teachers from working in rural areas”. 

Clearly, all of the previously expressed ideas are variables which needed to be considered when 

policy makers decided what the most adequate guidelines for teaching English in Colombia were 

not just paying attention to the principal cities but also small rural areas of the country. The 

assumption that the adaption of a set of guidelines which could have worked in a different 

country and might work in Colombia was mistakenly assumed as every country has their own 

unique conditions and needs which cannot be solved bringing foreign ideas to be adapted.   

Teaching the different abilities in the Colombian context. 

On the same way, regarding the Colombian teaching context, one of the most challenging 

tasks to face when teaching a language, any language, in my opinion, is to make students 

produce oral interaction and written production. When learning a foreign language, I consider 

that speaking is an innate property each human being possesses but not all of us are able to 

express in the same way, and what teachers must do is to try to enhance this property to be 
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successful when making students speak, (Adams, 2018). Most of the time students feel 

threatened or discouraged when developing these kind of tasks and for this reason it is necessary 

to find adequate strategies with which they feel comfortable enough to start creating a certain 

kind of target language production.  Whatever strategies we use, they should tend to make 

students engaged towards the use of the L2 in the most natural was as possible making use of the 

correct tools and resources we have at hand, “Today, more and more attention is given to 

communicative approaches in EL teaching. With the emergence of universal education, and the 

extremely rapid development of ICT” (Stakanova & Tolstikhina, 2014; p, 458). As teachers, we 

need to be eager and flexible to adapt ourselves to the new conditions education every day offers 

and its constant challenges it has, so if we want to connect to those students´ needs to learn the 

different abilities in a foreign language it would be ideal that we use different activities and 

methods and not only those related to reading and writing or just completing a set of exercises. 

The theory of multiple intelligences offers a wide variety of strategies depending on the students 

which can make the whole educational process change in benefit of the students, (Ahmed & 

Gasm, 2012), even though it is not an easy job, we should start by analyzing, selecting and trying 

activities in our classrooms which allow students to feel that they have the opportunity to find 

their most appropriate way of leaning.   

Activities to make students interact 

Sometimes, we as teachers do not have a clear idea of what activities are the most 

appropriate in order to make students interact inside the classroom and we just relay on the basic 

production or even repetition of given utterances, but we miss one of the most important aspects 

which is peer interaction (Adams, 2018). Most of the time students feel threatened when they are 

asked to speak aloud or to produce any kind of oral production without realizing that this could 
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be avoided with student-student interaction so they can consolidate what they have learnt and at 

the same time learn by their mistakes. Herazo, (2010) also describes the way in which teachers 

have created a misconception on the use of what we consider to be communicative activities and 

the way we put them into practice in the classrooms. Unfortunately, we have got stuck on the 

point where we consider that giving students a set of phrases in order to be repeated by the 

students in front of a class is what a communicative activity is about without regarding that 

communication is a natural process in which students express themselves according to their 

domain of language. Gardner (1983) as cited in Ahmed & Gasm (2012) gives clear hints on how 

we can work inside the classrooms making the educative process an integration of all of the 

natural talents students have in order to get a more diverse range of activities and strategies to get 

a better a more adequate style for carrying out the teaching/learning process; teachers can design 

activities that appeal to different types of intelligences, such as incorporating music and 

movement into lessons to engage bodily-kinesthetic learners, or using visual aids to help visual-

spatial learners. Additionally, teachers can encourage students to identify their own preferred 

learning styles and use this knowledge to tailor their own learning strategies. Overall, the theory 

of multiple intelligences provides a framework for creating a more inclusive and effective 

learning environment that meets the needs of all students. 

The use of the L1 inside the English language class 

Most of the times it is considered that in the process of teaching a person to speak a 

second or foreign language, in our particular case English, the mother tongue could be 

considered a barrier for them to be able to produce comprehensible output in the target language 

but we do not take into consideration the pedagogical implications it should bring to the benefit 

of learning to speak a foreign language, (Cook, 2001; Ortega, 2019; Cook 2016). The 
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connections made between the first language and the target language should always be 

welcomed during the lessons as they help learners to better understand the concepts which in fact 

have not been understood using the L2 isolate. 

 The teachers’ role 

It is undoubtedly that the teachers’ role in the teaching learning process is imperative but 

the idea of being the central part of class has already changed. Nowadays teachers are considered 

to be monitors of the students’ language use and models of tasks performance, (Adams, 2018). 

So, as monitors of the language use inside the classroom, it is understandable that the use of L1 

should be considered inside the English classes, but how much of it should be devoted? Are we 

using too much or too little considering our contexts? (Kerr 2019). Most of the times, despite the 

efforts made by teachers to create a good environment in which the conditions to create a quasi-

real foreign language class are adequate, the use of the L1 is necessary depending on the level 

and the needs of students to develop the assigned tasks.  “Another issue related to this is the 

ideas families have about the education of their children. Some families do not see the relevance 

of learning more than basic reading, writing and Math” (Holguín & Morales, 2016; p: 213). In 

the public sector, there is still a tendency to consider that learning a foreign language is not an 

important issue and so the results of those beliefs can be reflected in the traditional way of 

teaching English in Colombian schools, where there is not a good balance between the use of the 

L1 and the L2. How much should teachers speak the L1 and how much should teachers allow 

their students to use it? Kerr, (2019). 

Materials and resources 

Materials and resources are other important aspects which always have to be considered 

when referring to foreign language teaching and learning. It is thought that when we talk about 
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materials for EFL in the Colombian context we were just talking about books which some 

schools can have and use as a guide for their classes, but it implies more than that. 

Materials development refers to all the processes made use of by practitioners who 

produce and/or use materials for language learning.  

It made the important point that good teachers are always adapting the materials they are 

using to the context in which they are using them in order to achieve the optimal 

congruence between materials, methodology, learners, objectives, the target language and 

the teacher’s personality and teaching style” (Tomlinson, 2012, p.9) 

Despite the fact that most of our Colombian public schools may suffer from a highly 

reduced quantity of the required materials, it would be ideal that we as teachers could be creative 

enough to create positive environments and ludic-pedagogical materials with the resources we 

have at hand. If we could do so, our students could realize that they are experiencing better 

practices in their classrooms as well.  

Important contributions to take into consideration within the implementation of 

different learning strategies. 

Theory of Multiple Intelligences 

The multiple intelligences theory (MI) was developed by Gardner (1983) in “Frames of 

the Mind: The Theory of the Multiple Intelligences”. MI theory postulates that a unique concept 

of intelligence is unable to assess the strengthens and weaknesses of and individual which gives 

framework to the two major claims: first, all the individuals possess all the intelligences 

postulated in the theory to some level and second, as we all have different physical treats, 

personality types and levels of temperament, we also display different profiles of multiple 

intelligences (Gardner, 1983). Regarding our jobs as teachers, the MI theory helps us to better 
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understand and carry out the teaching process. Most of the times, as it is the case in a huge part 

of the Colombian public schools and some private ones, when we teach English we tend to 

enclose the students into just one big group of people with no differences at all, without realizing 

that they are totally different worlds and that each one of those persons have different ways of 

learning and their needs to learn vary as well. Unfortunately, this way of conveying our English 

classes has turned them to be something boring for learners making them feel demotivated from 

very early stages of the educational process showing little or no interest on the L2 development 

and neither on the tasks. 

 It would be ideal that once we have a clear concept of the MI theory and the 

different intelligences postulated, we could adequate our classrooms so that the students feel 

their needs and ways of learning are being taken into account. There is evidence confirming that 

schools where multiple intelligences theory is applied are effective (Gardner, 2006), and with the 

understanding of the theory teachers can better understand the learners. They can allow students 

to discover their strengths, learn in many ways, and can help students to be in control of their 

learning (Guignon, 1998, as cited in Ahmed & Gasm, 2012). As it is the objective of this 

research, we could take the theory of multiple intelligences an important tool towards the 

improvement of the ludic-pedagogical strategies used to make the English classes more 

meaningful for students.  

Montessori Method 

The expert on teaching children Maria Montessori founded a method in which education 

and learning could take place when the necessary conditions are stablished for children to 

develop and express themselves in environments in which they are able to perform daily 
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activities and class activities in a natural way through the use of ludic activities such as rods, 

spindle boxes sandpaper and so on. According to this, Lestari (2020) expressed that:  

“Variations in the concept of Montessori classrooms are also very diverse 

implementation, making the Montessori game tool very flexible. Allowed with the availability of 

all types of Montessori game tools that tend to be commercial, or it could also be the availability 

of materials that exist in nature, meaning that it makes itself, no problem while the concept is the 

same” 

Similarly, and equally important Montessori (1982) asserted that “El ambiente recoge las 

energías, porque ofrece los medios necesarios para el desarrollo de la actividad derivada de los 

seres. Pero el adulto forma parte del ambiente; el adulto debe adaptarse a las necesidades del 

niño…” that is to say, it is not just only that we create the necessary environment for the learning 

process but we have to adapt ourselves to that environment and most important of all we have to 

adapt to the children’s necessities and not the opposite.  

Jean Piaget’s theory of cognitive development. 

Regarding the way students learn it is important to make an analysis to what Piaget 

proposes as children develop their learning process in order to take this as a beneficial model to 

follow inside our classrooms. Piaget as cited in Huitt and Hummel (2003) suggests that teachers 

might make the learning process somewhat different and more adequate for children’s stage of 

learning if we based our teaching practices on real life and meaningful strategies so that we could 

challenge children’s thinking abilities to their extent: “It is also recommended that teachers use a 

variety of concrete experiences to help the child learn (e.g. use of manipulatives, working in 

groups to get experience seeing another’s perspective, field trips, etc) (Huitt and Hummer, 2003). 

In this way, and as it is the purpose of this research project, the idea is that teachers could create 
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and make use a variety of ludic-pedagogical strategies according to their needs and with the 

materials available to show that through the use of these strategies, learners could be more 

engaged and the learning process could occur in an enjoyable and motivating way.  

Methods 

This study will follow a qualitative model intended to demonstrate to what extent the use 

of innovative ludic-pedagogical strategies might influence students’ skills on their English 

language learning process. Interventions and direct observations were made in order to collect 

data directly from the classroom using a variety of activities during the English classes. 

Interviews were used as well with the primary goal of revealing to what extent the strategies 

applied by the English teacher were relevant for the students or not.   

Socio-academic context 

This study took place at Institución Educativa Sucre, which is a public high school 

located in Ipiales, Nariño. This is a well-recognized school due to the good results obtained in 

state tests. It welcomes students from the rural and urban areas of the city as well as other near 

municipalities in the zone. There are around two thousand students from preschool, primary and 

secondary sections divided in two shifts. Inside the classrooms, which is set as a traditional 

classroom with individual desks organized in rows, there is an average of 32 students per class 

and most of them belong to a mid-low socio-economical stratus whose parents mainly work on 

economic sectors such as agriculture, farming, construction, domestic employees among others. 

The need to have an economic stability has resulted in both parents working and then children 

being, most of the times, left alone without a parental supervision or support in their academic 

process.   Lately, students have shown to have difficulties with the consumption of alcohol and 

drugs, factors which have led them to experience academic and behavioral problems at school 
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mainly reflected on their development and results in the different subjects. Besides, it has been 

evident that after the pandemic situation experienced world-wide, students’ emotional aspects 

were affected negatively with an increased number of students suffering from depression, 

anxiety, emotional instability, overprotection and a general demotivation including the academic 

aspects. Unfortunately, and in spite of being one of the most recognized schools in the city for its 

academic results, the methodology commonly used in the classrooms by most of the teachers is 

based on traditional foundations.    

Participants 

The sampling procedure used by the researcher was convenience sampling. The 

participants were selected were those at the researcher’s school with the most convenient 

schedule and willingness to work with. Participants included 33 primary school students. The 

participants were also selected because they all belong to the same group in which they can 

interact all along their school journey. 

The selected group for this specific research is the third grade from Institución Educativa 

Sucre in the afternoon shift. As it was previously mentioned, most of the students belong to a 

mid-low socio-economic stratum. Third grade has 16 male students and 17 female students aged 

between 8 and 10 years old.   

Research Design 

In my study, I will employ an action research approach to examine how ludic-

pedagogical strategies enhance students' motivation in Institucion Educativa Sucre. Action 

research is a participatory methodology that involves active engagement in the research process 

to bring about positive change within a specific context (Stringer, 2014). By adopting this 

approach, I aim to collaboratively work with the teachers and students at Institucion Educativa 
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Sucre to identify and implement ludic-pedagogical strategies that can foster motivation among 

students from third grade. The use of ludic-pedagogical strategies, which integrate playfulness 

and educational activities, has been shown to positively impact students' engagement and 

motivation in the classroom (Eggleston, Miller, & McDaniel, 2020). By utilizing an action 

research framework, I will have the opportunity to actively involve the teachers and students in 

the process of developing and implementing these strategies, ensuring their relevance and 

effectiveness within the specific context of Institucion Educativa Sucre. Through continuous 

cycles of planning, action, reflection, and adaptation, this approach will enable me to gather rich 

and context-specific data on the impact of ludic-pedagogical strategies on students' motivation, 

contributing to both academic scholarship and the improvement of educational practices at the 

institution. 

Methodology 

In order to achieve the principal objective of investigating how ludic-pedagogical 

strategies enhance students' motivation in Institucion Educativa Sucre, a series of sequential 

steps were followed. Firstly, an initial diagnosis was conducted to gather information about 

students' perceptions and experiences in their current English classes. This step helps in 

understanding the existing situation and identifying potential areas for improvement. Secondly, 

class observations were conducted to gain insights into how English classes are conducted in the 

school. This step allows for a comprehensive understanding of the teaching methods and 

strategies currently employed. 

Based on the initial diagnosis and class observations, a class plan was developed to 

address the specific needs and preferences of the students. This step ensures that the ludic-

pedagogical strategies implemented are tailored to the students' requirements, maximizing their 
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effectiveness in enhancing motivation. Additionally, data was collected during this phase to 

gather evidence on the impact of the implemented strategies. 

The fourth point involves the implementation of classes in which ludic-pedagogical 

materials serve as the primary teaching materials. These classes are conducted while closely 

observing and documenting the students' responses and engagement levels. This step enables a 

detailed examination of how ludic-pedagogical strategies affect students' motivation and 

provides valuable insights for further improvement. 

After the completion of the intervention, a final diagnosis is developed, which integrates 

the findings from the initial diagnosis, class observations, and data collected during the 

intervention phase. This final diagnosis consolidates the overall understanding of the effects of 

ludic-pedagogical strategies on students' motivation. 

Lastly, the data obtained throughout the research process is analyzed to draw final 

conclusions. This analysis involves synthesizing the information collected, identifying patterns, 

and examining the relationship between ludic-pedagogical strategies and students' motivation. 

These conclusions serve as the foundation for recommendations and future directions in 

enhancing English language teaching practices at Institución Educativa Sucre, promoting a more 

motivating and engaging learning environment for the students. 

Procedure 

The research was done with students from grade 3rd-2 from Institución Educativa Sucre 

in the afternoon shift. The research was developed during the first school term of the year for 

about seven weeks. As the first step is stated, the researcher presented the students a 

questionnaire to make an initial diagnosis about their current English classes. The researcher 

showed himself in front of the students with great confidence starting with a song to make his 
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presentation and then continued asking them to answer some questions related to their English 

classes. The students showed motivated and willing to participate with the activity. The teacher 

explained the questionnaire in Spanish but sometimes changing to English in order to see if 

students were paying attention or not. Once the explanations were given, students had some time 

to answer the questions and the researcher walked around the classroom monitoring the activity. 

Finally, when they finished answering the questions, the questionnaire was collected, and the 

activity was closed with a chant.  

As the second part of the procedure, there was a class observation in order to realize how 

English classes were conducted and it was carried out in the classroom where 3rd graders 

normally take their classes. It is important to highlight that the teacher of English observed, did 

not have idea but he did not oppose to be observed. The observation took around 55 minutes 

which is the average time of class. The details observed were written in a blank paper and there 

was also a check list of questions to be selected.  

 Then, the intervention process was carried out with the students, this time in a 

different setting and using different ludic-pedagogical strategies such as board games, memory 

games and online activities and didactic material such as flashcards in order to observe how they 

reacted to this way of learning English.  

 After this, there was a kind of interview with a sample of students who gave their 

own insights about what they could perceive during the time of the intervention and what their 

opinions about those classes were.  

Analysis 

 Once the information was gathered, the next step consisted in organizing the 

students’ answers from the questionnaire to be put into graphic bars so the most relevant findings 
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regarding students’ perceptions about the English class and teacher, methodology and materials 

could be highlighted and analyzed.    

Instruments 

Chart 1 

Instruments 

TOOLS DEFINITION 

1. Questionnaires  Questionnaires is a powerful tool for collecting data which allows 

the researcher to get the information directly from the interviewee. It also 

permits to systematize such information so that it can be organized for a 

better understanding and analysis. Malhotra said, “A questionnaire is a 

formalized set of questions for obtaining information from respondents. 

The overriding objective is to translate the researcher’s information needs 

into a set of specific questions that respondents are willing and able to 

answer”. (2006). Said so, and as one of the first steps, it was important for 

the sake of the research to ask students to give their personal perspectives 

about their English classes before the intervention could be done; in this 

way, an analysis could be done before and after this process to draw some 

conclusions.  

2. Class Observation Taking into account that observation is one of the principal acts 

human beings develop in a natural way, it is also a powerful tool when we 

refer to know what is happening inside the classroom with the students but 

also with the teacher; this class observation has the purpose of observing 

the behaviors and development of the participants, Torsh, (2019) expresses: 

“A classroom observation is an act of watching a teacher’s performance in 

their classroom or learning environment. Classroom observations are a 

quantitative way of recording and measuring teacher behavior and mastery 

by systematically watching and recording them in action”. Observing the 

insights of a class requires the observer to be aware of most of the details in 

order to make a deep analysis of the findings obtained. It could be used to 

gather information so that changes can be done regarding methods or 

teaching strategies.  

3. Focus group With this method of collecting data, the principal objective is to 

obtain the students’ proper thoughts about how they felt and what they 

could experience during the interventions carried out inside the classroom, 

their opinions about the materials and activities, their perceptions about 

their English classes and the ones taken during the intervention and then 

some relevant conclusions could be drawn.  

4. Checklist A checklist is a type of informational job aid used to reduce failure 

by compensating for potential limits of human memory and attention. It 

helps ensure consistency and completeness in carrying out a task. A basic 

example is a 'to-do list'. A more advanced checklist layout tasks to be done 
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according to time of day or other factors. The checklist consists of a list of 
items with a place to check or mark yes or no. The checklist will help 

determine what students perceive about the English class, how they feel 

doing the activities, and how they see their performance in the class. For 

the teacher, this checklist provided her data related to students' performance 

to contrast with the methodology applied in order to check the research 

question proposed. 

5. Lesson plan This tool used for this research serves the teachers as a guide that he 

uses every day to determine what the students will learn, how the lesson 

will be taught as well as how learning will be evaluated. Lesson plans 

enable teachers to function more effectively in the classroom by giving a 

detailed outline that they adhere to during each class. This helps to make 

sure that every moment spent in class is used to teach meaningful concepts 

and have worthwhile discussions rather than figuring out what you are 

supposed to do as time goes on. 

6. Self-evaluation Another important source for collecting quantitative data for this 

research was a self-evaluation activity. It is considered to be meaningful 

because when you self‐assess, you become an active participant in your 

own evaluation.  Your involvement enables you to honestly assess your 

strengths and also areas you need to improve.  You then can participate 

more constructively in the evaluation with your teacher and classmates.  

Self‐evaluation also serves to increase commitment to goal 

setting/achievement, competency development, and career planning.  

 

Results and discussion 

 During the intervention, the tools for collecting data used were a questionnaire, 

class observation, interviews, students’ self-evaluation, and a focus group. The analysis made 

from the information obtained will be fundamental to answer the research questions of this 

project: how can ludic-pedagogical strategies be used to influence the process of learning 

English at very early stages? 

Data instrument: Questionnaire. 

 The first instrument used was the questionnaire which was presented to 33 

students from 3rd grade. It consisted of 10 open-ended questions and closed questions as well, all 

of them related to their perceptions about English class, the materials used by the teacher and the 

teacher itself.  
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Chart 2 

Questionnaire 

Question Si  No Algunas veces 

1. ¿Actualmente 

disfrutas de tus 

clases de 

inglés?  

31 2 0 

2. ¿Participas 

activamente de 

tus clases de 

inglés? 

8 2 23 

6. ¿Tu profesor de 

inglés utiliza el 

idioma español 

durante sus 

clases de 

inglés? 

2 0 31 

8. ¿Tu profesor de 

inglés es 

dinámico/activo 

durante sus 

clases? 

28 5 0 

Question Hablar Escuchar Leer Escribir 
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3. ¿Qué es lo que 

más disfrutas de 

tus clases de 

inglés? 

3 24 3 3 

Question No le dedico 

tiempo 

10 a 20 

minutos 

30 minutos o más 

4. ¿Cuánto tiempo 

le dedicas al 

aprendizaje del 

idioma inglés en 

tu casa? 

9 15 9 

Question Individuales En grupo 

5. ¿En la clase de 

inglés prefieres 

actividades…? 

5 28 

Question Divertidas Aburridas Normales 

7. Consideras que 

tus clases de 

inglés son… 

18 5 10 

  

For questions # 9 and # 10, which were open-ended questions, students evidenced that the 

resources the teacher frequently uses the most during his lessons are the markers and the 

whiteboard and sometimes a T.V set. Consequently, students wrote that what they would enjoy 

during their English lessons are the dynamic activities like games and singing songs in English. 
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Graphic 1 

Questionnaire questions 1, 2, 6 and 8 

 

 

 

On this questionnaire, which was taken as a diagnosis, questions # 1 and # 2 are related to 

the students’ active participation and the motivation they show towards the English class; 

according to the results, currently, most of the students feel comfortable with their English 

classes and it could be linked to the results obtained in question # 8 in which they show their 

English teacher is a dynamic and active person; however, their answers related to participation 

during the English class do not have a positive result, most of them accepting they do not have 

an active role. Regarding question # 6, it is evident the use of the L1 during the English class, 

which to some extent is considered to have a positive meaning, nevertheless, later on, during the 

class observation dynamic, we will see that the use of the L1 by the teacher prevails during the 

English class. 
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Graphic 2 

Questionnaire question 3 

 

 

 

Among the options listed for question # 3, the biggest part of the students answered that 

what they most enjoyed from the English class was the listening activities, maybe due to the time 

of exposure they have during their lessons. These results may be worrying since students at this 

level are active participants who, under normal conditions, enjoy working on activities which 

involve the other skills mentioned here. 

Graphic 3 

Questionnaire question 4 
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Question # 4 is related to the time they spend to learn English at home, almost half of the 

students showed that they dedicate between 10 to 20 minutes which could be said it is little time 

and the rest they divided 9 answers for not taking time at all, which is even more worrying, and 

the other 9 for taking more than 30 minutes meaning that they take a meaningful time for start 

practicing English at home. 

Graphic 4 

Questionnaire: question 5 

 

In question # 5, it’s clear that most students prefer activities done in groups and this may 

occur considering the age of the students and the joy they may feel doing activities which require 

a group work.    
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Graphic 5 

Questionnaire: question 7 

 

For question # 7, and regarding some of the previous questions, most of the students still 

considered their classes to be funny. 

At the end of the questionnaire activity, some students in an informal way expressed that 

they would like to speak and write English during their English classes and that they would feel 

happier if they worked on different kind of activities. From a personal point of view, I would say 

that even though it is evident that students manifested they feel at ease during their English 

classes, abilities such as writing and speaking are some of the weaknesses on these specific 

current context, and some of the things students miss the most due to the short active 

participation students have in their classes, students must be active agents of the learning process 

and more pedagogical activities concerning the different abilities are required by the students for 

them to be more engaged and the learning process to be more meaningful. 
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Data instrument: Class observation. 

During the first second of intervention, and on the day the observation took place, the 

researcher presented himself in the classroom and asked the teacher a polite permission to make 

the class observation, which was not a problem for the observed teacher. The researcher greeted 

the students and took a seat without interfering the normal process to start the observation. The 

first aspects observed were related to the classroom settings; the size of the classroom just fits 

with the number of students (33) and the space between the traditional rows of desks is to just 

enough to be able to walk through. The desks are organized in rows which “helps” to keep the 

students organized, the classroom is kind of clean and the lightning and temperature did not 

interfere with the normal pace of the class as it can be seen in picture 1. 

 

Picture 1. Students’ classroom set in traditional rows 

Regarding the teacher’s behavior, the starting of the class was a little messy and 

confusing, the students were walking around and in order to get students’ attention the teacher 

called them just by saying “Niños…niños…”. From the very beginning, the teacher used his 
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mother language to talk to the students and explain the class, even more, there was not a greeting 

in English. The class started straight away, without a warming-up activity or without recalling 

the previous knowledge; The principal part of the class was based on working on the students’ 

book. All the instructions of the activity were given in Spanish and while the students were 

developing the activity, the teacher proceeded to check the homework students were supposed to 

do from the previous class.  

It was not observed the teacher’s monitoring of the class, just a revision of the previous 

activity. The correction of the activity is just based on saying “it’s ok” or “it’s incorrect”; while 

the teacher was doing this, some students walked around doing different activities. It was clearly 

evidenced that there was not positive feedback on error correction, instead there were 

expressions like “no han entedido nada” or “we have problems”.  

Neither the objective nor the direction of the class was clear, it was only focused on 

doing and activity and the use of the L1 prevailed to this point and motivation was not fostered 

by the teacher.  

At some point of the class, the teacher tried to get the students attention back nevertheless 

this is due to the lack of understanding of the activity. The teacher tried to adjust the class 

explaining the previous topic again having as main tools his markers and the whiteboard and the 

explanation was conducted completely in Spanish.  

However, the students seemed willing to continue working and cooperate in the class. 

Most of the time, the students just participated when the teacher asked them so and it is not an 

active participation.  

There was a listening activity for which the teacher used a tablet to play a recording but 

unfortunately the sound was too low for students to be able to understand clearly. The teacher 
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invited the students to sing a chant from the recording, but it seemed that students did not know 

the song well and so the participation on this activity was not good enough.  

Now, as the next step there was a reading activity which consisted of the teacher reading 

and the students repeating what was on the book; from the observed students’ behaviors (some 

students looking up the ceiling, some students playing with their pencils…), most of the students 

repeated without taking into account what they were saying. 

The observation ended when it was almost time to finish the class with praising the 

teacher and the student for the time allowed to make this activity.  

Intervention: 

For the sake of this direct process with the students, the intervention was developed in 

different times and in a different setting to the normal one in which students take their daily 

classes. It was the English classroom in the secondary school section from Institución Educativa 

Sucre and the main objective was to find out how ludic-pedagogical strategies can be used to 

strengthen the process of learning English at very early stages. The idea of changing the 

classroom was principally that, to make the students feel they can change their environment 

while they are learning so learning takes a different style and while they do that they could 

distress as well from the routine they have in their school journey. And also, because in this new 

setting, the use of different didactic material and learning strategies could be adapted and 

developed in a better way. Every ludic-pedagogical activity took around 50 minutes in order to 

be carried out every day of the intervention.  
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Picture 2 clearly depicts the difference between a traditional classroom setting and the 

organization of the classroom during the intervention. In picture A, students are organized in 

such a way to maintain a strict order and discipline for students to listen and follow the teacher’s 

instructions, while in picture B, students can walk around the classroom observing and 

manipulating the material created with this purpose. 

 To develop the intervention, it was necessary to create and follow a lesson plan so that all the 

activities and strategies could be done on time and correctly.  

Chart 3 

Lesson Plan 

Name: LUIS ALBERTO ARAÚJO JÁCOME 

Time:  

55 minutes 

Subject: 

ENGLISH 

Grade: 

3rd-2 

Unit/Standard: 

Respondo a saludos 

y a despedidas. Copio y 

transcribo palabras que 

comprendo y que uso con 

frecuencia en el salón de 

clase. 

Learning 

Objective: 

To strengthen the 

use of vocabulary and the 

interest towards the learning 

of English through the use 

of ludic-pedagogical 

activities 

Materials Needed: 

● Board games: lotto, 

dominoes,  

● Eggs carton 

● Songs 

● Board and marker 

Introduction/Warm-Up: 

The teacher starts the class by greeting the students asking them how they feel 

and then plays a song related to the greetings.  

Picture 1. (A and B) Difference in classroom organization 
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Then, the teacher shows a set of flashcards and ask the students whether they 
know their corresponding names or not. After that, the teacher pastes the flashcards on 

the whiteboard and randomly asks some students to match the correct name with the 

picture. 

Explicit Instruction:    

● The chairs are not set in rows, but they are all around the classroom, like a 

circle.  

● After the warm-up activity, the teacher proceeds to clarify the vocabulary and 

pronunciation of the different words making them repeat for clarification. (5 

minutes) 

 

Supported Practice:  

● Group work:  

On the first day of the intervention the students are presented and explained 

the rules to follow and the principal activities which are five: 

1. On this stage, students were explained the instructions to play domino. 

Each group of 6 students were given a set of dominoes with pictures and names of 
different school objects for them to play matching the names and correct pictures. 

The principal idea of this ludic-pedagogical activity was to make students recognize 

school objects with their correct pronunciation as well as the written form.  

 

2. On the second stage, students were explained the rules and instructions to 

play Bingo. Every student was given a bingo card for them to complete when the 

speaker reads and pronounces the different school objects. The main idea of this 

ludic-pedagogical activity adapted to this specific situation was to enhance learners’ 

reading and pronunciation skills. 

 

3. On stage number 3, 2 big dices are presented; one with showing different 

colors and the other one with presenting different school objects. Students first toss 

the colors dice and then the school objects dice so that they can create a short phrase 

with both words. The objective of this ludic-pedagogical activity is that students start 

creating formal structures, spoken or written, following certain patterns, in this 

specific case the use of an adjective and a noun. 

 

4. On stage 4, different pairs of flashcards related to school objects are pasted 

on the whiteboard randomly. Students play a "memory game" trying to find out the 

pairs of objects and then read them out loud. Finally, on stage 4, students were 

presented an Interactive online game in which they listen to the pronunciation and 

choose the correct objects. The idea is to work on short-term memory as well as the 

recognition of images, listening skills and the correct pronunciation.   

 

Teacher's role:  
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While students move around the classroom, the teacher's principal task is to 
observe and monitor students’ development of the activity and behaviors in order to 

make the necessary corrections when needed. The teacher was a guide. 

 

Notes: 

It must be said that most of the pedagogical activities proposed on this activity 

are hand-made with resources and materials obtained without difficulty. 

 

  

Intervention week # 3 

In implementing ludic-pedagogical strategies within the intervention, elements inspired 

by the educational philosophy of Maria Montessori were incorporated. Maria Montessori 

emphasized the importance of creating an environment that fosters curiosity, independence, and 

active engagement in learning (Montessori, 1949). The researcher's decision to change 

classrooms and introduce new materials aligns with Montessori's belief in providing students 

with stimulating and varied learning environments to spark their interest and motivation. The 

observation that the students felt impressed and curious upon entering the new classroom 

indicates that the change in environment had a positive impact on their motivation. 

Furthermore, the use of a chant at the beginning of each class resonates with Montessori's 

emphasis on creating a sense of community and establishing routines in the classroom 

(Montessori, 1949). This activity not only set a positive and lively tone for the class but also 

allowed the students to participate actively and express their feelings, reinforcing a sense of 

belonging and engagement. 

During the warm-up activities, the students were encouraged to interact and demonstrate 

their knowledge, which aligns with Montessori's emphasis on hands-on and interactive learning 

experiences (Montessori, 1949). The observation that the students felt motivated to participate 
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and raise their hands shows that the ludic-pedagogical strategies successfully elicited their 

engagement and willingness to contribute. 

In line with Montessori's approach, the instructions were primarily given in English 

during most of the classes, promoting immersion and language acquisition (Montessori, 1949). 

This approach allows students to actively engage with the target language, fostering their 

linguistic development and confidence. 

Finally, the use of ludic-pedagogical materials and the positive reactions of the majority 

of students during the supported practice reflect Montessori's emphasis on providing students 

with hands-on, self-directed learning experiences (Montessori, 1949). The fact that fast-learners 

took advantage of completing tasks quickly and asking additional questions demonstrates their 

intrinsic motivation and desire for further exploration. 

By incorporating elements inspired by Maria Montessori's educational philosophy, the 

intervention integrated principles that prioritize student engagement, curiosity, and 

independence. This alignment with Montessori's ideas enhances the significance and relevance of 

the ludic-pedagogical strategies in enhancing students' motivation within the specific context of 

Institucion Educativa Sucre. 

 

Picture 3. Students actively participating with the didactic material. 
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On picture 3, we can see a group of students participating during the intervention class 

with a set of dominoes. Here, the pronunciation skills are practiced as well as the reading 

abilities.   

When the time fixed for each stage finished, they moved to the following stage and 

continued playing the following game, and something important to mention is that students felt 

eager to continue exploring and learning with the material presented. 

When they had almost finished going around most of the stages, the teacher stopped the 

activity to make some clarifications related to vocabulary and pronunciation, this, considering 

the things observed during the activity.  

Finally, students were played a song with some school objects and a piece of paper with 

the lyrics with some blanks to complete. Then a good-bye song was sung with the students.  

Intervention week # 4 

From the beginning of the classes, it was evident that students were expecting to continue 

working on the activities they did the previous intervention week. Students showed their 

happiness and got ready quickly to move to the intervention classroom.  

During the warm-up activities, students participated actively showing their joy for these 

activities. They answered questions related to the previous classes. 

Students were explained the rules of the activities so that they could continue developing 

them for some time. Most of the students enjoyed doing the activities and it was easy for them to 

get adapted to these didactic activities. Some of the students commented among themselves that 

they really enjoyed working and learning in that way.  
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Picture 4. Students developing online activities. 

Intervention week # 5 

During this week, some of the activities were changed so that students could feel they had 

something different to discover and to work on. Some of the chants for the welcoming and the 

farewell were different, but they were enjoyed as the previous ones.  

The didactic material presented was related to the same topic but with a few changes, for 

example the games, the rules they had to follow or the time of exposure to each one of those 

activities.  

Sometimes, some students asked whether their classes were going to be always like that 

and whether they could continue working on the same space with those tools, which is important 

evidence of the positive results in a short-term of the experience with the material used.  

Intervention week # 6 

During this week, it was evident that students’ confidence to develop the activities had 

improved a lot as well as their performance on the different activities; some of the abilities like 

speaking and pronunciation showed an improvement as well since they talked more confidently 
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and with a clearer pronunciation and without fear of making mistakes while participating 

spontaneously.  

 

Picture 5. Students’ performance on memory games 

One of the things that caught my attention during this week of intervention was when one 

of the students got closer to me and asked me why they were playing all the time and they did 

not receive the “normal classes” they are used to. Analyzing this innocent comment, it is evident 

that students are mentally organized and prepared to work on what has been stablished to be the 

“normal” development of a class; what they did not realize is that while they were “playing” 

around the classroom with the didactic material, they were internally learning different things 

without being evident, this is what could be called a meaningful learning. 

Data instrument: Focus group 

On week 7, the main goal of using this quantitative research tool was to know at first 

hand, the insights of students about the different activities carried out during the intervention, 

their positive or negative thoughts as well as the conclusions they could draw from this research.  

Several students were selected randomly and taken out to a different place from the 

classroom where they were taking classes. They were asked to freely talk about what they 

perceive on their daily English classes, the materials the teacher uses and whether they enjoy 
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their classes or not; also, they were asked to relate something about how they felt about the 

English classes they received during the intervention process and the materials used.   

On this focus group, most of the students commented that what they would like to be 

included on their English classes what they do not have nowadays is the use of dynamic 

activities such as games, songs, the use of online games among others. 

It is important to say that most of the students felt happy with their current English 

classes because as they say, “they are funny and entertaining” which could be contradictory 

taking into account that as they mentioned most of their classes are based on “the use of the book 

and doing exercises on the board” and participation is considerably low.  

Conclusions 

The results of this research were achieved through a systematic intervention process 

carried out in Institución Educativa Sucre high school in the afternoon shift in Ipiales, Nariño, 

with a group of 33 students from the third grade. The intervention process was conducted 

without any significant inconveniences that could have distorted its objective. 

 

The conclusions drawn from the research are strongly supported by the results obtained 

during the intervention process. It became evident that the implementation and proper use of 

ludic-pedagogical resources in the classroom had a positive impact on students' willingness and 

motivation towards learning English as a foreign language, as well as its integration with other 

subject areas. The use of games and fun activities allowed students to actively participate and 

enjoy the learning process. The integration of ludic-pedagogical strategies led to improvements 

in students' oral and written skills. 
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The study demonstrates that ludic-pedagogical resources have significant potential in 

promoting language learning and can be applied at different stages of the teaching/learning 

process, making them valuable tools for English language teachers. Stakanova and Tolstikhina 

(2014) support this idea, stating that games can be utilized to practice various language skills and 

communication functions throughout the teaching/learning sequence. 

 

The intervention process showed that when learning is integrated with ludic elements, it 

creates a more meaningful and engaging classroom environment, fostering the development of 

multiple competences. During the intervention, students actively participated in activities, 

demonstrated confidence in producing oral utterances, and created basic grammar structures. 

Importantly, students exhibited liveliness and joyfulness, which distinguished this intervention 

from their regular English classes. 

However, it is worth noting that there may be a perception of a distortion of the 

traditional classroom environment due to the constant interaction, movement, and participation 

of students. This deviation from the silent and controlled classroom atmosphere to a more 

interactive and dynamic setting might be seen as unconventional. Additionally, despite the 

positive outcomes observed, there may still be resistance to change from traditional teaching 

paradigms, which could hinder the widespread implementation of innovative strategies like 

ludic-pedagogical resources. Therefore, it is essential to continue promoting the use of ludic-

pedagogical resources and encouraging English language teachers to embrace new and 

innovative teaching methodologies to enhance their students' learning experiences. 

The teacher´s use of the L2 motivates the students to try to understand and make an effort 

to use it in order to successfully complete the activities proposed and an adequate use of the L1, 
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if correctly used, makes the students feel confident during the development of the class so that 

they do not feel frustrated neither by the low exposure nor by the overuse of the L2 

This master’s report offers the possibility to future researchers, teachers, collaborators, and 

institutions interested in the field of early stages of learning to explore and discuss to what extent 

the use of different methodological strategies and materials can benefit the teaching/learning 

process.in order to strengthen the pedagogical process creating more solid bases for future 

generations of EFL learners. Besides, it can be the starting point for school directors to focus 

more attention on the English teaching/learning processes carried out in primary school section 

as well as the preschool one.  
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